Lux Veritatis 12.1 Special Edition: 625-641, 2026 © 2020
University of Santo Tomas-Legazpi Publication
Printed in the Philippines ISSN no: 2476-5644
Intellective and Non-Intellective Traits of School Achievers and the Influence of their
Support System.

By: Cristo, Maria Regina G.

Abstract

This study looked into the traits that help student achievers at the intermediate level of Bolo
Elementary School succeed in their studies. The research was based on the idea that doing
well in school is not only about being intelligent, but also about having the right attitudes,
habits, and support system. The main purpose was to describe both the thinking skills and
personal qualities of achievers and to understand how teachers and parents help develop
these traits. Guided by Gardner’s Theory of Multiple Intelligences and Bandura’s Social
Cognitive Theory, the study used a descriptive design with a case study approach.
Information was gathered through semi-structured interviews to gain deeper insights from
those involved. The participants consisted of three identified intermediate-level student
achievers, their respective parents, and their class advisers, who were purposively selected to
provide detailed and relevant perspectives. The findings showed that achievers tend to
understand lessons quickly, think logically, stay organized, and apply what they learn to real-
life situations. They plan their tasks, manage their time well, and reflect on their own
performance. At the same time, they show strong personal qualities such as perseverance,
self-confidence, emotional control, cooperation, and openness to suggestions. These traits
help them stay motivated and handle challenges effectively. The study also found that
teachers and parents play an important role in shaping these qualities through guidance,
encouragement, consistent routines, and a supportive learning environment. The study
concludes that both thinking skills and personal qualities work together in helping students
succeed. It recommends that teachers use engaging and varied teaching strategies, parents
stay actively involved in their children’s learning, and schools strengthen collaboration
between home and school to support students’ overall growth.

Keywords: academic achievement, intellective traits, non-intellective traits, parental
involvement, student development
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INTRODUCTION

Rationale

Every child has the ability to succeed in
school, but the way they reach success is
different. Some students consistently
perform well not only because they are
academically capable, but also because
they show determination, discipline,
curiosity, and a positive attitude toward
learning. These qualities are often grouped
into two types: intellective and non-
intellective traits. Intellective traits refer to
cognitive abilities such as reasoning,
comprehension, memory, and other
academic skills that help students
understand lessons and solve problems.
Non-intellective traits, on the other hand,
include motivation, perseverance, self-
confidence, emotional control, and social
skills. While intellective traits help
students  process information, non-
intellective traits influence how they stay
focused, handle pressure, and continue
working despite challenges.

At the intermediate level, particularly in
Grades 4 to 6, students experience
important intellectual and emotional
changes. They begin to think more
critically, become more aware of their
strengths and weaknesses, and face
increasing academic and social demands.
During this stage, the balance between
intellective and non-intellective traits
becomes more visible. However, these
traits do not develop on their own.
Teachers and parents play a major role in
shaping them. Teachers support students
through effective instruction,
encouragement, and constructive
feedback, while parents provide guidance,
structure, and emotional support at home.

Simple actions such as consistent routines,
positive reinforcement, and belief in a
child’s potential can greatly influence a
student’s confidence and motivation.

This study focused on the intermediate
school achievers of Bolo Elementary
School to better understand the traits they
possess and how these traits are influenced
by their home and school environments.
By exploring both intellective and non-
intellective factors, the research aims to
provide practical insights that can help
educators and parents nurture more well-
rounded, confident, and successful
learners.

Current State of Research in the Field

The academic achievement of
learners, particularly at the intermediate
level, is influenced by a complex interplay
of both intellective and non-intellective
traits. Research in recent years has moved
beyond the traditional focus on
intelligence or cognitive ability as the only
predictor of academic success. Scholars
now admit that while intellective traits
such as logical reasoning, verbal fluency,
memory, and problem-solving skills are
foundational, they do not function in
isolation. Non-intellective traits such as
surrounding motivation, self-efficacy, self-
regulation, personality, and emotional
intelligence are also important role in
determining a  learner's  academic
performance.

Several studies have confirmed
that intellective traits serve as indicators of
a student’s ability to learn. For instance,
verbal ability and reasoning skills are
closely related to performance in language
and mathematics, particularly during the
critical years of elementary education.
However, these abilities are often not
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enough to explain the variation in learners’
academic outcomes. Students with similar
cognitive abilities may perform differently
due to differences in effort, attitude, or
emotional readiness.

This has shifted research attention
toward non-intellective traits which refer
to the personal, emotional, social, and
motivational characteristics that influence
how learners engage with academic tasks.
Among these, motivation especially
intrinsic motivation has been consistently
identified as a strong predictor of
academic success. Likewise, self-efficacy,
or the belief in one’s own capability to
accomplish tasks, has been found to
mediate  the  relationship  between
intellective traits and academic
achievement. Other important non-
intellective  traits include carefulness,
resilience, self-control, and study habits,
all of which enable learners to manage
their time, focus on tasks, and persist in
the face of difficulties.

In the Philippine context, the
Department of Education (DepEd)
recognizes the importance of addressing
both cognitive and non-cognitive domains
in its policies and curriculum reforms. The
implementation of the MATATAG
Curriculum (DepEd Order No. 010, s.
2024) emphasizes the development of
holistic and values-oriented learners.
Additionally, DepEd Order No. 8, s. 2015
supports the assessment of both cognitive
performance and core values such as
responsibility, perseverance, and respect
that clearly reflecting the relevance of
non-intellective traits in basic education.
Also, DepEd Order No. 36, s. 2016 on
awards and recognition expand the criteria
for student excellence to include character
and social traits, not just academic
performance.

Furthermore, international studies
echo these findings. Longitudinal research
has demonstrated that non-intellective
traits like perseverance and emotional
regulation become gradually significant as
students advance through grade levels. In
the intermediate (Grades 5—6) specifically,
when learners begin to develop
independence and face more complex
academic  challenges, non-intellective
traits often make the difference between
underachievement and success even
among students with similar intellective
profiles.

To sum wup, current research
emphasizes that academic success is not
only the product of intelligence but is
deeply shaped by non-cognitive factors
that affect how students’ approach
learning. This developing understanding
supports educational practices and policies
that aim to develop the child, ensuring that
learners are not only knowledgeable but
also emotionally and socially equipped to
succeed.

Research Gap of the Study

Despite  continuous efforts to
enhance academic performance, many
students at the intermediate level continue
to face challenges in achieving satisfactory
results. Traditional educational approaches
tend to emphasize intellective traits such
as intelligence, reasoning, and other
cognitive skills, while often overlooking
the equally important non-intellective
traits like motivation, self-discipline, and
emotional  resilience.  This  limited
perspective has led to an incomplete
understanding of the full range of factors
that contribute to students’ academic
success.
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In the context of Bolo Elementary
School, there is a lack of comprehensive
understanding of how both intellective and
non-intellective traits work together to
define school achievers. Without this
deeper insight, educators may miss crucial
opportunities to provide holistic support to
learners particularly those who possess
strong academic potential but lack the
personal traits necessary to sustain
consistent achievement.

This gap must need to examine and
identify the specific intellective and non-
intellective traits that influence academic
achievement among intermediate learners
in Bolo Elementary School that the other
researchers did not cover.

Objectives of the Study

The main objective of this study
was to describe the development of school
achievers in Bolo Elementary School

Intermediate Levels. Specifically, this

study aimed to:

1. Describe the intellective and non-
intellective traits exhibited by the
school achievers;

2. 2. Explore the roles of teacher and
parents in shaping the intellective and
non-intellective traits of the achievers;
and

3. 3. Draw recommendations from
parents and teacher in shaping the
intellective and non-intellective traits
of achievers.

Theoretical and Conceptual Framework

This study is anchored on the theories that
collectively explain how intellective and
non-intellective  traits  contribute to
students’ academic achievement.
Gardner’s Theory of Multiple Intelligences
(1983) emphasizes that intelligence exists
in various forms such as linguistic, logical-
mathematical, spatial, and interpersonal
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abilities showing that students demonstrate
intellectual strength in different ways. This
theory supports the idea that intellective
traits like reasoning, comprehension, and
memory vary among learners, influencing
how they process and apply knowledge in
school.

Meanwhile, Bandura’s  Social
Cognitive Theory (1986) highlights the
importance of self-efficacy, or one’s belief
in their ability to succeed. This concept
discusses the role of non-intellective traits
such as confidence, motivation, and
persistence, which enable students to
overcome challenges and stay engaged in
learning. Grounded in the theories of
Gardner and Bandura, this study is built on
the idea that both intellective and non-
intellective  traits  jointly  influence
students’ academic success. Gardner’s
Theory of Multiple Intelligences provides
the foundation for understanding the
diverse intellective traits among learners,
such as reasoning, memory, and
comprehension, which enable them to
grasp and process academic content.
Together, these frameworks suggest that
students’ achievements are not solely
determined by intelligence but are also
deeply influenced by personal qualities,
attitudes, and the support they receive
from their environment.

Based on these theoretical
perspectives, the study conceptualized that
the academic success of intermediate
learners at Bolo Elementary School results
from the interaction between intellective
traits (reasoning ability, comprehension,
and memory) and non-intellective traits
(motivation, self-discipline, and emotional
regulation). Additionally, the involvement
of parents and teachers plays a crucial
mediating role in nurturing these traits, as
they provide encouragement, structure,
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and emotional support that help students
reach their full potential.

Through this framework, the
research sought to describe the specific
intellective and non-intellective traits that
defined school achievers and explored
how home and school environments
contributed to the development of these
traits.

Gardner’s Theory of Multiple Bandura’s Social Cognitive

Intelligences (1983) l Theory (1986)
Intellective Traits I | Non-Intellective Traits
[ tovolvement of Pascats and Teachers |
| Academic Success |
Figure 1

Conceptual Framework Paradigm

REVIEW OF
LITERATURE

RELATED

Intellective and Non-Intellective Traits
of Learners

Research increasingly recognizes that
learners’ development is shaped by the
interaction between intellective (cognitive
and metacognitive) and non-intellective
(motivational, emotional, and
dispositional) traits. Cognitive ability
remains a strong predictor of performance;
however, longitudinal evidence suggests
that non-cognitive traits significantly
contribute to sustained learner success.
Ackerman and Kanfer (2025)
demonstrated that intellectual abilities
alone do not fully explain learner
outcomes, as non-ability traits such as
motivation and persistence contribute
uniquely to long-term development. Their
findings reinforce the view that achievers
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typically display a combination of
reasoning skills and adaptive dispositions.

Metacognitive  regulation, a central
intellective trait, has been shown to
enhance learning efficiency and strategic
engagement. Hayat and Shateri (2019)
found that academic  self-efficacy
significantly  predicts the use of
metacognitive learning strategies,
including planning, monitoring, and self-
evaluation. Learners who believe in their
capability to succeed are more likely to
regulate  their  thinking  processes,
suggesting that intellective traits are
strengthened through confidence and self-
belief.

Non-intellective traits such as
perseverance, emotional regulation, and
motivation have also received substantial
empirical support. Credé et al. (2017), in a
meta-analytic synthesis of grit literature,
concluded that perseverance contributes
meaningfully to performance outcomes,
although its predictive power overlaps
with conscientiousness and self-discipline.
Complementing this, Nieto-Carracedo et
al. (2024) emphasized that emotional
intelligence including regulation and
motivational control supports learners’
engagement and adaptability in academic
contexts.

Intrinsic motivation and growth-oriented
beliefs further integrate cognitive and
affective dimensions of learning. Wu et al.
(2022) reported that intrinsic motivation
and need for cognition foster deeper
academic  thinking and  sustained
intellectual engagement. These findings
indicate that achievers often possess both
higher-order cognitive skills and strong
motivational dispositions, reinforcing the
inseparability of intellective and non-
intellective characteristics.
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Collectively, these studies suggest that
successful learners are distinguished not
solely by cognitive competence but by a
synergy of intellectual, emotional, and
motivational ~ traits  that  promote
independent and  resilient  learning
behaviors.

Teacher Influence on Learners’ Traits

Teachers play a pivotal role in shaping
both intellective and non-intellective
dimensions of student development.
Instructional clarity, feedback quality, and
structured guidance are consistently
associated  with  improved learner
outcomes. Hattie (2009) synthesized over
800 meta-analyses and identified teacher
feedback, explicit instruction, and
formative assessment as among the most
influential ~ factors affecting  student
learning. These  strategies enhance
cognitive processing, promote critical
thinking, and cultivate metacognitive
awareness.

Teacher expectations also significantly
influence learners’ intellectual growth.
Rosenthal and  Jacobson (1968)
demonstrated that positive  teacher
expectations can lead to measurable
improvements in students’ intellectual
development, a phenomenon commonly
referred to as the Pygmalion effect. This
underscores the psychological mechanisms
through which teachers indirectly shape
students’ confidence, motivation, and
academic identity.

Beyond cognitive instruction, teachers
contribute to socio-emotional
development. Zins et al. (2004)
emphasized that structured  social-
emotional learning (SEL) programs
enhance students’ emotional regulation,
empathy, and responsible decision-
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making. These competencies support
persistence and collaborative learning,
linking directly to non-intellective traits
observed among achievers.

The quality of academic tasks and
homework also influences intellectual
growth. Dettmers et al. (2009) found that
homework contributes positively to
student development when tasks are
cognitively engaging and accompanied by
meaningful feedback. Such instructional
practices encourage independent learning
and strategic thinking.

More recent research further confirms that
teacher involvement extends to shaping
emotional and motivational processes. Xu
(2026) reported that teacher support
positively influences students’ emotional
well-being and learning strategies,
indicating that instructional and relational
practices jointly foster both intellective
and non-intellective traits.

Overall, the literature  consistently
highlights teachers as central agents in
cultivating structured thinking,
metacognitive awareness, perseverance,
and emotional competence.

Parental Influence on Learners’ Traits

Parental involvement represents another
critical environmental factor influencing
learners’ intellectual ~and  personal
development. Parental expectations and
support shape students’ beliefs about their
own capabilities and responsibilities.
Yamamoto and Holloway (2010) found
that high parental expectations are
associated with  stronger  academic
engagement and adaptive learning
behaviors across sociocultural contexts.
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Home-based involvement, particularly in
reinforcing discipline and motivation,
strengthens non-intellective traits. Escol
and Alcopra (2024) reported that parental
involvement  significantly ~ enhances
learners’ personal discipline and intrinsic
motivation. These findings indicate that
structured home support contributes to the
formation of responsible and self-directed
learners.

The interaction between parental beliefs
and children’s learning dispositions has
also been explored through growth
mindset research. Song et al. (2022)
demonstrated that parents who endorse
growth-oriented beliefs foster greater
persistence and  adaptive  learning
strategies in their children. This suggests
that parental modeling and communication
influence learners’ resilience and openness
to challenges.

Parental influence further extends to self-
efficacy and regulatory behaviors. Wang
(2024) found that supportive parenting
styles, combined with teacher support,
predict higher levels of academic self-
efficacy and self-regulation. These factors
are closely aligned with intellective traits
such as planning and strategic thinking.

Additionally, systemic investigations have
shown that coordinated teacher and parent
involvement strengthens students’ self-
regulatory capacities (BMC Psychology,
2025). This evidence underscores the
importance  of  collaborative  efforts
between school and home in developing
holistic learner traits.

Taken together, the literature affirms that
parents contribute significantly to the
cultivation of both cognitive engagement
and  socio-emotional  resilience by
providing expectations, modeling
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discipline,
establishing
environments.

reinforcing  effort, and
supportive learning

The reviewed literature consistently
demonstrates  that  achievers  are
characterized by an integration of
intellective and non-intellective traits,
including higher-order thinking,
metacognitive regulation, perseverance,
motivation, and emotional competence.
These traits are not developed in isolation
but are shaped through the dynamic
influence of teachers and parents.
Teachers provide structured cognitive
support and socio-emotional modeling
within the school context, while parents
reinforce discipline, motivation, and belief
systems within the home environment.

Collectively, existing research supports a
holistic framework in which learner
achievement emerges from the interaction
between individual dispositions and
environmental support systems.

METHODOLOGY
Research Design

This study employed a descriptive case
study design using a qualitative approach,
which is suitable for exploring the
experiences of a specific group in a real-
life context. A descriptive case study
allows for a focused and detailed
examination of a phenomenon, where
research questions and propositions are
carefully articulated at the outset (Mills,
Durepos, & Wiebe, 2010). This type of
design helps define the boundaries of the
case while providing rigor through
systematic description and analysis. Its
strength lies in its ability to generate
abstract interpretations and contribute to
theory development, making it ideal for
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studying the intellective and non-
intellective traits of school achievers in
their natural context.

Previous research in educational settings
has shown that qualitative case study
designs are effective for exploring
complex phenomena such as student
achievement and academic experiences in
context (Musa & Maat, 2021; Shrestha &
Bhattarai, 2022). A descriptive case study
allows detailed description of traits and
their  development  within  real-life
environments, providing context-rich
insights into the interaction of cognitive
and personal factors an approach
supported by the standards outlined in the
Encyclopedia of Case Study Research
(Mills, Durepos, & Wiebe, 2010)

Sources of Data

The participants in this study were
purposefully  selected using  non-
probability purposive sampling, a common
technique in qualitative research designed
to gather detailed and focused information
from individuals who are most
knowledgeable about the phenomenon
under investigation (Creswell & Poth,
2018). The selection criteria were based on
academic performance and the capacity to
provide meaningful insights into the
development of intellective and non-
intellective  traits.  Specifically, the
researcher identified the top three
performing students in Grade 5 of Bolo
Elementary School, along with their
respective parents and the class adviser
who directly oversees their academic
progress and classroom engagement.

The selected students consistently
demonstrated high academic achievement
and active participation in school
activities, representing a range of
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intellective  skills such as logical
reasoning, comprehension, and memory,
as well as non-intellective qualities
including  motivation,  perseverance,
emotional regulation, and self-discipline.
Their parents were included to provide
perspectives on the support, guidance, and
home-based strategies that contribute to
the students’ development. Similarly, the
class adviser was included to offer insights
into classroom practices, teacher support,
and environmental factors that influence
the learners’ growth.

By  purposefully  selecting  these
participants, the study ensured access to
rich, context-specific information that
could illuminate the interaction between
students’ cognitive abilities, personal
traits, and the influence of their support
networks. This approach allowed the
researcher to gain a comprehensive
understanding of how intellective and non-
intellective traits develop and contribute to
academic success in a real-life educational
setting.

Research Instrument

The primary instrument for data collection
was a semi-structured interview guide
developed by the researcher to explore
both intellective and non-intellective traits
of intermediate school achievers at Bolo
Elementary School. The guide was
constructed based on a review of relevant
literature on student achievement, multiple
intelligences, and social-emotional
development (Gardner, 2011; Bandura,
1986). For the students, questions
addressed cognitive abilities such as
reasoning, comprehension, and memory,
as well as personal qualities including
motivation, perseverance, study habits,
and emotional regulation. For parents and
the class adviser, the guide focused on
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strategies,  guidance, and  support
mechanisms used to nurture these traits in
the learners.

To ensure content validity, the interview
guide was reviewed by a research adviser
with expertise in educational psychology.
Recommendations were incorporated to
clarify ~ ambiguous items, improve
alignment with research objectives, and
ensure that questions were open-ended and
conducive to in-depth discussion. A pilot
check was also conducted with one student
and parent outside the study sample to
verify clarity and appropriateness of the
questions. These steps ensured that the
instrument would elicit rich, meaningful
narratives from participants.

Data Collection Procedure

Data collection was conducted over a two-
week period following approval from the
principal of Bolo Elementary School.
Interviews were scheduled according to
participants’  availability and  were
conducted in settings that ensured comfort
and privacy either in the participants’
homes or in quiet school rooms. Each
participant attended a single session
lasting approximately 30-45 minutes,
resulting in a total of nine interview
sessions (three students, three parents, one
class adviser).

Interviews were audio-recorded with
consent, and field notes were taken to
capture non-verbal cues and contextual
details. All recordings were later
transcribed verbatim for accuracy. This
approach allowed participants to freely
share their experiences, perceptions, and
reflections on how intellective and non-
intellective traits develop and are
supported.
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Data Analysis Procedure

Transcribed interviews were analyzed
using reflexive thematic analysis as
outlined by Braun and Clarke (2006). The
process began with repeated reading of
transcripts to achieve familiarity, followed
by generation of initial codes to capture
meaningful units of data. Codes were then
grouped into patterns, which were refined
into overarching themes representing
intellective traits, non-intellective traits,
and the influence of teachers and parents.
Reflexive thematic analysis allowed for an
interpretive  and iterative  approach,
ensuring that themes reflected
participants’ lived experiences while
highlighting connections across cases.
This method supported a comprehensive
understanding of the factors contributing
to the academic success of the selected
school achievers.

Ethical Considerations

Ethical Considerations Before the conduct
of the study, the researcher secured
permission from the school principal of
Bolo Elementary School. The purpose,
procedures, and significance of the study
were clearly explained to all participants,
including students, parents, and teachers.
Participation in the study was entirely
voluntary, and no one was forced or
pressured to take part. Participants were
also informed that they had the right to
withdraw from the study at any time
without any negative consequences.

Confidentiality and privacy were strictly
observed throughout the research process.
The researcher also ensured that no
personal information or names of the
participants were disclosed in any part of
the study. All data collected were used

633



Lux Veritatis 12.1 Special Edition: 625-641, 2026 © 2020

solely for academic purposes and treated
with the utmost confidentiality.

Moreover, the researcher demonstrated
respect and sensitivity toward all
participants during the administration of
surveys and interviews. Ethical standards
set for research involving human
participants were strictly followed to
ensure that the rights, dignity, and welfare
of all participants are protected.

RESULTS AND DISCUSSION

This chapter presents the findings on the
intellective and non-intellective traits of
intermediate-level school achievers at
Bolo Elementary School, as well as the
roles of teachers and parents in shaping
these traits. Data were analyzed
thematically wusing reflexive thematic
analysis (Braun & Clarke, 2006), and key
findings are discussed in relation to

existing literature.

Intellective and Non-Intellective Traits
of School Achievers

Intellective Traits

The top three achievers demonstrated
strong intellective traits, including quick
comprehension of new lessons, logical
reasoning, critical and analytical thinking,
and the ability to apply knowledge to real-
life situations. They consistently organized
their study materials, planned long-term
projects, and monitored their own learning
through strategies such as self-evaluation
and error checking. These findings align
with Muteti, Jacob, and Mutambuki
(2023), who emphasize that metacognitive
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strategies enhance problem-solving and
exam performance.

Similarly, Magno (2020) highlights that
higher-order thinking, planning, and
knowledge application are critical
components of academic success. These
results further confirm Gardner’s (2011)
Theory of Multiple Intelligences, as the
students’  abilities engaged logical-
mathematical, linguistic, and intrapersonal
intelligences.

The findings imply that fostering
metacognitive  awareness and  self-
regulated learning strategies strengthens
learners’ independence, problem-solving

skills, and capacity for complex tasks.

Non-Intellective Traits

Students also exhibited strong non-
intellective traits, including perseverance,
emotional regulation, self-confidence,
cooperation, and openness to feedback.
They were motivated to persist through
challenging tasks, assisted peers when
needed, and valued effort over innate
ability, reflecting a growth mindset
(Dweck, 2006).

These traits support social-emotional
competence, which is linked to better
academic performance and interpersonal
success (Zins & Elias, 2007; Duckworth &
Seligman, 2005). Observed behaviors such
as leadership, initiative, and responsibility
indicate well-developed intrapersonal and
interpersonal skills, reinforcing Bandura’s
(1986) Social Cognitive Theory regarding
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learning through modeling, reinforcement,
and observation.

Table 1 presented the interpretation of the
result in both Intellective and Non-

Intellective Traits of School Achievers.

Table 1.
Intellective and Non-Intellective Traits
of School Achievers.

Trait Type | Traits/ Behaviors

Intellective | Quick  comprehension,  logical
reasoning, critical thinking,
creativity, metacognition (planning,
self-evaluation, time management),

application of knowledge to real-life

Non- Perseverance, emotional regulation,
Intellective | confidence, cooperation, leadership,
openness to feedback, responsibility,
self-motivation

Parents complemented teacher efforts by
ensuring homework completion,
promoting practical application of lessons,
encouraging  reading, setting  clear
expectations, providing learning resources,
and supporting long-term projects. Non-
intellectively, they praised effort, taught
time and responsibility management,
modeled positive study habits, and created
supportive home learning environments.
Such involvement strengthens
perseverance, self-discipline, intrinsic
motivation, and resilience, consistent with
findings by Chen and Mok (2023) and
Won-Tack Lim (2021).

The Roles of Teachers and Parents in
Shaping the Intellective and Non-
Intellective Traits of the Achievers.

Teachers

Teachers played an active role in
developing both intellective and non-
intellective traits. Intellectively, teachers
provided clear explanations, guided
problem-solving strategies, offered
formative feedback, promoted independent
learning, and involved parents in goal-

setting. Non-intellectively,  teachers
modeled  self-discipline,  encouraged
perseverance, fostered emotional

regulation, and promoted cooperation and
empathy through group activities. These
practices align with Hattie (2009) and
Durlak et al. (2011), who highlight that
structured guidance, feedback, and social-
emotional support enhance cognitive and
personal development.

Parents

Table 2

The Roles of Teachers and Parents in
Shaping the Intellective and Non-
Intellective Traits of the Achievers.

Stakeholder | Intellective Non-

Support Intellective
Support

Teacher Clear Model
explanations, discipline,
HOTS, encourage
formative perseverance,
feedback, teamwork,
learning empathy,
strategies, goal- | emotional
setting, regulation
independent
learning
opportunities

Parent Homework Praise  effort,
monitoring, real- | support
life application, | persistence,
reading support, | model  habits,
providing create
learning supportive
materials study

environment
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Recommendations from Teachers and
Parents in Shaping the Intellective and
Non-Intellective Traits of Achievers

Both teachers and parents recommended
strategies to further enhance intellective
and non-intellective traits. Teachers
emphasized integrating  Higher-Order
Thinking  Skills  (HOTS), real-world
problem-solving, social-emotional
learning, and extracurricular engagement
to cultivate critical thinking, creativity,
collaboration, and resilience. Parents
highlighted the importance of access to
digital resources, moral and spiritual
guidance,  balanced  support, and
opportunities for independent
responsibility. Together, these approaches
suggest that holistic development of
achievers requires coordinated efforts
across school and home environments.

Table 3 presents the recommendations
from teachers and parents in shaping the
achievers’ intellective and non-intellective
traits.

Table 3
Teachers and Parents Recommendation

Stakeholder | Recommendations

Teacher Use HOTS & real-world problem-
solving, inquiry-based tasks, social-
emotional learning, extracurricular
activities, encourage collaboration
and leadership

Parent Balance digital resources with
moral/spiritual guidance, encourage
effort and independence, provide
guidance and emotional support,
limit over-assistance

School Improve ICT and learning
resources, allow sufficient time for
assignments/projects, provide
physical and extracurricular
opportunities

Discussion

The study revealed that Bolo Elementary
School achievers possess highly developed
intellective  traits  (e.g.,  reasoning,
planning, critical thinking) and non-
intellective traits (e.g., perseverance,
emotional  regulation,  collaboration).
Teachers and parents play complementary
roles in nurturing these traits, emphasizing
both cognitive growth and socio-emotional
development. Promoting metacognitive
strategies, higher-order thinking, and
supportive environments enhances
students” academic performance and
prepares them for long-term personal
growth.

This descriptive case study explored the
intellective and non-intellective traits of
intermediate school achievers at Bolo
Elementary School and how these traits
are shaped within their social contexts. A
descriptive case study design enables rich
understanding of real-life educational
phenomena, emphasizing detailed
description  and  interpretation  of
participant experiences (Mills, Durepos, &
Wiebe, 2010).

Intellective and Non-Intellective Traits

The top achievers demonstrated advanced
intellective  traits such as  quick
comprehension, logical reasoning,
analytical thinking, and the ability to apply
knowledge to real-life challenges. They
showed strong metacognitive awareness,
organizing materials, planning long-term
tasks, and evaluating their own work.
These findings align with research
showing that metacognitive strategies such
as planning, monitoring, and evaluating
are significantly related to academic
achievement and learning outcomes
(Alolaywi, 2025).

In addition to this result, meta-analytic
evidence suggests that pairing growth
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mindset beliefs with metacognitive
strategies can further enhance academic
outcomes (Hayat & Shateri, 2019).

The observed intellective capacities are
consistent with the idea that learners who
engage in self-regulated learning reflecting
on their thinking and adapting strategies
tend to perform at higher levels (Hayat &
Shateri, 2019). These results support
frameworks of self-regulated learning,
which posit that effective learners actively
monitor and control cognitive processes to
achieve academic goals.

The achievers exhibited strong
non-intellective traits, including
perseverance,  emotional  regulation,
confidence, cooperation, and openness to
feedback.  They  persisted through
challenges and viewed effort as central to
success an expression of growth mindset
principles. Research indicates that students
who adopt growth mindsets are more
likely to persevere in the face of difficulty
and maintain engagement with complex
tasks, which contributes to superior
academic performance (Alolaywi, 2025).

Moreover, non-intellective competencies
such as emotional regulation and
cooperative behavior are central elements
of Social and Emotional Learning

(SEL).These  competencies including
self-awareness, self-management, social
awareness, and responsible

decision-making are associated with
positive academic and interpersonal
outcomes (Zins & Elias, 2007).

Empirical research suggests that SEL
programming in schools contributes to
improved academic performance,
motivation, and social behavior by
integrating cognitive and emotional skill
building (Liepins & Hanson, 2020). These
findings highlight that non-intellective
traits not only support classroom behavior

University of Santo Tomas-Legazpi Publication
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but also strengthen resilience and
collaborative learning.

Roles of Teachers and Parents

Teachers in this study played an integral
role in shaping both intellective and
non-intellective traits. By providing clear
explanations, formative feedback,
scaffolded strategies, and opportunities for
independent learning, teachers helped
students develop cognitive skills and
self-regulatory behaviors. These practices
align with literature showing that explicit
instruction and metacognitive strategy
teaching enhance students’ analytical and
self-monitoring  abilities (Liepins &
Hanson, 2020).

Teachers also fostered perseverance,
emotional control, and collaboration
through classroom modeling and social
support, reinforcing the notion that
instructional environments can
intentionally cultivate socio-emotional
competencies.

Parents complemented school efforts by
monitoring  homework,  encouraging
application of lessons at home, promoting
reading habits, and providing learning
resources.

Non-intellectively, parents praised effort,
taught time management, and fostered
supportive study environments,
reinforcing traits such as responsibility and
intrinsic motivation. This home-based
involvement is consistent with research on
parental  engagement showing that
supportive parental behaviors correlate
with higher student motivation, academic
resilience, and achievement outcomes
(Alolaywi, 2025; Hayat & Shateri, 2019).

Implications for Practice
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The findings of this descriptive case study
suggest  several  implications  for
educational practice. First, educators
should continue to integrate metacognitive
strategy instruction across subjects to
deepen students’ self-regulated learning
competencies. Second, fostering growth
mindset and social-emotional skills in
conjunction with cognitive skills may
support more balanced academic and
personal development. Finally, schools
should strengthen home—school
partnerships to  ensure  consistency
between classroom expectations and
parental  support, enhancing  both
intellective and non-intellective  trait
development.

CONCLUSION

1. The study concludes that the top
achievers at Bolo FElementary School
demonstrate a combination of strong
intellective traits (e.g., critical thinking,
logical reasoning, metacognition) and non-
intellective traits (e.g., perseverance,
emotional regulation, cooperation). This
integration enables them to process
information effectively, apply knowledge
to real-life situations, manage learning
independently, and navigate social-
emotional challenges, highlighting the
interdependence of cognitive and non-
cognitive skills in fostering academic
success.

2. Teachers contribute significantly to
the development of both intellective and
non-intellective traits through structured
instruction, formative feedback, strategy
guidance, modeling of discipline,
encouragement of perseverance, and
promotion of collaboration and empathy.
Their  deliberate  strategies enhance
students’ higher-order thinking, problem-
solving, and social-emotional competence,

indicating that teacher support is critical
for cultivating well-rounded learners.

3. Parents complement school-based
efforts by providing academic
guidance, emotional support, and a
structured home learning environment.
Their practices, including promoting
effort, setting clear expectations,
encouraging practical application of
lessons, and modeling good habits,
strengthen  students’  motivation,
resilience, and responsibility. This
underscores the importance of active
home—school collaboration in
nurturing both intellective and non-
intellective traits.

RECOMMENDATION

1. Schools should design learning
experiences  that  simultaneously
challenge intellective and non-
intellective  skills. Activities may

include  inquiry-based  projects,
problem-solving tasks, and
cooperative group work that promote
critical thinking, creativity,
perseverance, and emotional
regulation.

2. Teachers should receive ongoing
training in strategies that develop
both cognitive and non-cognitive
skills, such as the implementation of
Higher-Order Thinking Skills

(HOTS), formative  assessment
techniques, social-emotional learning
integration, and differentiated

instruction. This will enable them to
systematically foster critical thinking,
resilience, collaboration, and personal
responsibility among students.
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3. Schools should engage parents
through guidance programs that
promote consistent academic and
non-academic support at home.
Parents should be encouraged to
monitor homework, model effective
study habits, provide emotional
support, and create opportunities for
independent learning, while balancing
moral, spiritual, and digital resources.
Active collaboration between parents
and teachers ensures that students’
intellective and non-intellective traits
are developed consistently across
home and school environments.
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