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Abstract

This study examined the learning
outcomes of Religious Education (RE)
on the fundamental Gospel values of
truth, worship, service, and love among
Grade 10 students in the Catholic
Educational Association of Legazpi
(CEAL) schools in the Diocese of
Legazpi, Philippines. Using a descriptive
mixed-methods design, the research
investigated how students internalize
these values across three domains:
conceptual understanding, attitudes and
values, and practices. Quantitative data
were collected through a validated
survey questionnaire administered to 277
Grade 10 students selected from a
population of 900 wusing Slovin’s
formula and stratified random sampling.
Qualitative insights were gathered
through focus group discussions with
twelve Religious Education teachers to
contextualize instructional experiences
and challenges. Descriptive statistics,
including frequency, percentage, and
weighted mean, were used to analyze the
survey data, while thematic analysis was
applied to qualitative responses.

Results revealed high to very
high manifestations of the four Gospel
values across the three learning domains.
Weighted mean scores for conceptual
understanding, attitudes and values, and
practices consistently fell within the
High to Very High range (3.41-5.00),
indicating strong awareness and positive
disposition  toward  Gospel-centered
living among students. Conceptual
understanding recorded the highest mean
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levels, while practices, though still high,
reflected  slightly  lower  scores,
suggesting that translating knowledge
into consistent behavior remains a
developmental  process.  Descriptive
comparisons further showed minimal
variation in value manifestation when
students were grouped according to
parental educational attainment and
family  income, indicating  that
socioeconomic background did not
substantially affect the internalization of
Gospel values.

The findings suggest that the
CEAL Religious Education program
effectively supports adolescent value
formation and functions as a stabilizing
formative  structure across diverse
socioeconomic contexts. The study
recommends strengthening a spiral
Religious Education program that
progressively deepens the integration of
truth, worship, service, and love in
students’ faith and daily life.

Keywords: Religious education; Gospel

values; Value formation; Catholic
education;  Adolescent  spirituality;
Philippines.

Introduction

Background of the Study

Catholic schools serve as vital
instruments of the Church’s mission to
evangelize and educate by forming
communities where the teachings of
Christ are both taught and lived. The
Second Vatican Council’s Gravissimum
Educationis (Vatican Council I, 1965)
affirms that Catholic education must
foster holistic formation—intellectual,
moral, and spiritual—so that learners
become responsible Christian witnesses
in society. This mission remains urgent
amid contemporary realities marked by
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secularization, individualism,  and
cultural pluralism, which increasingly
challenge the formative influence of
Religious Education (RE) on
adolescents’ beliefs and values.

In the Philippine context, these
global pressures intersect with rapid
social change and socioeconomic
disparities. The Second Plenary Council
of the Philippines (PCP II, 1991) called
Catholic  institutions to  deepen
evangelization through personal
conversion, liturgical renewal, and social
responsibility. National policy similarly
affirms values-based education: the 1987
Philippine Constitution protects the right
to religious instruction (Constitution of
the Republic of the Philippines, 1987),
while the Department of Education
institutionalized the core Filipino values
of Maka-Diyos, Maka-Tao, Maka-
Kalikasan, and Maka-Bansa within the
basic education curriculum (DepEd,
2015). Together, ecclesial and national
frameworks underscore that authentic
education in the Philippines must
integrate faith formation with ethical
citizenship and respect for diversity.

Within  this  mission-driven
landscape, the Catholic Educational
Association of Legazpi (CEAL) seeks to
cultivate the Gospel values of truth,
worship, service, and love among its
learners. Church documents such as The
Religious Dimension of Education in a
Catholic  School (Congregation for
Catholic Education, 1988) reiterate that
Catholic  schooling must transcend
academic instruction and nurture moral
discernment and Christ-centered living.
Yet the effectiveness of RE in shaping
students’ internalization of Gospel
values cannot be presumed, particularly
in contexts shaped by varied family
backgrounds and economic realities.
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Research consistently
demonstrates that moral and spiritual
formation develops within an ecological
network of family, school, and
community influences. Parents with
higher educational attainment often
engage in structured moral dialogue and
shared religious practices that support
adolescents’ ethical reasoning and faith
commitment (Liu et al., 2024).
Economic stability likewise facilitates
participation in parish and school-based
formation activities (Bamford et al.,
2023).  However,  Philippine-based
analyses show that even families facing
economic strain can foster strong moral
guidance and spiritual resilience through
relational warmth and faith-centered
parenting  (Philippine Institute  for
Development Studies, 2022). Empirical
studies further confirm that parental
spirituality ~ significantly  influences
adolescents” moral and emotional
development (Jocson & Garcia, 2021),
while teachers’ personal values and
professional challenges shape their
capacity to model Gospel virtues in the
classroom (Hernandez et al., 2024).
These findings suggest that value
formation emerges from the dynamic
interplay of familial, socioeconomic, and
educational contexts.

Despite the centrality of RE
within Catholic schools, there remains
limited empirical assessment of how
effectively core Gospel values are
internalized by students. Much of the
existing literature offers descriptive or
theological reflections rather than
measurable  evidence of  student
outcomes. Although Church and national
policies strongly advocate holistic
formation (PCP IlI, 1991), few studies
systematically evaluate whether learners
embody truthfulness, reverence, service,
and love in their daily lives. The absence

519



Lux Veritatis 12.1 Special Edition: 518-537, 2026 © 2020

of data-driven evaluation restricts
opportunities for CEAL educators to
refine pedagogy and curriculum based
on demonstrated impact.

Additionally, while Religious
Education typically follows a grade-level
progression, there is scant examination
of whether this structure deepens value
formation  as  students  mature.
Contemporary  curriculum theory
proposes a spiral framework in which
concepts are revisited and expanded with
increasing depth (Bruner, 1960), yet its
applicability to CEAL’s Gospel-centered
formation has not been empirically
explored.

In response to these gaps, this
study investigates the learning outcomes
of Religious Education among Grade 10
CEAL students, focusing on the extent
to which they internalize the Gospel
values of truth, worship, service, and
love. It also examines how parental
education and family income relate to
students’ moral and spiritual
development, as well as the instructional
challenges encountered by RE teachers.
By grounding analysis in measurable
learner outcomes, this research aims to
contribute evidence-based insights that
strengthen CEAL’s commitment to
forming Christ-centered individuals who
embody Gospel values in thought, word,
and action.

Objectives of the Study

This study aims to explore the
“Learning Outcomes of Religious
Education on the Fundamental Gospel
Values Among Grade 10 CEAL
Students.” Specifically, this study seeks
to:

1. determine the  demographic
profile of Grade 10 CEAL
students in terms of:
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a. Parent’s Educational
Attainment
b. Family’s Average Monthly
Income;
2. determine the outcome of
Religious  Education among
Grade 10 CEAL students in

terms of core values of truth,
worship, service and love as

manifested in student’s
conceptual understanding,
attitudes and  values and
practices;

3. describe the Grade 10 CEAL
student’s core values of truth,
worship, service and love relative
to the student’s  parental
education and family’s average
monthly income;

4. determine the challenges to
Religious Education Teacher in
terms of instructional delivery;
and

5. articulate a perspective Religious
Education Program for CEAL
Schools.

Scope and Limitation

This study focuses on assessing
the outcomes of Religious Education
(RE) among Grade 10 students in the
member schools of the Catholic
Educational Association of Legazpi
(CEAL) within the Diocese of Legazpi.
It examines how learners manifest the
core Gospel values of Truth, Worship,
Service, and Love across three
domains—conceptual understanding,
attitudes and values, and actual
practices. The research is limited to
Grade 10 students who have been
continuously enrolled in RE classes from
Grades 7 to 10, ensuring exposure to
CEAL’s  complete  Christ-centered
curriculum. Consequently, transferees,
late enrollees, and those with interrupted
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attendance are excluded. The study does
not include students from other grade
levels or non-CEAL institutions, and its
findings are contextually bound to
CEAL schools within the Diocese,
acknowledging that institutional
differences in resources, formation
activities, and school culture may
influence outcomes.

The research also considers
parental educational attainment and
family income as contextual variables to
describe, but not to determine,
differences in students’ value formation.
Data collection relies primarily on self-
reported surveys and Focus Group
Discussions (FGDs) with RE teachers,
aligning with DepEd’s values indicators
(Department of Education, 2015). While
this approach provides valuable insights,
it carries inherent limitations such as
potential response bias and limited
triangulation, as the study excludes
classroom observations and parent
interviews. Moreover, the study’s results
will inform the development of a spiral
Religious Education perspective
centered on the Gospel values of Truth,
Worship, Service, and Love. However,
this perspective is derived solely from
Grade 10 data, and further validation is
necessary  before generalizing its
applicability to the broader junior high
school RE curriculum.

Theoretical and
Framework

Conceptual

Figure 1. Theoretical and Conceptual Paradigm
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The integrated theoretical and
conceptual framework for this study
explains how multiple complementary
perspectives converge to account for the
learning  outcomes of  Religious
Education on the fundamental gospel
values of truth, worship, service, and
love among Grade 10 CEAL students.
Anchoring the paradigm is
Bronfenbrenner’s Bioecological Systems
Theory, which views each learner as
developing within  nested systems
(family, school, Church, community, and
broader socio- cultural structures) that
interact over time to shape religious and
moral growth (Bronfenbrenner, 1979;
Guy- Evans, 2020).

Flowing from this theoretical
base, the conceptual paradigm organizes
the study as a descriptive Input—Process—
Output model that visually links the
theories to the research objectives and
methods. At the center of the diagram is
the study title, representing the overall
focus on “Learning Outcomes of
Religious Education on the Fundamental
Gospel Values Among Grade 10 CEAL
Students,” while the descriptive method
(survey and focus group discussion) is
placed alongside as the primary strategy
for gathering empirical data consistent
with the predominantly quantitative—
qualitative descriptive design.
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The Output section of the
conceptual paradigm then presents a
logical sequence of analytic foci aligned
with Objectives 3-5. First, it examines
Grade 10 CEAL students’ core values of
truth, worship, service, and love relative
to parental education and family income,
thereby testing how ecological inputs
relate to value outcomes and whether the
school’s Religious Education program
helps  equalize  formation  across
demographic groups (Duque, 2023).

Operational
Constructs
To enhance conceptual clarity
and methodological rigor, the major
constructs of the study are operationally
defined within the context of this study.

Definition of Key

Quantitative—Qualitative Descriptive
Design

In this study, quantitative—
qualitative descriptive design refers to a
non-experimental research approach that
systematically documents the existing
conditions of Religious Education
outcomes among Grade 10 CEAL
students using numerical data supported
by contextual qualitative insights. The
guantitative component consists of
structured survey questionnaires
administered to 277 students, analyzed
through frequency, percentage, and
weighted mean. The  qualitative
component consists of Focus Group
Discussions (FGDs) with Religious
Education teachers, analyzed through
thematic coding. This design does not
test causal relationships nor manipulate
variables; rather, it describes patterns of
value manifestation and contextualizes
them through teacher perspectives.
Integration of both strands strengthens
triangulation, interpretive validity, and
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ecological alignment with
Bronfenbrenner’s framework.

Learning Outcomes
Learning outcomes in this study
refer to the measurable manifestations of
the Gospel values of Truth, Worship,
Service, and Love among Grade 10
CEAL students after four years of
continuous Religious Education
instruction  (Grades 7-10). These
outcomes are operationalized across
three domains:
e Conceptual Understanding
(cognitive dimension)
e Attitudes and Values (affective
dimension)
e Practices (behavioral dimension)
Each domain is measured
through  Likert-scale indicators and
interpreted using standardized weighted
mean ranges (Very High to Very Low).
Learning outcomes therefore represent
observable and self-reported indicators
of religious and moral formation rather
than abstract theological ideals.

Value Internalization

Value internalization refers to the
degree to which students cognitively
understand, affectively embrace, and
behaviorally practice the Gospel values
of Truth, Worship, Service, and Love.
Internalization IS operationally
determined by the consistency of
weighted mean scores across the three
learning domains. High convergence
across cognition, attitude, and practice
indicates strong internalization;
divergence (e.g., high understanding but
moderate practice) suggests partial or
developing internalization. Thus, value
internalization is interpreted as a
developmental continuum rather than a
fixed state.
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The explicit operationalization of
these constructs ensures construct
validity, conceptual precision, and
replicability, thereby strengthening the
scholarly rigor of the study.

Methodology

The methodological framework
that guided the study of the learning
outcomes of Religious Education (RE)
among Grade 10 students in Catholic
Educational Association of Legazpi
(CEAL) schools. Anchored in a purely
descriptive research design, the study
sought to document, interpret, and
present the existing conditions of
students’ understanding and lived
expression of the core Gospel values of
truth, worship, service, and love. A
descriptive approach was deemed
appropriate, as the study aimed to
portray what currently exists within
CEAL schools without manipulating
variables  or  establishing  causal
relationships. Through this design, the
research was able to systematically
capture observable patterns and self-
reported experiences that reflect the
present state of RE outcomes.

To achieve a comprehensive
account of these outcomes, the study
employed two complementary data-
gathering  strategies.  First, survey
questionnaires were administered to
Grade 10 students who had continuously
undergone CEAL’s Religious Education
program from Grades 7 to 10.

The succeeding sections present
the detailed procedures followed in
designing  the  study, selecting
participants, gathering and organizing
data, and ensuring adherence to ethical
standards. By outlining each step clearly
and  systematically, this  section
establishes the methodological rigor
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upon  which  the analysis and
interpretation of findings are based.

Research Method and Design

This  study employed a
descriptive  mixed-methods research
design, specifically a descriptive
quantitative approach with qualitative
support. While the primary intent of the
research was to describe the existing

learning  outcomes of  Religious
Education (RE) among Grade 10
students in  Catholic  Educational

Association of Legazpi (CEAL) schools
through  measurable survey data,
qualitative insights were incorporated to
contextualize and deepen interpretation
of the findings. The quantitative
component examined students’
conceptual understanding, attitudes and
values, and practices related to the core
Gospel values of truth, worship, service,
and love. Complementing this, Focus
Group  Discussions  (FGDs)  with
Religious Education teachers provided
explanatory perspectives on instructional
delivery, classroom realities, and
contextual challenges that may influence
student outcomes. Hence, rather than
being purely descriptive in a strictly
guantitative sense, the study follows a
descriptive mixed-methods framework
where qualitative data function as
supportive and interpretive enrichment
to quantitative results.

Sources of Data

The study drew its primary data
from two groups of participants: Grade
10 students enrolled in CEAL member
schools within the Diocese of Legazpi
and Religious Education teachers who
participated in Focus Group Discussions.
Student data were collected through a
structured survey instrument designed to
measure internalization of the Gospel
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values of truth, worship, service, and
love across three domains: conceptual
understanding, attitudes and values, and
practices. Teacher data were gathered
through FGDs to provide contextual
explanations of student trends and to
identify instructional challenges in the
delivery of Religious Education.
Secondary sources were also consulted
to ensure alignment of indicators with
institutional and national standards,
particularly DepEd Order No. 8, s. 2015
and CEAL’s Ambassadors of Christ
framework. These documents guided the
operationalization of  value-based
learning indicators in the instrument.

Participants and Sampling Procedures

The total population consisted of
900 Grade 10 students enrolled in
Religious Education classes across
CEAL schools. Using Slovin’s Formula
with a 5% margin of error, a
representative sample size of 277
students was computed. The sampling
process involved two complementary
techniques serving distinct purposes.
First, purposive sampling was applied to
establish  eligibility  criteria.  Only
students who had been continuously
enrolled in CEAL schools from Grade 7
through Grade 10 and had completed the
full sequence of the Religious Education
curriculum were considered qualified.
This ensured alignment with the study’s
objective of assessing cumulative RE
formation. After determining eligibility,
stratified random  sampling  was
employed to proportionally select 277
students across participating CEAL
schools.  This  technique  ensured
equitable institutional representation and
reduced sampling bias. Thus, purposive
sampling determined who qualified for
participation, while stratified random
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eligible students was selected.

In terms of gender distribution,
the 277 respondents included 143
females (51.6%) and 134 males (48.4%),
reflecting near-equal representation and

minimizing  gender-based  response
distortion.
Religious Education teachers

who participated in the Focus Group
Discussion  were selected through
purposive sampling based on the
following criteria: current assignment as
an RE teacher in CEAL schools, a
minimum of two years teaching
experience in Religious Education, and
direct involvement in Grade 10
instruction. A total of twelve teachers
participated in the FGD sessions,
ensuring that insights were drawn from
experienced practitioners familiar with
instructional processes and student
formation patterns.

Research Instrument

The primary data-gathering tool
was a structured survey questionnaire
divided into two sections. The first
section gathered demographic
information, including gender, parental
educational attainment, and family’s
average monthly income. A sample item
from this section reads: “What is the
highest educational attainment of your
mother?” with response options ranging
from elementary level to postgraduate
education.

The second section measured the
four core Gospel values—truth, worship,
service, and love—across three domains:
conceptual understanding (cognitive),
attitudes and values (affective), and
practices (behavioral). Responses were
rated using a five-point Likert scale
ranging from 1 (Strongly Disagree) to 5
(Strongly Agree).
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Sample items for each domain
included the following: For conceptual
understanding (Truth), “I understand that
intellectual honesty includes citing
sources and avoiding plagiarism.” For
attitudes and values (Worship), “I value
participating in school Masses and
prayer services.” For practices (Service),
“I volunteer to help classmates without
being asked.” For conceptual
understanding (Love), “I understand that
loving others includes respecting people
of different backgrounds.” These
representative items illustrate how the
instrument operationalized the
integration of cognitive clarity, affective
commitment, and behavioral expression
of Gospel values.

Validity and Reliability of the
Instrument

The validity and reliability of the
research instrument were established
prior to its administration. Content
validity was ensured through expert
evaluation by three professionals with
recognized competence in Religious
Education and Values Education. The
instrument was scrutinized by a faculty
member from Bicol University with
expertise in educational research and a
former Religious Education teacher from
the University of Santo Tomas, and an
Education  Program  Supervisor in
GMRC/Values Education from the
DepEd Legazpi City Division. The
validators examined the instrument for
clarity of language, developmental
appropriateness, conceptual alignment
with the core Gospel values of truth,
worship, service, and love, and
consistency with DepEd Order No. 8, s.
2015 and CEAL’s value-formation
framework. Their recommendations
resulted in  revisions in item
construction, refinement of domain
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alignment, and elimination of ambiguous
or redundant statements. The instrument
was subsequently affirmed as an
adequate measure of the intended
constructs.

Construct validity was reinforced
by organizing the instrument into three
domains—conceptual understanding,
attitudes and values, and practices—
reflecting the cognitive, affective, and

behavioral dimensions of value
formation. This tripartite  structure
ensured theoretical coherence and

strengthened the assessment of value
internalization across domains.

Reliability = was  established
through pilot testing conducted among
Grade 10 students of St. Raphael
Academy. The pilot administration
enabled the researcher to assess item
clarity, response consistency, and overall
instrument functionality under
conditions similar to the actual data
collection. Necessary minor revisions
were incorporated following the pilot
test. The students who participated in the
pilot study were excluded from the main
data-gathering process to preserve data
integrity. Based on expert validation and
pilot testing results, the instrument was
deemed sufficiently valid and reliable
for implementation in the study.

Data Gathering Procedure

Data collection followed four
systematic stages. First, the sample size
was determined using Slovin’s Formula
with a 5% margin of error, a
representative sample of 277 students
was determined from a population of
900 Grade 10 learners (Tejada &
Punzalan, 2012) to ensure statistical
representativeness. Second, the validated
survey instrument was administered to
selected students during scheduled
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Religious Education periods.
Participation ~was voluntary, and
informed consent procedures were

strictly followed. Third, Focus Group
Discussions were  conducted  with
selected Religious Education teachers.
Prior to discussion, aggregated survey
results were presented to participants to
stimulate reflective dialogue. The FGD
sessions were audio-recorded with
consent and transcribed verbatim.
Fourth, quantitative data were analyzed
using weighted means to determine
levels of manifestation according to the
following scale: 4.21-5.00 (Very High
Manifestation), 3.41-4.20 (High
Manifestation), 2.61-3.40 (Moderate
Manifestation), 1.81-2.60 (Low
Manifestation), and 1.00-1.80 (Very
Low Manifestation). Qualitative data
were analyzed using thematic analysis to
identify recurring instructional themes
and explanatory insights. Integration of
findings occurred at the interpretation
stage, where qualitative narratives
contextualized quantitative patterns.

Value internalization was
determined  through  cross-domain
consistency. When students obtained
Very High or High ratings across
conceptual understanding, attitudes, and
practices for a specific Gospel value,
strong internalization was inferred.
When discrepancies were observed, such
as high understanding but moderate
practice, partial internalization was
interpreted. This interpretive framework
enhanced methodological coherence and
transparency.

Ethical Considerations

The study adhered to strict
ethical standards. Written informed
consent was secured from participants,
and parental consent was obtained for
minors. Participation was voluntary, and
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respondents were informed of their right
to withdraw at any time without
consequence. Confidentiality  and
anonymity were ensured through coded

data handling, and all collected
information was used solely for
academic  purposes. The research

protocol underwent institutional ethics
review and received clearance prior to
data collection.

Results and Discussion

This chapter presents, analyzes,
and interprets the outcomes of Religious
Education (RE) among  socio-
economically diverse Grade 10 students
in Catholic Educational Association of
Legazpi (CEAL) schools. It begins by
outlining the respondents’ demographic
profiles—specifically parental
educational attainment and family
income—to contextualize how family
background may influence engagement
in RE. The analysis then examines
students’ manifestation of the four core
Gospel values—Truth, Worship,
Service, and Love—across three
dimensions: conceptual understanding,
attitudes and values, and actual
practices, using weighted mean scores
interpreted through a standardized Likert
scale. Furthermore, the chapter explores
variations in value manifestation relative
to socio-economic factors and discusses
instructional challenges faced by RE
teachers, derived from focus group
discussions. Integrating both quantitative
and qualitative findings, the chapter
offers a comprehensive view of how RE
shapes students’ moral and spiritual
formation within diverse family and
educational contexts (Department of
Education, 2015).

In an attempt to further examine
whether  socioeconomic  background
influenced the manifestation of Gospel
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values, the researcher initially sought to
classify parental educational attainment
and family income into two broad
analytical categories, identified as
“high” and “low.” This classification
was intended to determine whether
statistically meaningful differences in
value internalization could be observed
between these groupings. However,
upon  conducting the  descriptive
analysis, it became evident that the
distribution of responses across the
identified categories showed minimal
variation. The mean scores for the core
Gospel values—truth, worship, service,
and love—remained consistently within
the High to Very High range regardless
of whether students were grouped under
higher or lower parental educational
attainment and income  brackets.
Because the variability between groups
was negligible, the data characteristics
did not justify the application of
inferential statistical tests, as such
procedures require clearer distinctions
and sufficient dispersion to yield
meaningful comparative results.
Consequently, the study relied primarily
on descriptive interpretation. The
findings suggest that within the CEAL
context, family income and parental
educational attainment did not reveal
notable differences in the internalization
and manifestation of Gospel values
among Grade 10 respondents. This
pattern may indicate that the Religious
Education program functions as a
stabilizing and equalizing formative
structure, supporting value development
across diverse socioeconomic
backgrounds.

Demographic Profile of Students

This part begins with a
presentation and analysis of the
demographic profile of the Grade 10
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student respondents from Catholic
Educational Association of Legazpi
(CEAL) schools. Understanding parental
education and family income provides
essential context for interpreting the
varied outcomes of Religious Education.
These background variables help frame
how familial circumstances potentially
shape students’ engagement with and
internalization of core values in the
CEAL Religious Education curriculum.

Parent’s Educational Attainment
Table 1. Parent’s Educational Attainment

Mothers | Percentage Fathers Percentage
(Frequency) (%) (Frequency) (%)

Category

Undergraduate (
Elementary, High 41 14.62% 40 14.44%
Schoal, College)

College Graduate 6 o

(College, Post College) 85.20% 85.56%

The survey results show that an
overwhelming majority of Grade 10
CEAL students have mothers and fathers
who are college graduates or higher
(85.20 percent of mothers and 85.56
percent of fathers), while only about one
in seven have parents whose highest
attainment is at the undergraduate level
(14.62 percent of mothers and 14.44
percent of fathers). This pattern suggests
that the Grade 10 CEAL cohort in the
study is predominantly drawn from
families with relatively high educational
capital, which international and local
literature associates with greater parental
expectations, more consistent academic
support at home, and stronger
educational aspirations transmitted to
children (Maghanoy et al, 2025; Nifdi,
2025).

Family’s Average Monthly Income
Table 2. Family’s Average Monthly Income

Percentage

Classification Frequency

Low Income (Below 16,700.00 — 19,440.00) 56 20.22%
Middle Income (19, 441.00-34,879.00) 99 35.74%
High Income (34,880.00- 61,463 and above) 122 44.04%

The distribution of family
income among Grade 10 students in the
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Catholic Educational Association of
Legazpi (CEAL) schools reveals that
20.22% come from low-income
households, while 35.74% and 44.04%
belong to middle- and high-income
groups, respectively. This indicates that
the majority of learners have access to
moderate  or substantial financial
resources compared with the national
poverty threshold of P12,000-£14,000
per month (Moneymax, 2023; Philippine
Statistics Authority [PSA], 2024, as
cited in Moneymax, 2023). The income
composition aligns  with  national
classifications identifying the “emerging
middle class” as economically stable yet
vulnerable to financial disruptions, while
the “high-income” group aligns with
upper middle-income or affluent urban
households (Philippine Institute for
Development Studies [PIDS], 2024, as
cited in “The Middle Class in the
Philippines,” 2024).

From an educational standpoint,
this socioeconomic profile has important
implications for Religious Education
(RE). Empirical studies show that higher
socioeconomic status (SES) supports
access to learning materials, stable home
environments, and increased motivation,
which enhance both academic and
values-based learning (Li et al., 2024;
Xue et al., 2024). Students from middle-
and high-income families often benefit
from greater digital access, conducive
study spaces, and opportunities for
parish engagement that reinforce RE’s
goals of truth, worship, service, and
love. However, low-income students
may face financial barriers that limit
participation in such activities. Despite
these  disparities, SES is  not
determinative—value-oriented curricula
and inclusive school environments can
mitigate inequalities. Thus, CEAL
schools must ensure that RE initiatives
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minimizing financial dependence and
strengthening pastoral and academic
support for students from economically
challenged families (Li et al., 2024; Xue
etal., 2024).

Outcome of Religious Education

This section presents, analyzes,
and interprets the empirical findings on
the outcomes of Religious Education
among Grade 10 students of the Catholic
Educational Association of Legazpi
(CEAL). The data is structured
according to the four foundational
Gospel values emphasized in the CEAL
Religious Education framework—Truth,
Worship, Service, and Love—each
explored  through three learning
dimensions: conceptual understanding,
attitudes and values, and actual
practices.

Truth

Table 3. Outcome of the core value of Truth as i in Conceptual Understanding
Tndicaor Hiean ¥ v

i Valoe cighted | Estimation
CCS [ DSC| DWCL | SMAD [ SAA | SOA | SMAL | SPA | SEA | UST [ VCHS | Mean | Degree

v | ase (457|425 | ez |a3s [ass]|as2| a2 | 425 | Veyh

Findings show consistently very
high outcomes in students’ conceptual
understanding  of  truth.  Learners
demonstrated strong awareness of
intellectual honesty, recognition of
personal bias, truthful communication,
and reconciliation after wrongdoing.
These results suggest that students do
not merely associate truth with academic
integrity, such as avoiding plagiarism,
but also understand it as a relational and
spiritual value grounded in Christian
discipleship. This aligns with studies
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emphasizing that  values-oriented
Religious Education promotes integrated
moral cognition when doctrinal content
is explicitly connected to lived ethical
situations (Huang, 2023; Simojoki &
Valkama, 2022).

Tabl

QOutcome of the core value of Truth as manifested in Attitudes and V:

Weighned
Mean

an Value
OGS | D5C | DWCL | S6AG | SAA | SBA | SMAL | SPA | SHA | UST | VCHS

In the domain of attitudes and
values, students likewise expressed
strong commitment to honesty, fairness,
and accountability, even in situations
involving peer pressure. However,
literature cautions that high self-reported
attitudes may not always translate into
consistent  behavior under real-life
constraints, underscoring the importance
of sustained teacher modeling and
formative assessment (Alfauzan, 2024).

Table 5. Outcome of the core value of Truth as manifested in Practices

C— [ Weigied |
| S | L] SMIAD | SAA | SHA | SAL] SFA | SHA | ST | VEIS|  Mean | Degrer |

Practice-related indicators
remained high, suggesting that CEAL
students frequently attempt to live out
truth in daily school interactions,
although reinforcement beyond the
classroom remains essential.

Worship

Table 6. Outcome of the core value of Worship as manifested in Conceptual Understanding
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[EEINT MAG L[ sPA UST [VCHS | Memn | Degree

Very High

Students’ outcomes related to
worship were also notably strong,
particularly in conceptual understanding.
Learners demonstrated clear knowledge
of liturgical practices, the Eucharist,
prayer forms, and the meaning of
worship in Catholic life. This is likely
influenced by the high educational
attainment of parents, who are more
inclined to engage in structured religious
socialization, such as regular Mass
attendance and faith discussions at home
(National Catholic Education
Commission, 2022).

Table 7. Outcome of the core value of Worship as manifested in Attitudes and Values
7 T [T [ i) wem

azs | as | aas | w00 |49 | was | asz | 4s0 | Vewri

Attitudinal indicators revealed
positive dispositions toward
participation in liturgy, reverence for
sacred spaces, and appreciation of prayer
as a source of guidance.
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Table 8. Outcome of the core value of Worship as manifested in Practices

...... = Wcigied | B

G | DWCL | BMAG | SAA | SRA | SMAL | SPA | SRA | UST | VGITS|  Mesn | Degree

Practices related to worship,
including attendance in school liturgical
activities and personal prayer, were
likewise rated very high. These findings
support existing research showing that
when worship is framed as both
communal celebration and personal
relationship with God, adolescents are
more likely to internalize it meaningfully
(Catholic Outlook, 2025).

Service

Table ome of the core value of Service as manifested in Conceptual Understanding
Tt

iean Vi Weighied
L ey

Among the four core values,
service emerged as one of the strongest
areas across all three domains.
Conceptually, students viewed service
not merely as occasional charity but as
an integral expression of Christian life
involving solidarity with others, care for
the poor, and environmental
stewardship. This reflects the CEAL
curriculum’s alignment with Catholic
Social Teaching and contemporary
emphases on service-learning
(Congregation for Catholic Education,
2022).
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7 ™ erghiea | B
GCS [ DG | DWEL | SMAG | SAA | SBA | SMAL | 5PA | SHA | UST | VEHS| Mean | Degree

Attitudes and values related to
service showed very high endorsement
of cooperation, anti-bullying behavior,
initiative in helping others, and care for
creation. Although ecological service
registered slightly lower means than
interpersonal service, it remained within
the “high” range, suggesting an
emerging but still developing ecological
consciousness among learners.

=3

DSC [ DWCL [ SMAG | SAA | SBA | SMAL | SPA | SRA | UST [VCHS | Mean | Degree

In terms of practice, students
reported frequent engagement in helping
behaviors, participation in outreach
activities, and responsible stewardship
within the school community, indicating
that service is actively lived rather than
merely understood.

Love

Table 12. Outcome of the core value of Love as manifested in Conceptual Understanding
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The core value of love was
manifested  strongly in  students’
understanding of Christian love as
inclusive, compassionate, and action-
oriented. Conceptual indicators reflected
awareness of love as rooted in Gospel
teachings that call for empathy,
forgiveness, and concern for
marginalized individuals.

Table 1
o

utcome of the core value of Love as manifested in Attitudes & Values
| Mean T

Value Weighied | Estimation
TSC [ D SBA | SMAL | SFA | SRA | UST | VCHS | Misan

Attitudinal outcomes showed
students’ willingness to defend peers,
reject bullying, and promote harmonious
relationships.  These  findings are
consistent with literature highlighting the
role of Religious Education in fostering
prosocial behavior and moral sensitivity
among adolescents (Oliva, 2025).

~ Table 14. Outcome of the core value of Love as manifested in Practices

Ve
CL | §MAD | SAA | SBA | SMAL | SPA | SRA | UST | VGIS| Mesn | Degrce

Very High

4| Very High

Practice-related indicators
suggest that students frequently express
love through concrete actions, such as
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kindness, respectful communication, and
participation in activities that promote
unity and friendship. Nevertheless, the
discussion highlights the need for
continued  reinforcement so  that
expressions of love extend beyond the
school environment into broader social
contexts.

Influence of Parental Education and
Family Income

Analysis across demographic
variables reveals that parental education
and family income shape, but do not
determine, Religious Education
outcomes.  Students  from  highly
educated and higher-income families
generally demonstrated stronger
conceptual understanding, particularly in
abstract moral reasoning. However,
focus group discussions revealed that
some of these students, despite
intellectual clarity, lacked depth in
spiritual practice when parental faith
modeling was weak.

Conversely, students from low-
income households often faced greater
academic challenges but displayed
sincerity, consistency, and openness in
worship and service practices. This

finding reinforces contemporary
research emphasizing that
socioeconomic disadvantages can be
mitigated by  supportive  school

environments and authentic  faith
formation (Li et al., 2024). Overall, the
CEAL Religious Education program
appears to play a compensatory role,
helping narrow potential gaps in moral
and spiritual formation across socio-
economic groups.

Challenges in Religious Education
Instruction
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Qualitative data from teacher
focus group discussions highlight
significant  instructional  challenges.
These include limited instructional time
due to congested curricula, difficulty

assessing long-term value
internalization, varying levels of student
engagement, insufficient parental
involvement, and inconsistent

administrative prioritization of Religious
Education.  Teachers also  cited
technological limitations and the
emotional burden of serving as moral
exemplars without adequate institutional
support.

Despite these constraints,
teachers affirmed the transformative
potential of Religious Education when
supported by coherent curriculum
design, ongoing formation, and strong
school-home—parish collaboration.
Addressing these challenges is essential
to sustaining and deepening the positive
outcomes observed among students.

A Perspective of Religious Education
Program for CEAL Schools

Based on the findings of the
study, this perspective presents a holistic
framework for the Religious Education
(RE) program in CEAL schools.
Grounded in four foundational Gospel
values—Truth, Worship, Service, and
Love—the program envisions a spiral
and integrative curriculum that deepens
faith understanding and moral formation
across grade levels. Each Gospel value is
revisited progressively from Grades 7 to
10, allowing students to move from
foundational knowledge to reflective
awareness and ultimately to authentic
lived expression. The program integrates
three essential learning domains—
cognitive, affective, and behavioral—
ensuring that students not only
understand Christian teachings but also

University of Santo Tomas-Legazpi Publication
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internalize faith attitudes and practice
Gospel values in daily life.

Anchored in inclusive and
culturally responsive pedagogy, the
program recognizes the diversity of
learners and adopts multiple modalities
of delivery—face-to-face, online, and
modular—to ensure equitable
participation. It highlights service-
learning integration as a vital means of
linking faith with life, providing students
with authentic experiences of
community engagement and social
responsibility.  Moreover, liturgical
centrality serves as the spiritual core of
the program, with regular school
liturgies, prayer services, and devotional
activities fostering personal encounters
with Christ and communal celebration of
faith. These experiences reinforce the
belief that Religious Education must not
only be taught but also celebrated and
lived within the school community.

The perspective further
emphasizes  the  importance  of
collaboration among home, school, and
parish, engaging parents as co-educators
and partners in moral and spiritual
formation. Continuous teacher formation
and support are essential to sustain faith-
centered pedagogy, professional growth,
and well-being, ensuring that educators
remain authentic witnesses of Gospel
values. Finally, the program aligns with
DepEd standards through multiple
assessment modalities—formative,
summative, and performance-based—
that  evaluate  students’ learning,
attitudes, and value integration.
Altogether, this Religious Education
perspective seeks to form CEAL learners
into compassionate  disciples who
embody Truth, Worship, Service, and
Love in both personal life and
community engagement.
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Conclusion

This study examined the
outcomes of Religious Education among
Grade 10 students in  Catholic
Educational Association of Legazpi
(CEAL) schools, focusing on the
internalization of the core Gospel values
of Truth, Worship, Service, and Love.
The findings indicate that students
generally demonstrate high to very high
levels of conceptual understanding,
positive attitudes, and lived practices
across all four values, affirming the
effectiveness of the CEAL Religious
Education program in supporting holistic
moral and spiritual formation.

Although parental educational
attainment and family income influence
how students articulate and express these
values, the results confirm that socio-
economic  background  does  not
determine religious outcomes. Students
from more advantaged families tend to
exhibit stronger conceptual
understanding, while those from low-
income households often show sincerity
and consistency in worship and service
practices. This highlights the
compensatory  role of  Religious
Education in narrowing potential socio-
economic gaps in value formation.
Nevertheless, instructional challenges
faced by Religious Education teachers—
such as limited instructional time,
assessment constraints, variable parental
and  administrative  support, and
technological  limitations—underscore
the need for sustained institutional
commitment to faith formation.

The study’s operationalization of
quantitative—qualitative descriptive
design, learning outcomes, and value
internalization strengthens its scholarly
contribution. By defining learning
outcomes as measurable cognitive,
affective, and behavioral indicators and
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interpreting  internalization  through
cross-domain consistency, the research
moves beyond purely descriptive moral
claims toward empirically grounded
analysis. This explicit methodological
structure enhances construct validity,
interpretive coherence, and replicability,
thereby contributing to evidence-based
development of Religious Education
within CEAL schools.

Recommendations

Based on these findings, it is
recommended that CEAL schools
strengthen the implementation of a spiral
Religious Education curriculum that
ensures coherent and  progressive
formation of Gospel values across grade
levels. Continuous professional
development for Religious Education
teachers should be prioritized, with
emphasis on values-based pedagogy,
formative assessment, and teacher
spiritual formation. Stronger school-
home—parish collaboration is likewise
encouraged to reinforce Gospel values
beyond the classroom, particularly
through inclusive strategies that support
students from low-income families.
Future research may adopt longitudinal
and mixed-method designs to further
examine the sustained impact of
Religious Education on students’ moral
and spiritual development.
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