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This study examined the learning
support practices of parents that promote early
literacy development among kindergarten pupils
of Biyong Elementary School. Anchored in
Vygotsky’s  Socio-Cultural ~ Theory  and
Bronfenbrenner’s Ecological Systems Theory,
the study explored how parents nurture five key
early literacy domains at home: oral language,
listening comprehension, vocabulary, critical
thinking, and beginning reading. Using a mixed-
methods design, data were collected from all 39
kindergarten parents through a Likert-scale
guestionnaire, a checklist of challenges, and
open-ended interview questions. Quantitative
data were analyzed through frequency count and
weighted mean, while qualitative responses
underwent thematic analysis.

Findings revealed high  parental
engagement across most literacy domains.
Parents frequently modeled correct
pronunciation,  engaged in  storytelling,
encouraged conversations, and guided children
in recalling story details. Vocabulary was
reinforced through explanations of unfamiliar
words, bilingual exposure, and daily use of new
terms. Parents also supported critical thinking by
asking “why” and “how” questions and guiding
children in identifying causes, effects, and
solutions. Beginning reading practices were
consistently implemented through phonics
activities, blending exercises, and opportunities
for independent reading. However, activities that
promoted higher-order thinking, such as
prediction, exploring alternative story endings,
vocabulary games, and puzzle-based tasks, were
used less often.

Parents reported challenges including
limited instructional confidence, lack of
materials, time constraints, distractions at home,
and insufficient school guidance. The study
concludes that while parents play a vital role in
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foundational literacy, targeted support is
necessary. Strengthened school-home
partnerships, training sessions, and accessible
resources are recommended to enhance parents’
capacity to foster early literacy effectively.
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early literacy, home literacy practices, parental
involvement, vocabulary development,

INTRODUCTION

Early literacy development is widely
recognized as a fundamental foundation for
lifelong learning and sustained academic
success. It encompasses oral language
development, listening comprehension,
vocabulary growth, emergent literacy skills, and
early critical thinking abilities that begin
forming during preschool and the early primary
years. These competencies are essential not only
for learning to read and write but also for
achieving functional literacy, which involves
understanding, interpreting, and applying
information in meaningful contexts. When
children develop strong early literacy skills, they
are more likely to demonstrate reading fluency,
academic confidence, and achievement across
content areas.

In the Philippine context, the home
environment plays a crucial role in shaping early
literacy outcomes. Research indicates that
storytelling, parent—child conversations, shared
reading, and the consistent use of the home
language significantly contribute to children’s
literacy development, even in resource-
constrained households (Tatel-Suatengco &
Florida, 2020; Lavador, Ferenal, & Comon,
2024). Family literacy practices such as reading
aloud and assisting with school-related activities
have also been associated with improved reading
achievement among primary learners (Labareno
& Gabuya, 2025). These findings reinforce the
understanding that parents serve as children’s
first teachers and that literacy development
begins within the home long before formal
schooling.

National policies further emphasize the
importance of parental involvement in
education. Republic Act No. 11908, or the
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Parent Effectiveness Service Act of 2022,
mandates the implementation of programs that
equip parents with the knowledge and skills
necessary to support their children’s learning.
Complementing this mandate, the Department of
Education continues to implement literacy
initiatives such as the Early Language, Literacy
and Numeracy Program and the National
Reading Program to strengthen foundational
competencies. Despite reports of high basic
literacy rates, concerns remain regarding
functional literacy, particularly in
comprehension and  application.  Recent
initiatives, including the Academic Recovery
and Accessible Learning Program, were
introduced to address learning losses and
improve access to quality instruction
(Department of Education, 2025). These
developments highlight the need for literacy
interventions that intentionally integrate school-
based programs with structured home support.

Extensive research consistently
identifies parental involvement as a strong
predictor of children’s academic achievement,
motivation, and overall development. Active
engagement at home, including shared reading,
homework assistance, and consistent
communication with teachers, is associated with
improved educational outcomes. In the area of
early literacy, interactive strategies such as
dialogic reading, inferential questioning, and
language-rich conversations have been shown to
significantly enhance vocabulary and
comprehension (Bingham et al., 2021; Cahoon
et al., 2024). Evidence suggests that the quality
of parent—child interaction often has a greater
impact than the mere availability of books or
materials. Structured oral language activities
contribute to vocabulary development, listening
comprehension, and reasoning skills,
particularly when parents are provided with
adequate guidance and support.

However, effective parental involvement
is often constrained by several barriers. Studies
identify time limitations, low parental literacy
levels, limited access to reading materials, and
socioeconomic challenges as major obstacles
(Johnson & Martin, 2022; Murro et al., 2023).
The COVID-19 pandemic intensified these
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difficulties by increasing parental instructional
responsibilities while exposing gaps in training
and structured support (Mercado, 2021).
Research further indicates that parent-delivered
literacy interventions are most effective when
accompanied by  structured  orientation,
coaching, and follow-up mechanisms (Burgoyne
et al., 2023). Philippine-based studies echo
global findings, noting that while oral traditions
such as storytelling and music support oral
language development, they may not sufficiently
develop print awareness and advanced
vocabulary  without systematic  guidance
(Bautista & Bernardo, 2020). Consequently,
local scholars advocate for culturally responsive
and practical literacy strategies, including
structured  questioning  techniques and
community-based literacy initiatives, to
strengthen home literacy environments (Ramos,
2022; Villanueva, 2023).

The broader literature conceptualizes
early literacy as a multidimensional construct
integrating oral language, vocabulary, listening
comprehension, and early critical thinking skills
(Bonifacci et al., 2023). Both home and school
environments  play complementary  and
interconnected roles in  shaping these
competencies. Shared reading, meaningful
conversations, and intentional language
exposure at home reinforce classroom
instruction and enhance cognitive and linguistic
development  (Cahoon et al., 2024).
Nevertheless, the effectiveness of parental
involvement depends largely on parental
capacity, available resources, and institutional
support. Socioeconomic disparities influence
access to literacy materials and structured
learning opportunities (Murro et al., 2023), and
without adequate guidance, parent-led literacy
efforts may not translate into sustained or
measurable gains (Burgoyne et al.,, 2023).
Research  consistently =~ emphasizes  that
sustainable literacy improvement requires
integrated  approaches combining  school
initiatives with  structured household-level
strategies. Programs that equip parents with
practical techniques for vocabulary building,
questioning, and listening comprehension
demonstrate stronger and more lasting outcomes
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than isolated interventions (Desrochers et al.,
2022; Ramos, 2022).

Anchored in these policy directions and
empirical findings, this study examines parental
literacy practices among parents of kindergarten
pupils at Biyong Elementary School. Although
substantial evidence confirms the importance of
parental involvement, limited localized research
identifies which specific home practices most
strongly influence early literacy development in
rural communities. Literacy activities such as
storytelling, vocabulary enrichment, dialogic
questioning, and listening comprehension
exercises may vary depending on parental
knowledge, time availability, and resource
access. Identifying these practices, as well as the
challenges parents encounter, including limited
materials and insufficient instructional guidance,
addresses a  significant contextual gap.
Strengthening parental engagement during the
formative years contributes not only to reading
readiness but also to long-term academic
achievement and functional literacy
development.

This study is grounded in Vygotsky’s
Socio-Cultural Theory (1978) and
Bronfenbrenner’s Ecological Systems Theory
(1979), which together explain how literacy
development occurs through social interaction
and environmental influences. Vygotsky’s
framework posits that learning takes place
through interaction with more knowledgeable
others within the Zone of Proximal
Development, where guidance and scaffolding
enable children to acquire emerging
competencies. In early literacy, parents facilitate
oral language, vocabulary growth,
comprehension, and critical thinking through
storytelling,  conversations, and  guided
questioning.  Bronfenbrenner’s  Ecological
Systems Theory further explains that child
development is shaped by interconnected
systems. The home environment directly
influences literacy experiences, while parent—
school interactions  strengthen learning
continuity. Broader policies and institutional
programs also indirectly affect parental practices
by shaping available resources and expectations.
Together, these theoretical perspectives support
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the examination of both home literacy practices
and institutional supports in promoting early
literacy development.

By integrating empirical evidence,
national policy directions, and established
theoretical frameworks, this study seeks to
provide context-specific insights that strengthen
home—school partnerships and contribute to the
advancement of early literacy outcomes in rural
communities.

Objectives of the Study

The main objective of the study was to
provide a comprehensive understanding of the
practices of parents at home that affect the
development of early literacy, particularly the
parents of kindergarten pupils of Biyong

Elementary School. The specific objectives were

the following:

1. to determine the learning support
practices of parents that promote
development of early literacy skills of
learners, specifically along:

oral language development

listening comprehension

vocabulary development

critical thinking and questioning

. beginning reading;

2. to identify the difficulties met by parents
in developing early literacy at home;
and,to design a program for parents to
effectively develop early literacy at
home.

® o0 oW

METHODS

Research Design

The study employed a mixed-methods
research design, specifically an explanatory
sequential design, integrating quantitative and
qualitative ~ approaches to  provide a
comprehensive  understanding of  parental
practices in early literacy development (Creswell
& Plano Clark, 2018). In this design, the
quantitative phase was conducted first to
establish patterns and trends, followed by a
qualitative phase to explain and elaborate on the
numerical results.
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The quantitative component utilized a
Likert Scale and Checklist to measure the
frequency and extent of parental literacy
practices at home. The results of this phase
identified prevailing practices and areas that
required further clarification. Based on these
findings, the qualitative phase was implemented
to gain deeper insights into parents’ experiences,
perceptions, and challenges related to early
literacy support.

The qualitative component employed
semi-structured, open-ended interviews with
seven parent key informants (P1-P7). Thematic
analysis was applied to the qualitative data.
Interviews were  transcribed  verbatim,
deductively coded to identify significant
statements and recurring ideas, organized into
categories, and synthesized into overarching
themes. This systematic process enabled the
transformation of raw narratives into meaningful
patterns that helped explain and contextualize
the quantitative findings in relation to the study
objectives.

The explanatory sequential mixed-
methods design was appropriate because it
allowed the researcher to first determine the
extent of parental practices through statistical
analysis and then deepen the interpretation of
those findings through qualitative exploration.
By integrating numerical trends with contextual
experiences, the study achieved a more nuanced
and holistic understanding of parental
involvement in early literacy development.

Respondents

The respondents consisted of 39
kindergarten parents of Biyong Elementary
School, selected through total enumeration. The
only criteria was the respondent should be a
parent or the legal guardian. To substantiate
quantitative findings, seven parents were
selected through convenient sampling for
interviews.

Data Gathering Procedure

The researcher secured approvals from
UST-Legazpi Graduate Studies, the Schools
Division Office of Albay, the Tiwi District
Office, and the school head. Data were collected
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using the Likert Scale, Checklist, and interviews.
Questionnaires were personally administered,
and confidentiality was strictly observed. For the
review of literature, the researcher consulted
books, journals, and credible online sources,
which also guided the refinement of the research
instrument. The collection of data was
conducted in September 2025 to October 2025.

Data Analysis

Descriptive  statistics  were  used,
specifically Frequency Count and Weighted
Mean, to analyze survey responses. The
Weighted Mean measured the overall level of
agreement using the following scale:

Level
Weighted Mean

Always

4.50 - 5.00
Often

3.50-4.49
Sometimes

2.50-3.49
Occasionally

1.50 - 2.49
Never

1.00 — 1.49

Qualitative data were analyzed through
thematic analysis, involving transcription,
coding, clustering of similar responses, and
generation of themes that represented shared
perspectives of the seven parent informants.

The Instrument

The researcher-developed instrument
consisted of three parts. Part A included a Likert
Scale designed to measure parental practices in
oral language development, listening
comprehension, vocabulary enrichment, critical
thinking and questioning strategies, and
beginning reading activities. Part B contained a
checklist identifying the common difficulties
encountered by parents in supporting their
children’s early literacy development. Part C
comprised structured open-ended interview
questions administered to seven selected parents
to obtain in-depth qualitative insights.

Because the instrument was researcher-
made, it underwent a thorough validation
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process to ensure its content validity, clarity, and
alignment with the study objectives. It was
evaluated by three school principals with
recognized expertise in early childhood
education and literacy instruction. Their
feedback focused on the relevance of the items,
clarity of language, and appropriateness for the
target respondents.

Revisions were made based on their
recommendations to improve the quality of the
instrument. In addition, the instrument
underwent a dry run or pilot testing with a small
group of parents who were not included in the
actual study. This procedure was conducted to
establish reliability and further assess the clarity,
consistency, and internal coherence of the items.
Necessary refinements were made following the
pilot results to strengthen both the validity and
reliability of the instrument prior to its full
implementation.

Ethical Considerations

The study followed ethical standards to
protect participants’ rights and welfare.
Permission was secured from relevant
authorities, and informed consent was obtained
from all respondents. Participation was
voluntary, and confidentiality and anonymity
were strictly maintained. Data were used solely
for academic purposes, and findings were
presented honestly and objectively in accordance
with DepEd and research ethics guidelines.

RESULTS AND DISCUSSIONS
Learning Support Practices of Parents that
Promote Development of Early Literacy
Skills of Learners
A. Oral Language Development

Based on the results, parents
demonstrated a high level of engagement in
promoting oral language development among
their children. The indicator “I gently correct my
child’s mispronunciation and explain the correct
word” (Maingat kong itinutuwid ang maling
bigkas ng aking anak at ipinapaliwanag ang
tamang salita) obtained the highest weighted
mean of 4.59, interpreted as “always”, indicating
that parents consistently corrected
mispronunciations and explained the proper use
of words to enhance their child’s language skills.
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This was followed by “I model proper
pronunciation and correct sentence structure
when talking to my child” (Ipinapakita ko ang
tamang pagbigkas at tamang pangungusap sa
pakikipag-usap sa aking anak) with a weighted
mean of 4.41 (often), showing that parents often
modeled correct pronunciation and sentence
structure in conversations. The indicator “We
make storytelling an activity to help develop my
child’s speaking skills” (Ginagawa naming
gawain ang pagkukuwento upang mapaunlad
ang kakayahan sa pagsasalita ng aking anak)
ranked next with a weighted mean of 4.31
(often), suggesting that storytelling was a
common family activity that supported oral
language development.

The statement “I regularly talk with my
child while eating or during rest time”
(Nakikipag-usap ako nang regular sa aking anak
habang kumakain o sa oras ng pahinga)
followed with a weighted mean of 4.26 (often),
highlighting the importance parents placed on
regular conversations during mealtime or rest
periods. Next was “I encourage my child to talk
about his/her daily experiences” (Hinihikayat ko
ang aking anak na magkwento tungkol sa
kanyang karanasan sa araw-araw) with a
weighted mean of 4.21 (often), which reflected
parents’ encouragement for their children to
narrate daily experiences. The indicator “I
encourage my child to speak using  mplete
sentences rather than single words” (F......tikayat
ko ang aking anak na magsalita gamit ang
buong pangungusap at hindi lang isang salita)
garnered a weighted mean of 4.18 (often),
suggesting that while parents promoted complete
sentence usage, the practice was not as
consistent as other activities.

The indicator “I encourage my child to
retell events in his’her own words” (Hinihikayat
ko ang aking anak na ikuwento muli ang mga
pangyayari sa kanyang sariling salita) obtained
a weighted mean of 4.03 (often), showing that
parents often encouraged retelling activities to
strengthen comprehension and expression. This
was followed by “I allow my child to express
opinions and [ respect his/her ideas”
(Pinahihintulutan kong maglahad ng opinyon
ang aking anak at iginagalang ko ang kanyang
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mga ideya) with a weighted mean of 3.95
(often), which implied that parents valued their
child’s opinions and ideas. The indicator “I give
my child the opportunity to participate in family
conversations” (Binibigyan ko ng pagkakataon
ang aking anak na makibahagi sa pag-uusap ng
pamilya) had a weighted mean of 3.82 (often),
revealing that most parents allowed their
children to participate in family discussions.

Table 1
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Lastly, “I ask questions that cannot be answered
with a simple “yes” or “no.” ” (Nagtatanong ako
ng mga tanong na hindi masasagot ng simpleng
‘00’ 0o ‘hindi’) recorded the lowest weighted
mean of 3.72 (often), indicating that while
parents engaged their children in conversations,
fewer consistently used open-ended questioning
to deepen thinking and verbal expression.

Learning Support Practices of Parents that Promote the Development of Early Literacy Skills of
Learners along Oral Language Development (N=39)

Indicators

Frequency

WM Interpretation

5 4 3 121

1.  Maingat kong itinutuwid ang maling bigkas ng
aking anak at ipinapaliwanag ang tamang salita.

31 4 1 2 | 1 | 459 Always

2. Ipinapakita ko ang tamang pagbigkas at tamang
pangungusap sa pakikipag-usap sa aking anak.

27 5 5 0|2 |44 Often

3. Ginagawa naming gawain ang pagkukuwento upang
mapaunlad ang kakayahan sa pagsasalita ng aking

anak.

23 8 6 1 1| 431 Always

4. Nakikipag-usap ako nang regular sa aking anak
habang kumakain o sa oras ng pahinga.

18 | 14 6 1|0 | 426 Often

5. Hinihikayat ko ang aking anak na magkwento
tungkol sa kanyang karanasan sa araw-araw.

23 5 8 2 |1 |421 Often

6. Hinihikayat ko ang aking anak na magsalita gamit
ang buong pangungusap at hindi lang isang salita.

25 4 5 2 | 3 | 418 Often

7. Hinihikayat ko ang aking anak na ikuwento muli
ang mga pangyayari sa kanyang sariling salita.

17 10 8 4 0 | 4.03 Often

8.  Pinahihintulutan kong maglahad ng opinyon ang
aking anak at iginagalang ko ang kanyang mga
ideya.

19 5 12 | 3| 0| 3.9 Often

9. Binibigyan ko ng pagkakataon ang aking anak na

makibahagi sa pag-uusap ng pamilya.

19 5 6 7|2 | 382 Often

10. Nagtatanong ako ng mga tanong na hindi
masasagot ng simpleng “o00” o “hindi.”

11 | 11 | 12 | 5 | 0 | 3.72 Often

General Weighted Mean | 4.15 Often

Note: Always (4.50 — 5.00), Often (3.50 — 4.49), Sometimes (2.50 — 3.49), Rarely (1.50 — 2.49), Never

(1.00 - 1.49)

The findings revealed that parents
demonstrated a high level of involvement in
supporting their children’s oral language
development. Most parents regularly corrected
mispronunciations, modeled proper sentence
structure, and explained word meanings,
strengthening vocabulary and pronunciation.
Storytelling and daily conversations during
routine activities helped children express ideas,
organize thoughts, and build confidence in
speaking.

Parents also encouraged children to
retell experiences and respected their opinions,
promoting comprehension and self-expression.
However, the use of open-ended questions and
consistent prompting for complete sentence
responses was less  frequent, limiting
opportunities for deeper reasoning and
elaboration.

These results align with Vygotsky’s

Socio-Cultural Theory, as parents functioned as
“more knowledgeable others” who scaffolded
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language skills within the child’s Zone of
Proximal Development (ZPD). Similar findings
were reported by Malipot (2020), who
emphasized that active parental engagement
enhances vocabulary and speaking confidence.
Nevertheless, greater emphasis on open-ended
questioning could further develop higher-level
oral skills.

B. Listening Comprehension

The data revealed that among the
parental learning support practices related to
listening comprehension, the indicator “I
encourage my child to follow instructions with
two or more steps” (Hinihikayat ko ang aking
anak na sundin ang mga utos na may dalawa o
higit pang hakbang) obtained the highest
weighted mean of 4.36, interpreted as “often”.

Table 2
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This suggests that most parents consistently
encourage their children to follow multi-step
directions to enhance comprehension skills.
Following this, “I teach my child to remember
details from a story or conversation”
(Tinuturuan ko ang aking anak na alalahanin
ang mga detalye mula sa kuwento o usapan)
garnered a weighted mean of 3.95, interpreted as
“often”, indicating that parents frequently help
their children recall important details from
stories or conversations. The indicator “We talk
about the lessons or messages of a story after
reading” (Pinag-uusapan namin ang mga aral o
mensahe ng kuwento pagkatapos basahin)
ranked next with a weighted mean of 3.87, also
interpreted as “often”, implying that many
parents discuss story morals or messages with
their children after reading.

Learning Support Practices of Parents that Promote the Development of Early Literacy Skills of
Learners along Listening Comprehension (N=39)

Indicators 5 4Frequ§ncy2 1 wM Interpretation
1. Hinihikayat ko ang aking anak na sundin ang mga 23 9 5 5| o | 236 Often
utos na may dalawa o higit pang hakbang. '
2. Tinuturuan ko ang aking anak na alalahanin ang 17 | 10 7 32|30 Often
mga detalye mula sa kuwento o usapan. '
3. Pinag-uusapan namin ang mga aral o mensahe ng 19 6 7 4| 3| 387 Often
kuwento pagkatapos basahin. '
4. Sinusuri ko kung natutukoy ng aking anak ang 16 9 8 4l 2| 385 Often
pangunahing ideya ng isang kuwento. '
5. Sinusuri ko kung kaya ng aking anak na makilala
ang pagkakaiba ng opinyon at katotohanan sa mga 18 8 4 4 [ 5 | 377 Often
kuwentong naririnig niya.
6. Binabasahan ko ng kuwento ang aking anak at .
hinihikayat siyanggmakinig nang mabl?ti. 11 ! 13| 6 2 |349 | Sometimes
7. Hinihikayat ko ang aking anak na ibuod ang 12 | 10 6 71 4 | 349 | sometimes
kanyang narinig mula sa akin o sa iba. '
8.  Pinapakinggan namin ang mga awitin, tula, o 9 7 15 | a4l al333| sometimes
bugtong at pinaguusapan ang kahulugan nito. '
9. Tinuturuan ko ang aking apak na hulaan ang 6 1111216 a/|323| sometimes
susunod na mangyayari sa isang kuwento. '
10. Gumagawa kami ng mga larong nakabatay sa .
pakiki?lig tulad ng Simon Sayg.” g S| 9 [10]1lp 4} 3 | Sometimes
General Weighted Mean | 3.63 Often
Note: Always (4.50 — 5.00), Often (3.50 — 4.49), Sometimes (2.50 — 3.49), Rarely (1.50 — 2.49), Never
(1.00—1.49)

Meanwhile, “I check if my child can
identify the main idea of a story” (Sinusuri ko
kung natutukoy ng aking anak ang pangunahing
ideya ng isang kuwento) had a weighted mean

of 3.85, interpreted as “often”, showing that
parents commonly check their child’s ability to
identify main ideas. This was followed by “I
check if my child can distinguish between
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opinions and facts in the stories he/she hears”
(Sinusuri ko kung kaya ng aking anak na
makilala ang pagkakaiba ng opinyon at
katotohanan sa mga kuwentong naririnig niya)
with a weighted mean of 3.77,interpreted as
“often”. “I encourage my child to summarize
what he/she heard from me or others”
(Hinihikayat ko ang aking anak na ibuod ang
kanyang narinig mula sa akin o sa iba) and “1
read stories to my child and encourage him/her
to listen carefully” (Binabasahan ko ng kuwento
ang aking anak at hinihikayat siyang makinig
nang Mabuti), both with a weighted mean of
3.49, all interpreted as “sometimes”. These
findings indicate that parents frequently engage
their children in comprehension checks and
summarization activities.

On the other hand, “We listen to songs,
poems, or riddles and talk about their meaning”
(Pinapakinggan namin ang mga awitin, tula, o
bugtong at pinaguusapan ang kahulugan nito)
obtained a weighted mean of 3.33, and “I teach
my child to predict what will happen next in a
story” (Tinuturuan ko ang aking anak na hulaan
ang susunod na mangyayari sa isang kuwento)
received 3.23, both interpreted as “sometimes”,
suggesting these practices are done occasionally.
Lastly, “We play listening-based games such as
“Simon Says” (Gumagawa kami ng mga larong
nakabatay sa pakikinig tulad ng ‘Simon Says’”)
had the lowest weighted mean of 3.00,
interpreted as ‘“sometimes”, indicating that
listening-based games are the least practiced
among parents.

Parents were generally active in
supporting listening comprehension. Many
encouraged children to follow multi-step
instructions, recall story details, identify main
ideas, and discuss story morals. These practices
strengthened attention, memory, and
understanding of spoken information.

However, prediction activities,
inferential questioning, and listening-based
games were less commonly practiced. Parents
tended to rely more on direct instruction than
interactive or play-based strategies. Consistent
with Vygotsky’s theory, guided storytelling and
recall activities served as scaffolding for
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comprehension development. The findings also
parallel Dela Cruz and Santos (2022), who
found that storytelling improves recall and
understanding. Expanding interactive and play-
oriented listening tasks could further enhance
critical and inferential skills.

C. Vocabulary Development

The findings revealed that among the
parental learning support practices promoting
vocabulary development, the indicator “I praise
my child when he/she uses new words correctly”
(Pinupuri ko ang aking anak kapag tama niyang
nagagamit ang mga bagong salita) obtained the
highest weighted mean of 4.51, interpreted as
“always”. This suggests that parents consistently
provide positive reinforcement when their
children correctly use new words, which helps
strengthen vocabulary acquisition. Following
this, “I explain difficult words from stories,
shows, or conversations” (Ipinaliliwanag ko ang
mahihirap na salita mula sa mga kuwento,
palabas, o wusapan) ranked second with a
weighted mean of 4.08, interpreted as “often”,
indicating that parents frequently clarify difficult
words encountered in different contexts.

The indicator “I encourage my child to
ask about the meaning of unfamiliar words”
(Hinihikayat ko ang aking anak na magtanong
tungkol sa kahulugan ng mga hindi pamilyar na
salita) followed closely with a weighted mean of
4.03, interpreted as “often”, showing that many
parents encourage curiosity and active inquiry
about unfamiliar terms. Next, “We repeat the
use of new words in different activities at home”
(Inuulit namin ang paggamit ng bagong salita
sa ibat ibang gawain sa bahay) garnered a
weighted mean of 3.92, while “I introduce
words in Filipino and English to increase my
child’s vocabulary” (Ipinapakilala ko ang mga
salita sa Filipino at Ingles upang madagdagan
ang bokabularyo ng aking anak) had 3.87, both
interpreted as “often”, reflecting parents’
consistent efforts to expand and reinforce
vocabulary in different languages and settings.

Meanwhile, “I introduce new words to
my child during our daily conversations”
(Ipinapakilala ko ang mga bagong salita sa
aking anak sa aming pang-araw-araw na
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usapan) obtained a weighted mean of 3.85, and
“I encourage my child to use new words in
sentences” (Hinihikayat ko ang aking anak na
gamitin ang mga bagong salita sa pangungusap)
followed with 3.82, both interpreted as “often”,
signifying that parents commonly integrate
vocabulary learning in daily conversations. The
indicator “I ask my child to describe objects,
people, or places” (Pinapagawa ko ang aking

Table 3
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anak ng paglalarawan tungkol sa mga bagay,
tao, o lugar) received a weighted mean of 3.69,
and “I provide books with pictures or flashcards
to help expand my child’s vocabulary”
(Nagbibigay ako ng mga aklat na may larawan
o flashcards para mapalawak ang bokabularyo
ng aking anak) had 3.49, both also interpreted as
“often”, implying that these activities are
frequently practiced but to a lesser extent.

Learning Support Practices of Parents that Promote the Development of Early Literacy Skills of
Learners along Vocabulary Development (N=39)

Indicators

Frequency

WM Interpretation

5 4 3 121

1. Pinupuri ko ang aking anak kapag tama niyang
nagagamit ang mga bagong salita.

29 5 2 211|451 Always

2. lpinaliliwanag ko ang mahihirap na salita mula sa

mga kuwento, palabas, o usapan.

19 | 10 5 411|408 Often

3. Hinihikayat ko ang aking anak na magtanong
tungkol sa kahulugan ng mga hindi pamilyar na
salita.

21 6 6 41 2 | 403 Often

4. Inuulit namin ang paggamit ng bagong salita sa

iba’t ibang gawain sa bahay.

21 4 7 413|392 Often

5. Ipinapakilala ko ang mga salita sa Filipino at Ingles
upang madagdagan ang bokabularyo ng aking anak.

14 | 13 7 4 11| 387 Often

6. Ipinapakilala ko ang mga bagong salita sa aking

anak sa aming pang-araw-araw na usapan.

17 6 10 [ 511|385 Often

7. Hinihikayat ko ang aking anak na gamitin ang
mga bagong salita sa pangungusap.

17 9 5 513|382 Often

8. Pinapagawa ko ang aking anak ng paglalarawan

tungkol sa mga bagay, tao, o lugar.

16 6 10 [ 3] 4 | 3.69 Often

9.  Nagbibigay ako ng mga aklat na may larawan o

flashcards para mapalawak ang bokabularyo ng 11 [ 10 | 10 | 3 | 5 | 3.49 | Sometimes
aking anak.
10. Naglalaro kami ng mga larong pampalawak ng 8 10 9 616|321 sometimes

salita (hal. pagtukoy ng bagay, “I Spy” na laro).

General Weighted Mean | 3.85 Often

Note: Always (4.50 — 5.00), Often (3.50 — 4.49), Sometimes (2.50 — 3.49), Rarely (1.50 — 2.49), Never

(1.00— 1.49)

Lastly, “We play vocabulary-building games (e.g., identifying objects, “1 Spy”)” (Naglalaro kami

ng

mga larong pampalawak ng salita (hal.
pagtukoy ng bagay, ‘I Spy’na laro) obtained the
lowest weighted mean of 3.21, interpreted as
“sometimes”, suggesting that word-enhancing
games are less frequently used by parents to
develop their children’s vocabulary.

Parents actively supported vocabulary
growth through praise, explanation of unfamiliar
words, repetition, and daily conversations. Many

introduced new words in both Filipino and
English, reinforcing bilingual exposure. Picture
books, flashcards, and digital materials were
also used to strengthen word learning. While
structured guidance and positive reinforcement
were common, play-based word games were less
frequently implemented. Time constraints and
fatigue limited opportunities for more creative
vocabulary activities.

565



Lux Veritatis 12.1 Special Edition: 557-578, 2026 © 2020

Bronfenbrenner’s Ecological Systems
Theory explains these findings, as the home
(microsystem) directly influenced vocabulary
development, while school-provided materials
(mesosystem) supported learning. Similar results
were reported by Reyes (2023), who emphasized
that consistent verbal interaction and feedback
enhance vocabulary retention. Integrating more
engaging, play-based strategies could further
enrich vocabulary development.

D. Critical Thinking and Questioning

The data revealed that among the
parental learning support practices enhancing
critical thinking and questioning, the indicator “I
give my child opportunities to assess whether
something is right or wrong” (Binibigyan ko ng
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pagkakataon ang aking anak na suriin kung ang
isang bagay ay tama o mali) obtained the
highest weighted mean of 4.44, interpreted as
“often”. This indicates that parents consistently
allow their children to analyze situations and
distinguish right from wrong, thereby nurturing
moral reasoning and reflective thinking.
Following this, “I encourage my child to ask
questions when there is something he/she does
not understand” (Hinihikayat ko ang aking anak
na magtanong kung may bagay na hindi niya
naiintindihan) ranked second with a weighted
mean of 4.36, also interpreted as “often”,
suggesting that parents strongly encourage
curiosity and inquiry when their children face
uncertainty or confusion.

Table 4
Learning Support Practices of Parents that Promote the Development of Early Literacy Skills of
Learners along Critical Thinking and Questioning (N=39)

Indicators

Frequency

WM Interpretation

5 4 3 |2 |1

=

suriin kung ang isang bagay ay tama o mali.

Binibigyan ko ng pagkakataon ang aking anak na

26 7 3 310|444 Often

2. Hinihikayat ko ang aking anak na magtanong kung

may bagay na hindi niya naiintindihan.

25 7 4 2111|436 Often

3. Nagtatanong ako sa aking anak ng mga “bakit” at
“paano” upang mapaunlad ang kanyang pag-iisip.

22 7 5 4 [ 1| 415 Often

4. Hinihikayat ko ang aking anak na magbigay ng
dahilan sa kanyang mga sagot o opinyon.

16 9 6 7111|382 Often

5. Hinihikayat ko ang aking anak na tuklasin ang sanhi

at bunga ng mga pangyayari.

15 8 8 6| 2 | 372 Often

6. Pinapayagan ko ang aking anak na pumili at
ipaliwanag ang kanyang desisyon.

15 7 10 | 4 | 3 | 3.69 Often

7. Tinutulungan ko ang aking anak na kilalanin ang

mga problema at mag-isip ng solusyon.

17 7 4 71 4 | 367 Often

8.  Tinutulungan ko ang aking anak na paghambingin

ang mga bagay, pangyayari, 0 kuwento.

16 5 9 6 | 3 | 356 Often

9. Pinag-uusapan namin ang iba’t ibang posibleng
wakas ng isang kuwento.

7 15 6 7 4 | 3.36 | Sometimes

10. Nagbibigay ako ng palaisipan, bugtong, o larong
may problem solving sa bahay.

11 8 7 8 5 | 3.31 | Sometimes

General Weighted Mean | 3.81 Often

Note: Always (4.50 — 5.00), Often (3.50 — 4.49), Sometimes (2.50 — 3.49), Rarely (1.50 — 2.49), Never

(1.00— 1.49)

The indicator “I ask my child “why”
and “how” questions to develop his/her thinking
skills” (Nagtatanong ako sa aking anak ng mga
‘bakit’ at ‘paano’ upang mapaunlad ang
kanyang pag-iisip) received a weighted mean of

4.15, interpreted as “often”, reflecting parents’
frequent use of probing questions to stimulate
deeper reasoning and comprehension. “I
encourage my child to give reasons for his/her
answers or opinions” (Hinihikayat ko ang aking
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anak na magbigay ng dahilan sa kanyang mga
sagot o opinion) followed with a weighted mean
of 3.82, interpreted as “often”, implying that
parents commonly encourage children to justify
their answers, promoting logical explanation and
expression of ideas.

Next, “I encourage my child to explore
the cause and effect of events” (Hinihikayat ko
ang aking anak na tuklasin ang sanhi at bunga
ng mga pangyayari) had a weighted mean of
3.72, while “I allow my child to make choices
and explain his/her decision” (Pinapayagan ko
ang aking anak na pumili at ipaliwanag ang
kanyang  desisyon) obtained 3.69, Dboth
interpreted as “often”, showing that parents
regularly engage their children in cause-and-
effect thinking and decision-making processes.
“I help my child identify problems and think of
possible solutions” (Tinutulungan ko ang aking
anak na kilalanin ang mga problema at mag-isip
ng solusyon) garnered a weighted mean of 3.67,
and “I help my child compare objects, events, or
stories” (Tinutulungan ko ang aking anak na
paghambingin ang mga bagay, pangyayari, o
kuwento) had 3.56, also interpreted as “often”,
indicating that these practices are frequently
observed and help foster analytical and problem-
solving skills.

On the other hand, the indicator “We
discuss different possible endings of a story”
(Pinag-uusapan  namin ang ibat ibang
posibleng wakas ng isang kuwento) received a
weighted mean of 3.36, interpreted as
“sometimes”, while “I give puzzles, riddles, or
problem-solving games at home” (Nagbibigay
ako ng palaisipan, bugtong, o larong may
problem solving sa bahay) had the lowest
weighted mean of 3.31, also interpreted as
“sometimes”. These findings suggest that
although parents sometimes engage their
children in creative or problem-solving games,
such activities are less consistently practiced
compared to other strategies that build critical
thinking and questioning skills.

Parents fostered critical thinking by
encouraging children to analyze situations,
distinguish right from wrong, justify answers,
and respond to “why” and “how” questions.
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These practices promoted reasoning, moral
judgment, and decision-making skills. However,
creative tasks such as alternative story endings,
riddles, and puzzles were less commonly
practiced, likely due to time constraints and
limited familiarity with such strategies.

Aligned with Vygotsky’s theory, these
guided discussions represent scaffolding within
the ZPD, supporting higher-order thinking.
Reyes (2021) similarly found that questioning
techniques improve reasoning and
comprehension. Expanding creative and play-
based thinking activities could further strengthen
critical thinking skills.

E. Beginning Reading

The data showed that among the
parental learning support practices that facilitate
the development of early literacy skills in the
aspect of beginning reading, the indicator “I
take notice when my child reads correctly and
give praise” (Pinapansin ko kapag tama ang
pagbasa ng aking anak at nagbibigay ng papuri)
obtained the highest weighted mean of 4.56,
interpreted as “always”. This finding indicates
that parents consistently acknowledge and praise
their children’s correct reading, reinforcing
motivation and positive learning behaviors. The
next highest indicator, “I teach my child to
recognize the letters of the alphabet”
(Tinuturuan ko ang aking anak na kilalanin ang
mga titik ng alpabeto), garnered a weighted
mean of 4.49, also interpreted as “often”,
showing that parents regularly guide their
children in letter recognition, a foundational skill
in early reading.

Following closely, “I teach my child to
blend different letter sounds together”
(Tinuturuan ko ang aking anak na paghaluin
ang ibat ibang tunog ng mga letra) had 4.44
and, “I show the sound of each letter and how it
is pronounced” (Ipinapakita ko ang tunog ng
bawat titik at kung paano ito binibigkas)
received a weighted mean of 4.41, both
interpreted as “often”, suggesting that parents
often integrate phonemic awareness activities to
help children connect letters with their
corresponding sounds. The indicator “I allow
my child to try reading simple words”
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(Hinahayaan ko ang aking anak na subukang
basahin ang mga simpleng salita) obtained a
weighted mean of 4.26, also interpreted as
“often”, implying that parents frequently provide

Table 5
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opportunities for children to apply their
decoding skills through independent reading
attempts.

Learning Support Practices of Parents that Promote the Development of Early Literacy Skills of

Learners along Beginnin

g Reading (N=39)

Frequency

Indicators

WM Interpretation

5 4 3 121

1. Pinapansin ko kapag tama ang pagbasa ng aking
anak at nagbibigay ng papuri.

31 3 2 2 | 1| 456 Always

2. Tinuturuan ko ang aking anak na kilalanin ang mga
titik ng alpabeto.

29 4 3 211|449 Often

3. Tinuturuan ko ang aking anak na paghaluin ang
iba’t ibang tunog ng mga letra.

28| 4| 4| 2| 1]a444 Often

4. Ipinapakita ko ang tunog ng bawat titik at kung
paano ito binibigkas.

28 4 4 112|441 Often

5. Hinahayaan ko ang aking anak na subukang
basahin ang mga simpleng salita.

26 4 5 510|426 Often

6.  Tinutulungan ko ang aking anak na unawain ang
kahulugan ng binasa niya.

23 7 5 311|423 Often

7. Nagbabasa kami ng mga aklat na may malalaking
letra at malinaw na larawan.

25 4 4 5|1 1]|418 Often

8.  Gumagamit ako ng mga flashcard o materyales
upang matutunan ang pagbasa.

22 7 6 311|418 Often

9. Naglalaan ako ng oras araw-araw para sa
pagsasanay sa pagbasa.

23 7 4 312|418 Often

10. Ipinapakilala ko ang simpleng pangungusap at
hinihikayat ang aking anak na basahin ito.

21 | 11 2 312|418 Often

General Weighted Mean

431 Often

Note: Always (4.50 — 5.00), Often (3.50 — 4.49), Sometimes (2.50 — 3.49), Rarely (1.50 — 2.49), Never

(1.00 - 1.49)

The indicator “I help my child
understand the meaning of what he/she has read”
(Tinutulungan ko ang aking anak na unawain
ang kahulugan ng binasa niya) had a weighted
mean of 4.23, likewise interpreted as “often”,
signifying that parents actively assist in building
comprehension skills by ensuring their children
understand what they read. Meanwhile, “We
read books with large letters and clear pictures ”
(Nagbabasa kami ng mga aklat na may
malalaking letra at malinaw na larawan), “1use
flashcards or materials to help my child learn to
read” (Gumagamit ako ng mga flashcard o
materyales upang matutunan ang pagbasa), “1
set aside time each day for reading practice”
(Naglalaan ako ng oras araw-araw para sa
pagsasanay sa pagbasa), and “l introduce
simple sentences and encourage my child to read

them”  (Ipinapakilala ko ang  simpleng
pangungusap at hinihikayat ang aking anak na
basahin ito) all received a weighted mean of
4.18, interpreted as “often”. These results
indicate that while parents frequently engage
their children in shared reading, use of
instructional materials, and daily reading
practice, such activities are not performed as
consistently as those directly involving phonics
and reading praise.

Parents played a vital role in developing
foundational reading skills. Many focused on
letter recognition, sound association, phonemic
awareness, and independent reading of simple
words. Positive reinforcement encouraged
motivation and confidence. Parents also
discussed meanings to promote comprehension.
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Although  phonics-based  activities  were
common, shared reading using storybooks was
implemented less consistently due to time and
resource limitations. From Bronfenbrenner’s
perspective, the home served as a strong
microsystem influencing early reading, while
school-provided materials reinforced learning
through the mesosystem. The findings align with
Niklas and Tayler (2020), who emphasized that
shared reading enhances vocabulary and
comprehension. Strengthening consistent
reading routines could further improve literacy
outcomes.

On Learning Supports Provided by the
Parents to their Children

The qualitative responses of the selected
seven parents interviewed revealed five key
themes on the first interview question, “What
kinds of support do you provide to help develop
your childs early reading skills?” describing
how they support their children’s early reading
development: (1) family-assisted literacy
support, (2) motivation through encouragement,
(3) structured home reading routines, (4) use of
multimedia and print materials, and (5)
challenges in consistency and patience.

Family-assisted literacy support
emerged as a prominent theme, especially
among parents who rely on relatives to assist
with reading instruction. One parent (P1) shared,
“Her uncles and aunts are the ones teaching
because they know the sounds,” while another
added that “Her aunt makes her read the
materials in the clear book that were given by
her teacher.” This indicates that literacy learning
is viewed as a shared family responsibility, with
extended family members stepping in when
parents have limited time or resources. Such
collective engagement provides children with
more frequent reading exposure and diverse
learning experiences.

Motivation through encouragement was
evident among parents who use praise and gentle
persuasion to maintain their child’s interest in
reading. As one parent (P2) mentioned, “/ make
her read, and when she doesnt want to, I gently
charm her so that she will agree to read.”
Another parent (P3) expressed a similar
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approach, saying, “When he is able to read, I tell
him ‘very good!’” These affirming statements
demonstrate how emotional support and positive
reinforcement help children develop reading
confidence and enjoyment, even when initial
resistance is present.

Structured home reading routines also
appeared as a recurring practice. A respondent
(P4) noted, “I usually teach him at night and
invite him to read.” This suggests that many
parents intentionally set aside specific times for
literacy activities despite busy schedules.
Consistent routines help establish reading as a
valued daily habit and strengthen the parent-
child learning bond.

Use of multimedia and print materials
was another key strategy among parents. One
parent (P5) said, “I teach her to read, like the
alphabet. Sometimes [ download ABCs and
letter sounds on my cellphone,” while another
(P6) shared, “I bought some reading materials,
like charts, and I make him read them.”’ These
responses highlight parents’ resourcefulness in
combining traditional and digital tools to create
engaging reading experiences, especially in
contexts with limited access to books or
classroom-like resources.

However, challenges in consistency and
patience were also evident in several accounts.
One parent(P5) admitted, “Sometimes [ get
upset or even spank her because I'm easily
irritated,” while another (P7) said, “I rarely get
to teach him because I have a job and his
mother is not around.” These statements reveal
the emotional and practical struggles that hinder
continuous literacy support, often linked to
fatigue, limited time, and parental stress.

On Reasons for Choosing the Learning
Support Practices

The responses to the question “How did
you choose these practices, and why?” revealed
four interrelated themes: (1) reliance on teacher-
provided materials, (2) belief in gentle
motivation and positive reinforcement, (3)
recognition of children’s learning needs, and (4)
use of accessible and convenient learning
resources.
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Reliance on teacher-provided materials
surfaced as one of the strongest themes. Several
parents indicated that they based their teaching
practices on the materials sent by the school.
One parent (P1) explained, “She chose to read
the materials given by her teacher because they
help improve his reading, and they came from
his teacher,” while another (P5) added, “He
reads the materials given by the teacher in the
clear book.” These statements demonstrate
parents’ trust in the teacher’s expertise and their
preference for using school-prepared materials
as structured and reliable tools to support their
children’s learning at home.

Another recurring idea was belief in
gentle motivation and positive reinforcement.
Parents emphasized that encouragement works
better than punishment in promoting children’s
interest in reading. One respondent (P2) shared,
“I think it’s okay to gently coax her because if |
don't, she won t read,” while another (P3) stated,
“A child’s mind will weaken if he is always
scolded. Thats why you should gently coax
him/her.” These responses highlight parents’
awareness that emotional support fosters a
positive learning atmosphere and strengthens
children’s intrinsic motivation to read.

Recognition of children’s learning needs
also guided parents’ choices. One parent (P4)
noted, “Sometimes he really needs to be taught
because he is still a bit weak with some of the
alphabet sounds that he hasnt learned yet.”
This suggests that parents observe their child’s
progress and adapt their support based on
specific areas of difficulty, such as phonics and
sound recognition. It reflects a responsive
approach where parents adjust strategies
according to their children’s readiness and
abilities.

Finally, use of accessible and convenient
learning resources emerged as another theme.
Several parents mentioned using simple
materials readily available at home, such as
charts or cellphones. For example, one said (P5),
“Sometimes I make her read at home the
materials given by her teacher that are in the
clear book,” while another (P6) shared,
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“Sometimes I'm not here, so when [ am around
and theres nothing else to do, I make him read
the charts that I bought.” These practices show
that parents maximize whatever resources are
within reach to sustain literacy learning, even
amid limited time or materials.

On the Observed Improvement based on the
Learning Support Practices

The responses to the question “Have
you observed any improvement in your child’s
reading because of these practices? How can
you tell?” revealed four major themes: (1)
observable literacy progress, (2) motivation and
engagement in learning, (3) use of varied and
supplementary  learning modes, and (4)
limitations due to time and parental availability.

The theme of observable literacy
progress ~ was  consistent ~among  most
respondents. Parents noticed improvements in
their children’s ability to recognize letters,
sounds, and simple words. One parent (P2)
shared, “Yes, there have been some changes
because she can now read, such as the
alphabetical letters, since she reads materials
like those in the clear book given by her
teacher,” while another (P6) mentioned, “Yes,
because he memorizes what I teach, like shapes,
and sometimes he can read the English
materials.” These statements indicate that
parents perceive even small gains, such as sound
recognition or word recall, as meaningful signs
of progress in early reading development.

A second emerging theme was
motivation and engagement in learning. Parents
observed that their children showed increased
interest in reading and school participation as a
result of consistent home practices. One
respondent (P3) remarked, “He is no longer lazy
to study. Sometimes he says, ‘Mama, ['m going
to school now,’” suggesting that literacy
activities have encouraged enthusiasm for
learning. This improvement in attitude reflects
the positive emotional effects of parental
support, where praise and encouragement
translate into greater motivation to learn.

The third theme, use of varied and
supplementary learning modes, highlighted how
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parents incorporated different strategies to
reinforce literacy skills. Some relied on digital
tools, as one parent (P5) shared, “Yes, but she
will learn more on the cellphone when watching.
Sometimes with tracing, because she is still
weak in writing, I make dots on the paper for
her to trace.” This demonstrates parents’
creativity in combining reading with visual or
writing activities, adapting their methods to their
children’s needs and attention span.

Finally, limitations due to time and
parental availability were evident in some
responses. One parent (P7) admitted, “Not
really, because I haven't been able to focus on
him, so his teacher says he is not yet
knowledgeable... if I didn't have a job, I would
focus on him.” Another expressed that the child
preferred to play or lacked consistent guidance
at home due to work constraints. These remarks
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2. Difficulties Met by Parents in Developing
Early Literacy at Home

The data revealed that among the
difficulties encountered by parents in developing
early literacy at home, the most common
challenge is “The noisy or chaotic environment
at home hinders my child’s effective learning”
(Ang maingay o magulong kapaligiran sa bahay
ay nakahahadlang sa mas epektibong pag-aaral
ng aking anak), reported by 67% of respondents.
This suggests that distractions and lack of a
conducive learning environment significantly
hinder children’s literacy development at home.
The second most frequently cited difficulty is “I
often feel that I lack patience when teaching my
child” (Madalas kong maramdaman na kulang
ang aking pasensya kapag tinuturuan ko ang
aking anak), with 46%, indicating that many

reveal that despite parents’ awareness of parents struggle to maintain patience and
effective  practices, external factors like persistence  during  home-based learning
employment and caregiving responsibilities activities.
reduce the consistency of literacy support.
Table 6
Difficulties Met by Parents in Developing Early Literacy at Home (N=39) *
Indicators Frequency %
1. Nahihirapan akong maglaan ng oras para sa pagbabasa o 14 36%
pagkukuwento dahil sa trabaho at gawaing bahay.
2. Kakulangan ng aklat at iba pang materyales sa pagbabasa ang 14 36%
isa sa aming pangunahing problema.
3. Minsan ay hindi ko alam kung anong tamang paraan ng
) 10 26%
pagtuturo ng pagbasa at pagsulat sa aking anak.
4. Nahihirapan akong turuan ang anak ko dahil mababa rin ang
. 7 18%
aking kaalaman sa pagbasa at pagsulat.
5. Hirap akong mapanatili ang interes ng aking anak sa pagbabasa
13 33%
at pag-aaral sa bahay.
6. Ang maingay o magulong kapaligiran sa bahay ay
. . 26 67%
nakahahadlang sa mas epektibong pag-aaral ng aking anak.
7. Madalas kong maramdaman na kulang ang aking pasensya
) ) 18 46%
kapag tinuturuan ko ang aking anak.
8. Walang sapat na gabay o programa mula sa paaralan tungkol sa
. . 7 18%
kung paano mas matutulungan ang bata sa literasiya.
9. Nahihirapan akong gumamit ng mga estratehiya tulad ng
pagtatanong o paglalaro na makapagpapayaman sa wika ng 14 36%
bata.
10. Kakulangan sa pondo ang pumipigil sa pagbili ng aklat o iba
X . . . 17 44%
pang gamit para sa literasiya ng aking anak.

*Multiple response
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Next, “Lack of funds prevents me from
buying books or other materials for my child’s
literacy” (Kakulangan sa pondo ang pumipigil
sa pagbili ng aklat o iba pang gamit para sa
literasiya ng aking anak) was reported by 44%
of parents, showing that financial limitations
restrict access to learning materials necessary for
supporting literacy. Three indicators, “I find it
difficult to set aside time for reading or
storytelling because of work and household
chores” (Nahihirapan akong maglaan ng oras
para sa pagbabasa o pagkukuwento dahil sa
trabaho at gawaing bahay) , “The lack of books
and other reading materials is one of our main
problems” (Kakulangan ng aklat at iba pang
materyales sa pagbabasa ang isa sa aming
pangunahing problema), and “I find it difficult
to use strategies such as questioning or play-
based activities that enrich my child’s language”
(Nahihirapan — akong  gumamit ng mga
estratehiya tulad ng pagtatanong o paglalaro na
makapagpapayaman sa wika ng bata), were
each identified by 36% of respondents,
suggesting that limited time, insufficient reading
materials, and lack of effective strategies are
equally challenging for many parents.

Meanwhile, “I find it hard to maintain
my child’s interest in reading and studying at
home” (Hirap akong mapanatili ang interes ng
aking anak sa pagbabasa at pag-aaral sa
bahay) was mentioned by 33%, showing that
sustaining children’s motivation and focus
remains a moderate concern. “Sometimes I do
not know the proper way to teach my child how
to read and write” (Minsan ay hindi ko alam
kung anong tamang paraan ng pagtuturo ng
pagbasa at pagsulat sa aking anak) was reported
by 26%, highlighting the need for parental
guidance on effective literacy instruction
techniques. Finally, “I struggle to teach my child
because my own reading and writing skills are
limited” (Nahihirapan akong turuan ang anak
ko dahil mababa rin ang aking kaalaman sa
pagbasa at pagsulat) and “There is not enough
guidance or programs from the school on how to
better support my child’s literacy development”
(Walang sapat na gabay o programa mula sa
paaralan  tungkol sa kung paano mas
matutulungan ang bata sa literasiya) were each
cited by 1% of respondents, implying that a
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smaller proportion of parents struggle due to
their own literacy limitations and insufficient
school support.

On Challenges Encountered by the Parents in
Helping their Children

An interview asking the question “What
challenges have you encountered in helping to
develop your child’s early reading skills?” was
also given to get the challenges encountered in
helping the kids develop reading skills at home.
It revealed four recurring themes: (1) distraction
and lack of focus among children, (2) limited
time due to household and work responsibilities,
(3) parents’ limited educational background and
confidence, and (4) scarcity of learning materials
and support.

The first and most dominant theme,
distraction and lack of focus, was observed
among several respondents who shared that their
children often preferred to play rather than
study. One parent (Pl) mentioned, “Her
attention is on playing, and she prefers to be
outside,” while another (P5) added, “She
prioritizes playing right away, so sometimes |
get angry. If she is not asked to write, color, or
read, she wont do it.” These comments
illustrate a common challenge in sustaining
children’s attention and motivation for learning
at home, particularly when there are competing
interests such as play and social interaction.

The second major theme, limited time
due to household chores and work obligations,
reflects the reality of many parents balancing
multiple responsibilities. Respondents noted that
daily chores and employment demands leave
little time for consistent literacy instruction. One
parent (P2) stated, “There are many chores at
home, like doing the laundry and washing
dishes, and I can't always teach her because I
only finished Grade 6,” while another (P3)
explained, “Because I have a job as a barangay
tanod, when I'm unable to teach him, his sister
helps.” This demonstrates that time scarcity
often results in irregular teaching sessions and
reliance on other family members to assist.

The third theme, limited educational
background and confidence, highlights a self-
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perceived barrier among parents who feel
inadequately equipped to teach. As one parent
(P3) expressed, “Sometimes there aren't enough
materials, and I myself struggle because I didn 't
finish my studies. [ tell them not to follow my
example; they should study.” Another (P2)
admitted, “I only finished Grade 6,” revealing
feelings of inadequacy that can affect their
consistency and confidence in guiding their
child’s reading development. Such sentiments
underscore the need for parent training and
empowerment to strengthen their instructional
self-efficacy.

The fourth theme, scarcity of learning
materials and support, was also evident. Some
parents shared that they lacked enough reading
materials to sustain home learning activities. For
example, one respondent (P6) said, “Sometimes
there aren't enough materials,” suggesting that
access to age-appropriate resources remains a
challenge, particularly in low-income
households.

Parents faced several challenges in
supporting early literacy. A noisy home
environment, limited time due to work and
household responsibilities, financial constraints,
and lack of materials hindered consistent literacy
activities. Some parents reported difficulty
maintaining patience, sustaining children’s
interest, or applying interactive teaching
strategies. Others expressed low confidence in
teaching reading due to limited literacy skills or
inadequate guidance from schools.

From Vygotsky’s perspective, these
challenges weaken opportunities for effective

Table 7
Designed Program for Parents to Effectively
Develop Early Literacy at Home
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scaffolding within the ZPD. Bronfenbrenner’s
framework further explains that factors in the
microsystem (home distractions), exosystem
(work demands, economic constraints), and
mesosystem (limited school-home coordination)
collectively affect literacy support.

These findings are consistent with
Johnson and Martin (2022), who reported
similar barriers such as time limitations,
financial constraints, and lack of instructional
confidence. The results underscore the need for
stronger school-home partnerships, parent
training, accessible materials, and practical
literacy strategies to empower parents and
enhance early literacy development.

Designed Program for Parents to Effectively
Develop Early Literacy at Home

Literacy is the cornerstone of all
learning and a key predictor of academic
success. The foundation of literacy begins at
home, where parents serve as a child’s first
teachers and role models in language and
communication. Recognizing this vital role,
PARENT L.E.A.P. (Literacy Engagement and
Advocacy Program) was conceptualized to equip
parents with the knowledge, skills, and
confidence to actively foster their children’s
early literacy development. Through interactive
workshops, hands-on activities, and home-based
literacy kits, the program bridges the gap
between school and home learning, ensuring that
every child experiences consistent, engaging,
and meaningful literacy opportunities within a
supportive family environment.

PARENT L.E.A.P. (Literacy Engagement
and Advocacy Program)

I. Background and Rationale

The early years of education lay the foundation
for literacy and lifelong learning. Findings of the
study on the Learning Support Practices of
Parents that Promote the Development of Early
Literacy Skills of Learners revealed that parents

at Biyong Elementary School actively support
their  children’s  literacy = through  oral
communication, storytelling, vocabulary
development, and early reading practices.
However, challenges such as limited time, lack
of materials, noisy home environments, and low
confidence in teaching methods hinder parents
from fully supporting early literacy at home.
These issues mirror those found in Johnson and
Martin (2022) which emphasized that parents’
lack of time, resources, and instructional
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knowledge are major barriers to consistent
literacy engagement.

To address these gaps, this proposed innovation
titled “PARENT L.E.A.P. (Literacy
Engagement and Advocacy Program)” aims
to strengthen the capacity of parents to become
effective facilitators of early literacy at home.
This program will provide structured guidance,
practical training, and resource support that
empower parents to nurture their children’s oral
language, listening comprehension, vocabulary,
critical thinking, and beginning reading skills
using low-cost and culturally appropriate
strategies. By fostering collaboration between
school and home, this initiative seeks to create a
consistent literacy-rich environment for all
learners, particularly those in resource-
constrained households.

literacy activities effectively. It adopts a
participatory model where teachers, school
heads, and parents co-learn practical strategies
through  workshops,  demonstrations, and
monitoring sessions. This program is anchored
on the findings that parents already play an
active role but need structured guidance, low-
cost materials, and emotional support to sustain
these practices at home.

Core Components:

Il. Program Objectives

General Objective: To enhance parents’
competence and confidence in supporting the
early literacy development of their children
through structured training, guided practice, and
resource provision.

e Learn: Parent workshops on literacy
development (oral language,
vocabulary, phonics,
comprehension).

e Engage: Hands-on activities and
guided home assignments.

e ASSESS: Monitoring through
reflection logs and parent—teacher
check-ins.

e Partner:  Collaboration  among

school, PTA, and community to
sustain home literacy practices.

IV. What Will Be Done

Specific Objectives:

1. To conduct literacy workshops that
build parents’ capacity to teach oral
language, vocabulary, listening, and
reading skills using interactive and
play-based methods.

2. To develop and distribute low-cost
literacy materials (e.g., story cards,
letter-sound charts, mini storybooks)
for use at home.

3. To establish regular school-home
communication  and  feedback
mechanisms to monitor children’s
literacy progress.

4. To promote positive emotional and
behavioral strategies that help
parents  sustain  patience and
encouragement  during home
learning.

5. To strengthen school-community
partnerships to support sustainable
literacy initiatives for all families.

1. Parent Literacy Workshops — Conduct
modular sessions demonstrating
storytelling, phonics games, and
questioning techniques.

2. Home Literacy Kits — Distribute low-
cost materials (story cards, alphabet
charts, word game templates).

3. Parent Coaching Circles — Small group
mentoring with teachers for
personalized guidance.

4. Home Implementation - Parents
conduct 15-20 minute literacy sessions
with their children thrice a week.

5. Feedback and Reflection Sessions —
Monthly meetings for parents to share
experiences and progress.

6. Community  Literacy Fair -
Culminating activity ~ showcasing
parent—child outputs (stories, reading
demonstrations).

I11. Proposed Program

The Parent L.E.A.P. Program introduces a
school-based and home-supported innovation
that builds parents’ capacity to engage in early

V. How Will 1t Be Done

Implementation will follow a collaborative,
capacity-building  approach  anchored on
DepEd’s Early Language, Literacy, and
Numeracy (ELLN) framework. Teachers and
literacy coordinators will facilitate sessions,
while parents serve as learning partners.
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Strategies will emphasize modeling, hands-on
practice, and reflection.

Workshops will be integrated into the School
Learning Action Cell (SLAC) schedule for
sustainability, while home follow-ups will be
monitored through reading logs and feedback
forms.

VI. Duration and Venue

The program will run for six weeks beginning
June to July of every school year at Biyong
Elementary School, with sessions conducted
every Saturday, 8:00-9:00am.

Phase 3 — Evaluation and Sharing (Week 6):

e Collect post-program parent
feedback and child progress reports.

e Hold a culminating Literacy Fair to
showcase best practices and outputs.

e Document lessons learned and
integrate into the School Reading
Program.

VI1IIl. Monitoring and Evaluation

VII. Project Methodology

Phase 1 — Preparation (Week 1):

e Orientation of parents and teachers
on Parent L.E.A.P. objectives and
expectations.

e ldentification of  participating
households and baseline assessment
of literacy practices.

Tools:

Parent Reflection Log, Home Literacy Checklist,
Teacher Monitoring Form, Pre- and Post-
Program Survey, Focus Group Discussion Guide

Phase 2 — Implementation (Weeks 2-5):
e Conduct literacy workshops by
component (Oral Language,
Listening, Vocabulary, Critical
Thinking, Beginning Reading).
o Distribute Home Literacy Kits and
assign weekly activities.
e Conduct home visits and coaching
circles for follow-up and mentoring.

Indicators of Success:
e Increased frequency of home literacy
activities.
e Improved parent confidence in
supporting literacy.
e Observable gains in learners’ oral and
reading performance.

IX. Work Plans and Timelines

r-nr:a "1 Deliver
Phase Activity Fra Cha ables
rge
me
Scho c?rlente
Orientati ol arents
Preparati | onand We | Head Easelin1
on baseline | ekl |,
e data
survey Teac
h gathere
ers | 4
Worksho Conduc
Impleme p 1. Oral We | Teac ted
. Languag worksh
ntation ek 2 | hers
e& op &
Listening demo
Worksho Distrib
p 2: We | Teac | uted
Vocabul | ek3 | hers | learnin
ary & g kits

Phonics
zv?? rksho Parent
Question | We | Teac coachin
ing & ek4 | hers | I
session
Compreh
. s done
ension
Worksho Monito
p4: red
Reading We | Teac home
. ek 5 | hers .
Practice session
at Home S
. Scho | Culmin
Literacy ol atin
Evaluati | Fair & We 19
Head | activity
on Assessm | ek 6 and
ent PTA | reports

X. Cost Estimate and Source of Funds

Item Quantit Ur_ut Cost
y Price
Snacks 180 £50.00 $9,000.00
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for
sessions
(6
meetings
x 30
parents)
Printing
of
materials
& Kits
Certificat
es & 30 $£50.00
tokens
Literacy
Fair
logistics
Total
Estimate P17,000.0

d Cost 0

30sets | P150.00 | P4,500.00

P1,500.00

Lump | P2,000.0

$£2,000.00
sum 0

school will partner with barangay
councils and NGOs for continued
material and logistical support.

d) Monitoring and Evaluation -
Quarterly review meetings will
assess the continuity of home
literacy practices.

e) Recognition and Knowledge
Sharing — Parent champions and
model families will be recognized
during school events to sustain
motivation.

Source of Funds: School MOOE, PTA
contribution, local government support, or
external donors.

XI. Sustainability Plan

a) Institutionalization — The Parent
L.E.A.P. Program will be integrated
into the school’s Reading and ELLN
Programs and included in the
Annual Implementation Plan (AIP)
and School Improvement Plan
(SIP).

b) Capacity Building - Selected
parent leaders will be trained as peer
facilitators to lead future sessions.

c) Resource Mobilization — The

Conclusions

Based on the objectives and findings of
this study, the following conclusions were
drawn:

1. Parents play a strong pivotal role in
nurturing their children’s early literacy
development through consistent involvement in
oral language, listening comprehension,
vocabulary building, critical thinking, and
beginning reading activities. Across these
domains, parents actively engage their children
in storytelling, conversation, explanation of
words, questioning, and phonics instruction,
demonstrating both awareness and commitment
to fostering literacy at home.

2. Parents face multiple overlapping
challenges in developing their children’s early
literacy skills at home, including environmental
distractions, time limitations, low confidence,
and lack of learning materials.

3. A program, like PARENT L.E.A.P.
(Literacy Engagement and Advocacy Program),
can be designed based on the findings on the
parents’ practices and challenges to effectively
develop early literacy at home.

Recommendations

After careful analysis of the findings
and conclusions of the study, the following
recommendations are proposed:
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1. It is recommended that schools
institutionalize structured parent literacy support
sessions focusing on the specific areas identified
in the findings, particularly oral language
development, vocabulary enrichment,
questioning techniques, and beginning reading
strategies. Since the results showed that parents
actively engage in certain practices but require
guidance in others, teachers may conduct
scheduled demonstrations, model effective
storytelling and dialogic reading strategies, and
provide simple take-home literacy guides
aligned with classroom instruction. School
administrators may also establish regular parent—
teacher collaboration meetings to ensure
consistency between home and school literacy
practices.

2. It is recommended that school
administrators and local education stakeholders
develop practical support mechanisms to address
the challenges reported by parents, particularly
time constraints, limited materials, and
instructional uncertainty. Schools may consider
creating low-cost, reproducible literacy resource
packets, developing suggested short daily
reading routines that fit parents’ schedules, and
offering brief orientation sessions that clarify
how to assist children effectively. Encouraging
parents to designate a consistent and distraction-
free reading space at home may also help
strengthen the quality of literacy engagement, as
supported by the study’s findings on
environmental factors affecting practice.

3. It is recommended that a structured
parent literacy empowerment initiative be
implemented to systematically strengthen
parental competence and confidence. Based on
the identified need for sustained guidance,
schools may consider adopting a program such
as PARENT L.E.A.P. (Literacy Engagement and
Advocacy Program), which may include focused
workshops, guided practice sessions, literacy
resource kits, and periodic monitoring of parent
participation. School leaders may assign a
literacy coordinator to oversee implementation
and ensure alignment with school literacy goals.
Continuous  evaluation of the program’s
effectiveness is likewise recommended to ensure
sustainability and responsiveness to parents’
needs.

University of Santo Tomas-Legazpi Publication
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1. For future  researchers, it is
recommended to conduct follow-up or
longitudinal studies to examine the long-
term effects of structured parental
literacy interventions on children’s
reading development. Expanding the
study to other grade levels or similar
rural contexts may also provide
comparative data and strengthen the
generalizability of findings.
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