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Abstract

Parental involvement plays a
critical role in kindergarten learners’
cognitive, socio-emotional, and
behavioral development. This study
examined the level, forms, and
challenges of parental involvement in
home learning support at Bolo
Elementary School and explored how
home-school collaboration contributes

to children’s academic and
developmental outcomes. Anchored in
established educational and

developmental theories, the study
employed a descriptive quantitative
design. Data were collected from all 26
parents or guardians using validated
survey questionnaires and analyzed
through frequency, percentage, ranking,
and weighted mean. Findings revealed a
very high level of parental involvement,
particularly in ensuring attendance and
punctuality, providing learning
materials, supervising assignments, and
maintaining structured routines. Parents
strongly recognized the value of
academic support, such as homework
assistance and concept reinforcement, as
well as socio-emotional practices,
including play, discipline, and value
formation, in  promoting  holistic
development. However, lower
involvement was noted in participation
in school events, communication with
teachers, and inquiry-based learning
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activities. Reported challenges included
time constraints due to work demands,
fatigue, limited digital skills, financial
limitations, and inadequate study space
at home. These findings underscore the
need to strengthen parent—school
communication, expand digital literacy
initiatives, and provide accessible family
support systems. The study recommends
sustaining parent engagement programs,
enhancing resource provision, and
implementing flexible, family-centered
interventions to  further  reinforce
effective home learning support and
collaborative partnerships.

Keywords: early childhood learning;
home learning support; kindergarten
education; parental involvement; parent—
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INTRODUCTION

Home learning support is widely
recognized as a critical factor in
children’s academic success, particularly
during the formative kindergarten years
when foundational cognitive, social, and
emotional  skills are  developed.
International  frameworks such as
UNESCQO’s Early Childhood Care and
Education (ECCE) initiatives emphasize
that quality early education thrives when
families, schools, and communities
collaborate. Parental engagement is
viewed as essential in creating nurturing
learning environments and ensuring
equitable educational opportunities for
young learners.

Research consistently shows that
active parental involvement in home-
based learning activities—such as
supervising  assignments,  providing
learning materials, and establishing
structured routines—ypositively
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influences children’s academic
achievement and holistic development
(Edek & Isha, 2022; Ma et al., 2023).
Philippine studies similarly highlight
two primary dimensions of engagement:
school-based participation
(communication and collaboration with
teachers) and home-based support
(guidance in tasks and provision of
resources) (Bartolome, 2022). While
parents generally recognize the value of
involvement, barriers such as limited
time, financial  constraints, and
insufficient  knowledge of  child
development often hinder consistent
participation (Mifioza & Elloran, 2023).

The COVID-19 pandemic further
underscored the importance of home
learning support. With the shift to
remote and modular instruction, parents
assumed expanded roles as facilitators of
learning. In the Philippines, the
Department of Education (DepEd)
emphasized parental responsibility in
managing schedules, guiding modules,
and supporting children emotionally and
academically. However, this transition
also exposed disparities in digital
literacy, access to resources, and
capacity to balance work and caregiving
responsibilities (Kanapi-Villanueva &
Campoamor-Olegario, 2024).

Despite broad recognition of its
importance, gaps remain in
understanding which specific forms of
home learning support most strongly
influence kindergarten learners’
academic performance and holistic
development, particularly in rural
contexts. Many studies focus on urban or
international  settings, with limited
localized  evidence  from  small
community schools. Moreover, few
investigations directly connect parental
practices and challenges to specific
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kindergarten outcomes. This lack of
contextualized data limits schools’
ability to design responsive, community-
based interventions.

Addressing this gap, the present
study examined home learning support
among kindergarten families at Bolo
Elementary School. It aimed to generate
localized evidence to guide the
development of practical, culturally
responsive strategies that strengthen
home—school collaboration.

This study is anchored on four
complementary  theories.  Epstein’s
Theory of Overlapping Spheres of
Influence explains how collaboration
among family, school, and community
enhances learner outcomes.
Bronfenbrenner’s Ecological Systems
Theory emphasizes the interaction
between home and school environments
in  shaping  child  development.
Vygotsky’s Sociocultural Theory
highlights  guided  learning  and
scaffolding within the child’s Zone of
Proximal  Development.  Bandura’s
Social Learning Theory underscores the
role of modeling in shaping children’s
attitudes and behaviors toward learning.
Together, these frameworks support the
premise that active and supported
parental involvement contributes to
improved academic and developmental
outcomes.

Conceptually, the study views
home learning  support—including
academic guidance, structured routines,
and school engagement—as a key factor
influencing  kindergarten  learners’
performance and holistic development.
Parental challenges such as time
constraints, financial limitations, and
communication barriers are considered
intervening factors that may affect the
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extent and effectiveness of involvement.
Understanding these dynamics provides
the basis for designing targeted
interventions that strengthen home-—
school partnerships and enhance early
childhood education outcomes.

Specifically, the researcher has the
following objectives:

1. To explore the forms and
practices of home learning
support for kindergarten learners.

2. To  determine  participants’
perceptions of how these
practices influence their
children’s academic performance
and holistic development

3. To describe the challenges
encountered by participants in
supporting  their  children’s
learning and  school-related
activities.

4. To recommend measures to

strengthen home learning
support.
METHODS

Research Design

This  study employed a
descriptive qualitative research design
to explore and describe parents’
experiences, practices, and challenges
related to home learning support for
kindergarten learners at Bolo Elementary
School. A qualitative approach was
appropriate because the study aimed to
gain an in-depth understanding of
participants’ perspectives rather than
measure variables numerically. The
research focused on describing how
parents support learning at home, how
they perceive its influence on their
children’s development, and what
challenges they encounter. No variables
were manipulated, as the study sought to
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within the participants’ real-life context.

Participants

The participants of the study
consisted of all 26 parents or legal
guardians of Kkindergarten learners
enrolled at Bolo Elementary School in
Tiwi District, Schools Division Office of
Albay. Total enumeration was employed
to ensure that all parents directly
involved in supporting their children’s
early learning were represented.

As primary caregivers, these participants
provided rich descriptions of their home
learning practices, school engagement,
and the challenges they face. Their
inclusion allowed for a comprehensive
understanding of home learning support
within the specific context of the school
community.

Data Gathering Procedure

Prior to data collection, approval
was obtained from the Dean of Graduate
Studies of UST-Legazpi, the Schools
Division Office of Albay, the Tiwi District
Office, and the school head of Bolo
Elementary School.

After securing permission, the researcher
coordinated with participants to schedule
interviews during parent meetings or
through home visits, depending on
availability. The purpose of the study
was explained clearly, and informed
consent was obtained before conducting
the interviews. Participants were assured
that their responses would remain
confidential and used solely for
academic purposes.

Interviews were conducted in a
conversational manner to encourage
openness and detailed sharing of
experiences. With participants’
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permission, responses were recorded and
transcribed for analysis.

The Instrument

The study utilized a researcher-
developed semi-structured interview
guide composed of open-ended
questions. The instrument was designed
to elicit detailed responses regarding:

1. Forms and practices of home
learning support.

2. Participants’ perceptions of how
these practices influence their
children’s academic performance
and holistic development.

3. Challenges  encountered in
supporting learning at home; and

4. Recommended measures to
strengthen home-school
collaboration.

The interview guide was reviewed and
validated by education experts, including
a school principal, head teacher, and
master teacher, to ensure clarity,
relevance, and alignment with the study
objectives. Revisions were incorporated
based on their recommendations.

Tools of Analysis

The collected data were analyzed
using thematic analysis. Responses
were carefully transcribed, read multiple
times, and coded to identify recurring
ideas and patterns. Similar responses
were grouped into categories, from
which major themes were generated.

The analysis focused on identifying:

e Common forms of home learning
support;

e Perceived influences on
children’s academic and holistic
development;

e Challenges experienced by
participants; and
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e Suggested strategies for
strengthening parental
involvement.

Themes were interpreted in relation to
the theoretical framework of the study to
ensure coherence between findings and
established educational perspectives.

Ethical Considerations

The rights, welfare, and dignity
of all participants, particularly parents
were ensured.  Participation  was
voluntary, and informed consent was
obtained from all parent-respondents,
who were assured that their involvement
or non-involvement would not affect
their children’s standing in school.
Confidentiality and anonymity were
strictly maintained by assigning codes
instead of names and by securing all
gathered data accessible only to the
researcher. The study avoided any form
of coercion or undue pressure, ensured
that no sensitive information harmful to
families was collected, and guaranteed
that all responses would be used solely
for academic purposes related to
determining the level of home learning
support and addressing identified
challenges. Additionally, the study
adhered to the ethical standards set by
the Department of Education and the
institution’s research ethics guidelines,
ensuring that the best interests and safety
of young learners and their families
remained the top priority throughout the
research process.

RESULTS

This chapter presents the findings
of the study organized according to the
research objectives: (1) home learning
support for kindergarten learners; (2)
perceived influence of home learning
practices on children’s development; (3)
challenges encountered by participants;
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and (4) recommended measures to
strengthen home learning support.

Home Learning Support for
Kindergarten Learners

e Guidance in the Use of

Learning Materials

Participants consistently shared
that they actively guide their children in
using activity modules and teacher-
provided materials. Many describe
sitting beside their child during learning
time to explain instructions, clarify tasks,
ensure proper completion of schoolwork.
This hands-on guidance reflects strong
parental presence in daily academic
activities.

e Provision of Learning

Resources

A common practice among
participants is providing basic learning
materials such as pencils, crayons, paper,
and books. Parents expressed that
preparing these materials helps their
children participate actively in school
tasks and builds responsibility toward

learning.
e Establishment of Structured
Routines

Participants reported organizing
household schedules to allocate specific
time for studying and play. Several
mentioned managing chores and
responsibilities to ensure that their child
has  uninterrupted learning  time.
Establishing routines was viewed as
essential in developing discipline and
focus.

e Monitoring and

Encouragement

Parents shared that they regularly
check notebooks and worksheets to
monitor progress. Many also encourage
their children to talk about what they
learned in school. Praise, small rewards,
and verbal affirmations were frequently
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children and reinforce positive study
habits.
e Home Learning Environment

and Reading Practices

While many participants attempt
to provide a quiet study space, some
acknowledged limitations due to space
constraints. Reading stories together was
mentioned, but it was less consistently
practiced compared to other forms of
support. Some parents cited time
limitations as a reason for not regularly
engaging in shared reading activities.

Overall, participants’ narratives
indicate active and varied forms of home
learning  support,  particularly in
academic guidance, routine-setting, and
motivational practices.

Perceived Influence of Home Learning
Support on Kindergarten Learners
e Academic Guidance and Skill
Development
Participants widely perceived
guiding homework and teaching basic
skills—such as letters, numbers, and
colors—as  highly influential in
improving their children’s academic
performance. They believed that
consistent practice at home strengthens
classroom learning.
e Social and Emotional
Development
Many parents emphasized that
play, daily interaction, and teaching
proper manners significantly shape their
child’s confidence and behavior in
school. Modeling discipline,
demonstrating good habits, and showing
affection were described as foundational
to holistic development.
e Communication with Teachers
Participants also  recognized
communication with teachers as an
important factor in supporting their
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child’s progress. Staying informed about
school activities and performance helped
them provide more focused assistance at
home.
e Motivational Support
Providing praise, rewards, and
emotional encouragement was perceived
as effective in boosting children’s
interest in learning. Parents observed
that children become more motivated
when they feel supported and
appreciated.
Overall, participants viewed both
academic and socio-emotional practices
as essential contributors to their
children’s school performance and
holistic growth.

Challenges Encountered by
Participants
e Time Constraints and Work-
Related Fatigue
The most  frequently  shared
challenge was limited time due to work
and household responsibilities.
Participants expressed difficulty
balancing employment demands with
consistent supervision of their children’s
studies. Fatigue after work further
reduced available learning support time.
e Limited Digital Skills and
Technological Resources
Some participants reported
challenges related to limited skills in
using educational technology. Internet
connectivity issues and lack of gadgets
also affected their ability to assist in
certain learning tasks.
e Financial and Material
Constraints
Financial limitations were mentioned
as barriers to consistently providing
school-related materials or supporting
project expenses. Parents with multiple
children described difficulty dividing
attention and resources among siblings.
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e Learning Environment and
Personal Confidence
Several participants shared that
limited space at home makes it difficult
to create a quiet study area. Others
admitted feeling less confident in
guiding lessons, particularly when they
did not fully understand the instructions
provided by teachers.
e Communication Barriers and
Personal Stress

A few participants noted challenges
in communicating with teachers and
understanding academic expectations.
Personal stress and other family
concerns were also described as factors
that sometimes affect involvement.

Recommended Measures to
Strengthen Home Learning Support

The study revealed that while
most parents actively supported their
children’s  home  learning, they
encountered several challenges that
limited their ability to do so effectively.
These included time constraints due to
work and household responsibilities,
fatigue, limited digital literacy, financial
difficulties, and lack of proper learning
spaces at home. To address these barriers
and enhance the quality of home
learning support, it was necessary to
identify key areas that require focused
interventions and develop targeted
measures that promote  sustained
collaboration between the school and
families. Table 4 presents the
recommended measures to strengthen
the home learning support based on the
findings of the study.

The recommended measures
focus on seven major areas: time
management and work-life balance,
parental fatigue and well-being, digital

162



literacy and technological skills, access
to learning resources and technology,
financial constraints, learning
environment at home, and
communication  and collaboration
between parents and teachers. Each of
these areas reflects the diverse yet
interconnected  factors  influencing
parental participation in their children’s
educational experiences.

Improving time management and
work-life balance requires schools to
adopt flexible communication systems
and encourage shared household duties
to allow parents to allocate quality time
for learning support. Addressing parental
fatigue and well-being is equally vital, as
parents’ physical and emotional health
directly affects their engagement.
Programs such as wellness seminars and
parent support groups can provide
valuable coping mechanisms. Likewise,
strengthening parents’ digital literacy
will enable them to confidently navigate
educational technologies, which have
become essential tools in supporting
children’s home learning, especially in
blended or technology-integrated setups.
(see Table 1)

Table 1
Recommended Measures to Strengthen
Home Learning Support
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Areas to Focus On

Recommended Measures to Strengthen Home
Learning Support

1. Time Management
and Work-Life Balance

Develop flexible school-home communication schedules;
encourage parents to set specific time blocks for leaming
support; organize school campaigns promoting shared
household responsibilities to free parents’ time for
learning supervision.

2. Parental Fatigue and
Well-heing

Conduct stress management and wellness seminars for
parents; promote self-care practices; establish parent
support groups where they can share coping strategies and
emotional support.

3. Digital Literacy and
Technological Skills

Offer hands-on training on the use of educational apps,
online platforms, and basic troubleshooting; provide
simple instructional materials in the local language to
guide parents in assisting their children’s online tasks.

4. Access to Learning
Resources and
Technology

Collaborate with local government units (LGUs) and
NGOs to provide affordable or loaned gadgets and reliable
internet connectivity; establish a school-based resource
center where parents can borrow learning materials.

5. Financial Constraints

Coordinate with community stakeholders to provide
financial assistance or donations of school supplies;
encourage the mnclusion of low-cost and recyclable
materials in learning activities to reduce parental
spending.

6. Learning
Environment at Home

Conduct home visits or virtual consultations to guide
parents in creating conducive learning spaces; provide
illustrated guides on organizing quiet, distraction-free
study areas using available household resources.

7. Communication and
Collaboration Between

Strengthen two-way communication channels such as
parent-teacher chat groups and feedback logs: conduct

regular parent-teacher meetings to discuss learning

Parents and Teachers progress and address challenges collaboratively.

DISCUSSIONS
Home Learning Support of
Kindergarten Learners

The results of the study reveal
that parents of kindergarten learners at
Bolo Elementary School demonstrate a
very high level of involvement in their
children’s home learning support,
reflecting a deep sense of responsibility
and commitment to their academic
success and personal development. Most
parents prioritize ensuring consistent
school attendance and punctuality, which
reflects their understanding of the
importance of discipline and routine as
early foundations of lifelong learning.
Their proactive role in providing
learning materials and guiding their use
further shows that they are not only
aware of their children’s educational
needs but also willing to invest time and
effort in meeting them. This behavior
illustrates a strong sense of partnership
between home and school, where parents
act as the first teachers who reinforce
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and extend classroom learning within the
home environment.

Moreover, parents  exhibit
substantial engagement in creating
learning-friendly conditions at home.
They make deliberate efforts to set up
quiet and organized spaces for study,
monitor their children’s progress through
notebooks and activities, and assist with
homework and other school-related
tasks. Such practices suggest that parents
value  structure, consistency, and
accountability in  their children’s
education. They also demonstrate that
parents perceive their involvement not
just as a form of compliance with school
expectations but as a meaningful
contribution  to  their  children’s
intellectual and moral growth. Through
these consistent routines and monitoring,
learners are likely to develop positive
study habits, self-discipline, and
motivation—Kkey attributes for success in
the early years of schooling.

However, the results also
highlight areas where home learning
support could be deepened. Although
participation in home-based learning
activities is strong, engagement in
school-based activities such as meetings,
performances, and collaborative events
is relatively lower. This may indicate
that while parents are highly supportive
within the domestic scope, barriers such
as work schedules, lack of time, or
limited awareness of the value of active
school participation might restrict their
involvement  beyond the  home.
Additionally, fewer parents reported
encouraging their children to ask
questions or explore new knowledge
independently, which implies that
inquiry-based or discovery learning is
not as strongly emphasized in the home
setting. This could stem from parents’
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limited confidence in teaching strategies,
unfamiliarity with modern pedagogical
approaches, or traditional beliefs that
assign the responsibility of teaching
solely to educators.

The findings suggest a need for a
more holistic understanding of home
learning support, one that extends
beyond supervision and provision of
materials to include collaboration,
communication, and shared learning
experiences. Schools can play a vital role
in bridging this gap by providing
orientation sessions, workshops, and
parent education programs that empower
parents with the knowledge and skills to
engage more confidently in their
children’s learning. Encouraging parents
to participate in classroom activities,
communicate regularly with teachers,
and model curiosity and problem-solving
at home can cultivate a more dynamic
learning culture that supports both
academic achievement and socio-
emotional growth.

In essence, the findings affirm
that parents of kindergarten learners at
Bolo Elementary School are deeply
invested in their children’s education,
serving as critical partners in nurturing
foundational learning skills. Their high
level of involvement reflects a strong
home-school connection that can be
further strengthened through intentional
support and capacity-building initiatives
from the school. By promoting a
balanced approach that values both
home-based and school-based
engagement, the educational community
can foster a more inclusive, empowering,
and sustainable model of home learning
support that fully supports the holistic
development of every young learner.
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The finding that parents of
kindergarten learners at Bolo Elementary
School demonstrated a very high level of
involvement is consistent with both
international and  local  research
emphasizing the multidimensional nature
of parental engagement. Barrera-Osorio
(2020) describes home learning support
as encompassing home-based, school-
based, and  communication-related
dimensions. The parents’ high level of
home-based engagement aligns with the
view of Mocho (2025) and Jeong et al.
(2021) that home-centered practices,
such as routine-setting and reading with
children, vyield the most immediate
impact on early academic outcomes.

However, the observed lower
participation in school-based activities
parallels the contextual constraints
identified by Kanapi-Villanueva and
Campoamor-Olegario (2024), who noted
that Filipino parents’ ability to attend
school events or volunteer is often
limited by work schedules and economic
pressures rather than a lack of interest.
These findings collectively suggest that
while Bolo parents are highly motivated,
their engagement pattern reflects broader
structural  realities in  Philippine
households. This supports Bartolome’s
(2020) and Minoza and Elloran’s (2023)
argument that home learning support
must be interpreted through culturally
and economically sensitive lenses,
emphasizing that willingness alone
cannot offset time and resource
constraints.

Forms and Activities of Home
Learning Support that have the
Highest Perceived Influence on
Kindergarten Learners

The findings reveal that parents
of kindergarten learners at Bolo
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Elementary  School  place  high
importance on both academic and socio-
emotional aspects of their children’s
education. The results show that parents
recognize their role not only as providers
of learning support but also as key
figures in shaping their children’s
behavior, values, and social
relationships. Their active involvement
in guiding children with schoolwork,
teaching basic academic concepts such
as numbers and letters, and engaging in
play that fosters social and emotional
development  reflects a  holistic
understanding of education.  This
indicates that parents view learning as
extending beyond formal instruction,
emphasizing the integration of cognitive,
affective, and social dimensions in their
children’s growth. Their commitment to
instilling discipline, good manners, and
respect for others further suggests that
they see character formation as
inseparable from academic success.

The findings also highlight how
parents value communication and
collaboration with teachers as part of
their involvement. By maintaining
regular contact with educators and
monitoring their child’s progress, parents
strengthen the bridge between home and
school, ensuring that their efforts at
home complement the learning
objectives of the classroom. The
provision of learning materials, guidance
during review sessions, and the use of
positive reinforcement, such as praise or
small rewards, demonstrate parents’
understanding of the importance of both
tangible and motivational support in
sustaining their child’s engagement in
learning. These practices foster self-
confidence, persistence, and a sense of
accomplishment among young learners,
which are crucial during the foundational
years of schooling. Furthermore, the
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inclusion of moral and community-
oriented activities, such as participation
in religious or civic events, shows that
parents aim to cultivate social awareness
and empathy, helping children develop a
sense of belonging and responsibility
within their community.

Although slightly fewer parents
reported participation in school projects,
programs, and meetings, these activities
remain meaningful components of home
learning support. The lower participation
may reflect practical constraints such as
time limitations, work responsibilities, or
logistical challenges rather than lack of
interest. Nonetheless, the willingness of
many parents to attend school activities
and read stories with their children
demonstrates their continued effort to
remain engaged in both home-based and
school-based learning interactions. The
activity of reading together, in particular,
plays a vital role in early literacy
development, nurturing imagination,
language acquisition, and emotional
bonding between parent and child.

The results affirm that parents
perceive their influence on their
children’s school performance and
holistic development as encompassing a
wide range of academic, emotional,
social, and moral engagements. This
holistic view aligns with the growing
recognition that early childhood
education thrives in an environment
where home and school work in synergy.
By providing consistent guidance,
emotional support, and positive learning
experiences, parents significantly
contribute to their children’s readiness
for lifelong learning and responsible
citizenship. These findings underscore
the importance of strengthening home-
school partnerships through continuous
communication, parent  education
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programs, and collaborative initiatives
that empower parents to sustain their
vital role in shaping the early learning
experiences of their children.

The finding that both academic
and  socio-emotional forms  of
involvement  exert the  strongest
perceived influence on children’s
performance and holistic development
corresponds with the distinction made by
Fan et al. (2024) between supportive
involvement, as characterized by
encouragement and scaffolding, and
controlling involvement, like marked by
excessive monitoring. The parents’
efforts to blend discipline, academic
assistance, and moral guidance indicate
that their practices fall under the
“supportive” type, which research
associates with enhanced motivation,
creativity, and socio-emotional
adjustment.

This finding also echoes Lee et
al. (2020) and Cortés-Albornoz et al.
(2023), who found that shared routines
such as reading, storytelling, and
structured play strengthen literacy,
numeracy, and emotional regulation
during early childhood. Moreover, the
inclusion of moral instruction and
participation in community or faith-
based activities parallels the culturally
embedded forms of involvement
identified by Licup (2024) and
Bartolome (2020). These forms, while
sometimes informal, contribute
significantly to character formation and
social belonging. In essence, the current
study’s results affirm the literature’s
consensus that a holistic blend of
cognitive, affective, and moral support
produces the most favorable early
learning outcomes.
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Challenges Encountered by Parents in
Engaging with Their Children’s
Activities

The findings reveal that the most
pressing challenges faced by parents in
supporting their children’s learning are
rooted in time constraints, fatigue, and
competing  household or  work
responsibilities. Many parents struggle
to balance their occupational duties with
their roles as learning partners, which
significantly limits the time and energy
they can dedicate to assisting their
children with school-related activities.
This finding underscores a common
dilemma among working parents who,
despite their willingness to be involved,
often face structural and situational
barriers  that  hinder  consistent
engagement. The dual burden of work
and home responsibilities leaves parents
physically and mentally exhausted,
reducing their capacity to provide
sustained supervision or interactive
learning experiences at home. Such
conditions suggest that home learning
support is not merely a matter of
willingness but also of available time,
physical well-being, and socioeconomic
stability.

Another major challenge
observed is the limited proficiency of
some parents in using educational and
technological tools. The shift toward
blended and technology-assisted learning
in recent years has amplified the digital
divide, particularly among families with
limited access to devices or stable
internet connections. For many parents,
difficulties in  navigating  digital
platforms or educational applications
hinder their ability to fully assist their
children with assignments and online
activities. This technological gap reveals
a broader issue of digital literacy that
affects not only learners but also the
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adults who guide them. Similarly, the
lack of adequate resources, such as
learning materials, gadgets, or a quiet
study environment, creates additional
barriers to effective home learning.
These material limitations reflect the
influence of socioeconomic factors on
educational participation, emphasizing
the need for equitable access to learning
resources and digital infrastructure
among households.

The results also highlight that
psychological and emotional factors
contribute to parental challenges. Stress,
low self-confidence in teaching abilities,
and the pressure of managing multiple
children’s learning needs were common
struggles identified by respondents.
These issues suggest that some parents
may experience self-doubt or anxiety
about their capacity to meet school
expectations, particularly when
academic  demands exceed their
familiarity with the curriculum or
teaching methods. Moreover, financial
difficulties and the absence of strong
family support systems compound these
stresses, affecting parents’ motivation
and emotional readiness to engage
meaningfully in  their  children’s
education. Such conditions can lead to
inconsistent involvement, which may in
turn impact on the learners’ academic
consistency and emotional stability.

Although a smaller percentage of
parents  reported  difficulties in
communicating with teachers,
understanding instructions, or believing
that teaching is solely the teacher’s
responsibility, these issues remain
significant  in  understanding  the
dynamics of home-school collaboration.
Miscommunication or lack of clarity in
instructional expectations can weaken
the partnership between educators and
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parents, while traditional beliefs about
the separation of parental and teacher
roles may limit proactive involvement.
These findings suggest a need for
schools to strengthen parent education
and communication initiatives that
empower families to take an active and
confident role in supporting their
children’s learning journey.

Overall, the results point to a
multifaceted set of challenges, like time-
related, technological, economic, and
psychological, that shape the extent and
quality of home learning support.
Addressing these requires a collective
effort from both schools and the
community. Strategies such as flexible
parent-teacher meetings, digital literacy
training, accessible learning resource
programs, and psychosocial support for
families can help alleviate these barriers.
By recognizing and addressing the
diverse realities faced by parents,
schools can foster a more inclusive and
sustainable relationship.

The challenges experienced by
parents, especially time constraints,
fatigue, technological barriers, and
financial strain, mirror the multi-layered
obstacles documented in international
and local research. Mifioza and Elloran
(2023) and Alshaboul (2024) highlighted
that limited time, low digital literacy,
and economic stressors are among the
most persistent barriers to effective
parental engagement. Similarly, the
difficulties parents at Bolo Elementary
School faced in balancing work and
child supervision align with Kvintova et
al. (2025), who emphasized that parental
time  poverty and  work-related
exhaustion  are  structural  issues
exacerbated by socioeconomic
inequality.
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The digital challenges observed
also resonate with Li (2024) and
Barrera-Osorio (2020), who warned that
without equitable access to technology
and digital skills, parental support
becomes uneven, widening learning
gaps. The presence of psychological
challenges, such as low self-confidence
and stress, further supports Kanapi-
Villanueva and Campoamor-Olegario’s
(2024) finding that some Filipino parents
hesitate to engage in teaching roles due
to deference to teachers and self-doubt.
Altogether, these parallels reinforce the
conclusion that parental engagement is
shaped by interdependent economic,
technological, and psychosocial factors,
necessitating  holistic, multi-sectoral

interventions  rather than isolated
remedies.
Recommended Measures to

Strengthen Home Learning Support

The findings of the study
indicated that while parents
demonstrated strong involvement in
supporting  their  children’s  home
learning, they also faced various
obstacles that limited the consistency
and effectiveness of their efforts.
Common challenges included lack of
time due to work and household duties,
fatigue after long work hours, limited
digital skills needed for technology-
based learning  tasks, financial
difficulties, and the absence of a quiet
and organized study space at home.
These  challenges  highlight  the
importance of targeted interventions that
address the realities and needs of
families. To enhance the overall quality
of home learning support, schools must
work collaboratively with parents to
identify problem areas and develop
strategic measures that strengthen the
home-school partnership. In response to
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these identified challenges, a set of
recommended measures designed to
improve parental engagement and equip
families with the resources and skills
necessary for effective home learning
support.

The recommended measures are
organized into seven major focus areas:
time management and work-life balance,
parental fatigue and well-being, digital
literacy, access to learning resources and
technology, financial constraints, home
learning environment, and
communication  and collaboration
between parents and teachers. These
areas reflect the multifaceted factors
influencing parental participation in
early childhood education. For instance,
time management may be enhanced
through flexible communication
schedules and shared household tasks,
allowing parents to devote dedicated
time to assist their children. Addressing
parents' well-being through wellness
seminars and support groups can also
alleviate the emotional and physical
strain that limits their capacity to guide
learning. Strengthening digital literacy is
another vital area, especially as schools
increasingly integrate technology into
instruction.  Providing training and
simple guides can help parents navigate
online platforms with greater confidence.

Equally important is ensuring
that families have access to the
necessary learning resources and
technological tools. Partnerships with
local government units, NGOs, and
community stakeholders can help
provide gadgets, internet connectivity,
and even a resource center where
materials can be borrowed. Reducing
financial burdens through subsidies or
donations can further encourage parental
involvement. Improving the physical
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learning environment at home by
guiding parents in creating quiet,
distraction-free study spaces can greatly
enhance children’s focus. Lastly,
fostering strong communication and
collaboration between parents and
teachers through regular meetings,
digital chat groups, and feedback
systems can strengthen the home-school
connection. These recommended
measures  underscore  the  shared
responsibility of the school, family, and
community in promoting meaningful
home learning support. By
systematically addressing these areas,
schools can build a supportive
environment that empowers parents and
enhances the holistic development of
kindergarten learners.

The proposed measures in this
study, ranging from time management
support to digital literacy training, are
strongly grounded in both empirical and
theoretical evidence from the literature.
Jeong et al. (2021) and Barrera-Osorio
(2020) advocate for structured yet low-
cost interventions such as parent
coaching, home learning guides, and
clear communication protocols, all of
which align with the present study’s
recommendations. Similarly, Kanapi-
Villanueva and Campoamor-Olegario
(2024) emphasize the effectiveness of
flexible parent meetings and school-
prepared activity packs, which parallel
the study’s suggestions for flexible
communication schedules and resource-
sharing initiatives.

The recommendation to promote
parental well-being and peer support
echoes the psychosocial approaches
highlighted by Mifioza and Elloran
(2023), who found that peer-based
parent groups can buffer stress and
sustain engagement. Furthermore, the

169



proposed  partnerships  with  local
government units (LGUs) and NGOs
reflect the collaborative, ecological
framework suggested by Jeong et al.
(2021) and  Bartolome  (2020),
recognizing that effective home learning
support depends on supportive systems
beyond the household. By linking
school-led initiatives with community
resources, these measures represent an
operational translation of global best
practices into a culturally responsive,
locally feasible model for sustaining
parental engagement in home learning.

Conclusions

Based on the objectives and
findings of the study, several key
conclusions are drawn:

First, the study established that
the overall level of home learning
support among kindergarten learners was
generally high. This finding indicates
that parents actively participate in their
children’s early education through
consistent supervision of learning tasks,
provision of necessary materials, and
reinforcement of positive study habits.
The major implication is that sustained

parental engagement at home
significantly  contributes to early
academic  readiness and  holistic

development, consistent with
developmental frameworks emphasizing
the central role of family environments
in children’s learning (The Ecology of
Human Development).

Second, the findings revealed
that specific forms of parental
involvement, particularly homework
assistance, progress monitoring, regular
communication with teachers, and the
establishment of a supportive home
learning environment—were perceived
to have the strongest influence on
learners’ academic performance and
overall growth. These practices were
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associated not only with cognitive
development but also with improved
motivation, discipline, and positive
learning attitudes. The implication is that
structured and interactive home-based
engagement  strategies  should  be
prioritized in school-family partnership
programs, as supported by parental
involvement models (School, Family,
and Community Partnerships).

Third, despite high levels of
willingness, parents encountered
significant barriers that limited optimal
engagement. Time constraints due to
employment and household
responsibilities, parental fatigue, limited
digital literacy, inadequate technological
access, and financial pressures emerged
as primary challenges. These findings
imply that parental involvement is
shaped by contextual and socioeconomic
conditions, underscoring the need for
systemic and institutional support rather
than solely relying on individual parental
effort.

Finally, the study concludes that
strengthening home learning support
requires coordinated action from schools
and community stakeholders.
Interventions such as time management
and wellness programs, digital literacy
training, improved access to educational
resources, and enhanced parent—teacher
communication mechanisms are
essential. The major implication is that
collaborative and resource-responsive
strategies are necessary to sustain
meaningful parental involvement and to
promote equitable academic outcomes
among kindergarten learners.

Recommendations

After a thorough review of the
findings and conclusions, the study puts
forward the following recommendations:
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The school should sustain and
further strengthen the existing
level of home learning support
through continuous  parent
engagement programs such as
regular  parenting  seminars,
recognition of active parent
participants, and  consistent
communication between teachers
and parents to maintain strong
home-school collaboration.

The school should encourage and
institutionalize both academic
and socio-emotional  support
practices at home by providing
parents with structured home
learning  guides,  suggested
activities, and workshops that
emphasize the importance of
emotional nurturing and moral
guidance alongside academic
reinforcement.

The school and community
stakeholders  should  design
intervention  programs  that
address these barriers by offering
flexible  learning  schedules,
technology orientation sessions,
and resource-sharing initiatives
such as community learning hubs
or gadget loan programs to
ensure inclusive participation of
all parents.

The school should follow the
recommended  measures  to
strengthen home learning support
that promote sustained
communication, parent
empowerment, and collaboration
with external partners such as
local government units and
NGOs. Continuous monitoring
and feedback from parents
should be integrated to enhance
the relevance and effectiveness
of these measures over time.
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e For future research, subsequent
studies may expand the scope by
including larger and more diverse

populations  across  different
grade levels or geographical
settings to enhance
generalizability. Future

researchers may also employ

mixed-method or longitudinal
designs to examine causal
relationships  and  long-term

effects of home learning support
on children’s academic
achievement and socio-emotional
development.
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