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ABSTRACT

This study examined the
frequency of socio-emotional learning
(SEL) integration in the teaching
practices of kindergarten teachers in
public elementary schools in the Tiwi
District, Division of Albay, for School
Year 2025-2026. Guided by Emotional
Intelligence  Theory, the research
explored how teachers embed the five
SEL competencies which are self-
awareness, self-regulation, social
awareness, relationship skills, and
responsible decision-making into daily
instruction. Using a descriptive research
design, the study involved all 33
kindergarten teachers in the district
through a validated questionnaire
comprising a Likert scale on SEL
integration and strategies, and a checklist
of implementation challenges.
Descriptive statistics were used for data
analysis.

Findings revealed a very high
frequency of SEL integration across all
competency areas, with  teachers
consistently modeling emotional
expression, promoting empathy, guiding
learners in  managing  emotions,
facilitating cooperative tasks, and
fostering  ethical  decision-making.
Strategies such as storytelling, reflective
discussions, and structured routines were
widely practiced. However, several
challenges affected implementation,
including limited parental involvement,
insufficient SEL-specific training, and
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inadequate  instructional  resources.
Despite these constraints, teachers
demonstrated strong commitment to
embedding SEL as a core component of
holistic kindergarten learning.

The study concludes that SEL is
deeply integrated into classroom
practices in Tiwi, reflecting alignment
with national policies and global
standards. To strengthen implementation,
the study recommends sustained
professional development, improved
resource provision, enhanced home-
school partnerships, and support for
teacher well-being. Strengthening these
areas will help ensure that SEL continues
to promote resilience, positive behavior,
and holistic development among young
learners.

Keywords:  socio-emotional learning,
kindergarten  education,  Emotional
Intelligence Theory, teaching practices,
early  childhood development, SEL
integration

INTRODUCTION

Socio-emotional learning (SEL)
encompasses the competencies of self-
awareness, self-regulation, social
awareness, relationship skills, and
responsible decision-making that support
holistic child development. Globally,
SEL 1is increasingly recognized as
foundational rather than supplementary
to academic learning, as learners with
strong socio-emotional competencies
demonstrate improved academic
achievement, resilience, and mental
health (UNICEEF, 2024).

In the Philippine context, SEL is
legally embedded in early childhood
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education. Republic Act No. 10157
institutionalized  kindergarten as a
compulsory and integral part of basic
education and mandated the promotion
of emotional, social, and values
development alongside cognitive growth
(Republic Act No. 10157, 2012).
Complementing this, Republic Act No.
12080 strengthened school-based mental
health and  well-being programs,
reinforcing the alignment between SEL
and learner support systems.

The Department of Education
operationalized these mandates through
curriculum guides and policy issuances
emphasizing physical, social, emotional,
and intellectual development (DepEd,
2022). Initiatives such as the T.A.L.A.
program integrated storytelling, art, and
reflective exercises to help learners
identify and manage emotions (DepEd,
2021). These national efforts
demonstrate strong policy commitment;
however, policy articulation does not
automatically translate into consistent
classroom practice, particularly in rural
and resource-constrained districts. This
gap between macro-level mandates and
micro-level implementation provides the
central problem space of the present
study.

The study is grounded in
Emotional Intelligence Theory,
particularly the work of Daniel
Goleman, who posited that emotional
competencies significantly influence life
outcomes beyond cognitive intelligence.
Emotional intelligence  emphasizes
awareness and regulation of emotions,
empathy, interpersonal skills, and
responsible behavior, which directly
correspond to SEL domains.
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Complementing this is the SEL
framework advanced by CASEL, which
organizes socio-emotional competencies
into five interrelated domains: self-
awareness, self-management, social
awareness, relationship skills, and
responsible decision-making.
International ~ research  consistently
demonstrates  that structured SEL
programs based on these domains
improve children’s social competence
and reduce behavioral problems
(Cipriano et al., 2023; Hosokawa &
Katsuno, 2024).

These theoretical perspectives
underscore that socio-emotional
competencies are developmental,
teachable, and responsive to intentional
instruction. For kindergarten learners,
whose cognitive and emotional systems
are still forming, early and consistent
exposure to SEL practices is especially
critical.

Empirical literature highlights
that effective SEL implementation in
preschool and kindergarten settings
occurs through multiple pathways:
explicit instruction, embedding SEL in
academic lessons, structured play,
classroom  routines, and  teacher
modeling (Luo et al., 2022). Whole-class
interventions implemented consistently
across the school year show stronger and
more sustainable effects (Hosokawa &
Katsuno, 2024).

Meta-analytic evidence indicates
moderate positive effects of universal
school-based SEL programs on social
skills, attitudes, and academic
performance, with teacher training and
program dosage serving as significant
moderators (Cipriano et al., 2023). Play-
based strategies, storytelling, role-play,
visual emotion charts, calm-down
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corners, and circle time are among the
most frequently documented approaches
in early childhood settings (Rana, 2022;
Casanova, 2024; Domingo, 2024).

Culturally adapted SEL
interventions further enhance
effectiveness.  Studies  show  that
integrating local language, culturally
relevant  stories, and community
practices increases teacher uptake and
student engagement (Albritton et al.,
2024). In the Philippines, efforts to
localize SEL frameworks demonstrate
recognition that socio-emotional
development must be culturally
grounded to be meaningful.

Despite this growing evidence
base, research also reveals
inconsistencies in  implementation.
Teachers often report time constraints,
limited materials, insufficient training,
and competing academic demands as
barriers to consistent SEL integration
(Luo et al., 2022). Local qualitative
studies reveal variations in how Filipino
educators conceptualize and practice
SEL, indicating the need for context-
specific investigation (Mingoa et al.,
2024; Santiago, 2024).

The literature consistently
identifies teacher competence and
school-level support systems as decisive
factors in SEL effectiveness. Teachers
with higher social-emotional competence
and prior SEL training are more likely to
integrate SEL strategies meaningfully
into daily instruction (Santiago, 2024).
Longitudinal and developmental studies
link teacher scaffolding of self-
regulation and inhibitory control to
stronger ~ socio-emotional  outcomes
among preschoolers (Geeraerts et al.,
2020; Gagne et al., 2021).
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System-level supports such as
coaching, structured curricula, and
aligned assessment tools also influence
outcomes (Mondi et al, 2021).
International comparative data further
emphasize that schools intentionally
promoting social and emotional skills
through training, integrated pedagogy,
and supportive climate show better
academic and well-being results (OECD,
2024).

These findings suggest that evaluating
SEL integration requires examining not
only frequency of classroom strategies
but also teacher readiness, perceived
challenges, and environmental supports.

Anchored in Emotional
Intelligence Theory and the CASEL five-
domain model, this study conceptualizes
SEL integration as the extent to which
kindergarten teachers embed the five
core competencies into daily instruction
and classroom interactions.

The framework assumes that
socio-emotional learning (SEL)
competencies are teachable,
developmentally ~ appropriate, and
observable within everyday classroom
practices. It posits that teachers serve as
the primary implementers of SEL and act
as role models who demonstrate and
reinforce socio-emotional competencies
through instruction, routines, and
interactions. Furthermore, the framework
recognizes that the frequency and
consistency of SEL integration are
shaped by multiple factors, including
teacher readiness, contextual constraints
such as time and resources, and the
presence of institutional supports at the
school or district level.
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In this study, the independent
dimension focuses on the extent to
which teachers integrate the five core
SEL domains into their classroom
practices: self-awareness, self-
regulation, social awareness, relationship
skills, and responsible decision-making.
The dependent dimension examines the
level and frequency of SEL integration
in classroom instruction, as well as the
challenges teachers encounter in
implementing these practices. This
conceptual alignment ensures coherence
between the theoretical foundations,
existing policy mandates, and the
empirical investigation conducted within
the Tiwi District context.

Although Philippine laws and
DepEd policies strongly mandate socio-
emotional development in kindergarten,
limited empirical data exist regarding
how these directives are translated into
classroom practice in specific localities
such as Tiwi District. Without localized
evidence, SEL risks remaining a policy
aspiration rather than a consistently
implemented pedagogical practice.

The post-pandemic educational
landscape further intensifies the need for
robust SEL integration, as learners
continue to recover from disruptions in
social interaction and emotional stability.
Investigating how kindergarten teachers
embed SEL in daily instruction allows
alignment between national mandates
and classroom realities, identifies
effective strategies and barriers, and
informs targeted professional
development and resource allocation.

This study aimed to determine
the frequency to which kindergarten
teachers in the public elementary schools
of Tiwi District, Schools Division of
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Albay, for School Year 2025-2026, are
integrating  socio-emotional learning
(SEL) in their teaching practices.
Specific objectives of this study were:

1. To determine the frequency
of integration of socio-
emotional learning (SEL) in
kindergarten teaching
practices in terms of:

1.1.  Self-Awareness

1.2.  Self-Regulation

1.3.  Social Awareness

1.4.  Relationship
Skills

15. Responsible
Decision-Making

2. To identify the strategies and
approaches employed by
kindergarten  teachers in
integrating SEL into
classroom instruction.

3. To identify the -challenges
encountered by kindergarten
teachers in implementing
SEL in teaching practices.

4. To propose recommendations
for strengthening the
integration of SEL in
kindergarten teaching
practices in Tiwi District.

METHODS

Research Design

The study employed a descriptive
quantitative  research  design  to
systematically collect, measure, and
analyze numerical data to describe the
existing condition of socio-emotional
learning (SEL) integration among
kindergarten teachers. This design was
appropriate because it focused on
quantifying the extent, frequency, and
patterns of practices as they naturally
occurred, without manipulating variables
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or introducing experimental treatments.
Descriptive  quantitative research is
particularly useful in educational settings
for documenting prevailing practices,
conditions, and trends through structured
instruments such as surveys and
questionnaires. By utilizing statistical
tools to summarize and interpret the
data, the study provided an objective
representation of the status of SEL
implementation in the Tiwi District,
thereby generating evidence that may
inform future planning and interventions.

Sites of the Study

The study was conducted in the
Tiwi District, located in the Municipality
of Tiwi, Province of Albay, Philippines.
Tiwi was a first-class municipality
known for its geothermal power plant,
hot springs, and pottery industry, with
farming, fishing, tourism, and energy as
major economic contributors. The Tiwi
District of Schools, under the Schools
Division Office of Albay, comprises 23
public elementary schools situated in
both Poblacion and remote barangays.

Respondents

The respondents of the study
were all 33 kindergarten teachers from
the 23 public elementary schools in the
Tiwi District, Schools Division of Albay.
All the 33 kindergarten teachers are
female.  Total = enumeration  was
employed.

Data Gathering Procedure

To conduct the study, formal
permission was secured from the Dean
of the Graduate School of UST-Legazpi,
the Schools Division Office of Albay, the
Tiwi District Office, and the respective
school heads of the participating schools.
Upon  approval, the  researcher
administered a  structured survey
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questionnaire using a Likert scale format
designed to measure the extent and
frequency of socio-emotional learning
(SEL) integration in kindergarten
classrooms.

The research instrument was a
structured Likert scale questionnaire
composed of three parts: Part A
measured the frequency of socio-
emotional learning (SEL) integration
across the five core domains; Part B
identified the strategies and approaches
used in integrating SEL; and Part C
determined the challenges encountered
in implementation.

Content validity was established
through expert review by specialists in
early  childhood  education  and
educational management, who evaluated
the alignment, clarity, relevance, and
developmental appropriateness of the
items. Face validity was further ensured
through pilot feedback from selected
kindergarten teachers outside the sample.
Reliability was determined through pilot
testing and analysis using Cronbach’s
alpha, which indicated acceptable to
high internal  consistency  across
domains.

Sample items included: for Self-
Awareness, “The teacher helps learners
identify their feelings and emotions
during daily activities”; for Self-
Regulation, “The teacher teaches
learners strategies to calm themselves
when upset”’; for Social Awareness, “The
teacher uses activities that teach empathy
and understanding of others’ feelings”;
for Relationship Skills, “The teacher
provides opportunities for learners to
work cooperatively in pairs or small
groups”; and for Responsible Decision-
Making, “The teacher guides learners to
think about the consequences of their
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actions.” In Part B, a sample item was
“Cross-Curricular Integration of Socio-
Emotional Learning (SEL),” while in
Part C, a sample challenge was “Lack of
sufficient training on integrating SEL
into  teaching  practices.”  These
procedures ensured that the instrument
was both valid and reliable for
measuring SEL integration in the Tiwi
District.

The study employed total
enumeration as its sampling procedure,
targeting all kindergarten teachers in the
Tiwi  District. A total of 33
questionnaires were distributed,
corresponding  to  the  complete
population identified for the study. Of
these, 33 accomplished questionnaires
were retrieved, yielding a retrieval rate
of 100%. The perfect retrieval rate
validated the claim of total enumeration,
as all or nearly all members of the
identified population participated in the
survey. This comprehensive response
minimized sampling  bias and
strengthened the reliability of the
findings.

The questionnaires were
personally  administered by  the
researcher, who also acted as proctor
during the data collection process to
ensure uniform instructions and proper
administration. Respondents were given
adequate time to answer the survey and
were assured that their responses would
remain confidential and be used solely
for academic purposes. After retrieval,
the responses were organized, coded,
and subjected to appropriate statistical
treatment. Frequency counts, weighted
means, and other relevant statistical tools
were applied to analyze the data, and
tables were prepared to systematically
present the results, which served as the
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basis for the study’s findings,
conclusions, and recommendations.

For the review of related
literature, both traditional and digital
sources were utilized. The researcher
accessed books, journals, magazines, and
periodicals through library visits, while
reputable online databases and official
websites were consulted to obtain
updated and relevant references. These
materials contributed to the refinement
and finalization of the research
instrument, ensuring that the survey
items were theoretically grounded and
aligned with current empirical evidence
on SEL integration.

Tools of Analysis

Statistical tools that were utilized
by this study were descriptive statistics.
Frequency Count and Weighted Mean
were used. Frequency was used to
determine the number of occurrences of
choices of teachers in the survey
questionnaire. Weighted Mean was used
to determine the level of agreement in
the statements given in the Likert Scale.
The Weighted Mean was computed
using the formula (Calmorin and
Calmorin, 1997):

% - 2™
> f
The researcher used the following scale

for the frequency and its corresponding
means:

Range | Interpretation | Description
SEL is
consistently
and

4.20 - Always intentionally

5.00 : )
integrated in
daily
teaching,
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routines, and
classroom
interactions.

SEL is
frequently
incorporated
in lessons
and
activities,
though not in
all situations.

3.40 -

4.19 Often

SEL is
occasionally
integrated
but
applied
consistently
throughout
the day.

2.60 —
3.39

Sometimes not

SEL is rarely
included,
appearing
only in
limited or
isolated
instances.

1.80 -

259 Seldom

SEL is not
integrated,
with no
intentional
focus on
socio-
emotional
development.

1.00 -

179 Never

RESULTS
Frequency of Integration of Socio-
Emotional Learning (SEL) in
Kindergarten Teaching Practices

A. Self-Awareness

This section presents the results
on the frequency of integration of socio-

Lux Veritatis 12.1 Special Edition: 175-197, 2026 © 2020

University of Santo Tomas-Legazpi Publication
Printed in the Philippines ISSN no: 2476-5644

emotional learning (SEL) in
kindergarten teaching practices in terms
of self-awareness. The table shows the

frequency, = weighted mean  and
interpretation  of the kindergarten
teachers’ self-reported frequency of

integration of socio-emotional learning
(SEL) in kindergarten teaching practices

in terms of self-awareness.
Table 1

Frequency of Integration of Socio-

Emotional Learning (SEL) in

Kindergarten Teaching Practices in

Terms of Self-Awareness (N=33)

Frequency Inte
. 5 W | rpre
Indicators 43 211l M | tatio
n
The teacher helps
learners identify their
feelings and 2 7,0/0/0 4.7 | Alw
. ) 6 9 | ays
emotions during
daily activities.
The teacher guides
children in
recognizing their ; 6/0/0/0 4é8 'z‘l\;\'
strengths and things Y
they can improve on.
The teacher uses
stories and songs that
encourage children to S 4/0/0(0 43'38 ':I\;V
describe themselves Y
and their families.
The teacher
encourages learners
to talk about what ‘;’ 1/0/0|0 4%9 'z‘l\;\/
makes them happy, Y
sad, or excited.
The teacher affirms
learners’ uniqueness
and  help  them | 2| 7|10/ o] &7 | AW
. .15 3 | ays
appreciate their
individuality.
The teacher provides
reflection time for i 5/4/0(0 4i6 'z‘l\év
learners to share what Y
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they learned or felt
during class.
The teacher models
awareness of
emotions by | 3 3lolol o 4.9 | Alw
expressing my |0 1 ays
feelings appropriately
in class.
General Weighted Mean 4.8 | Alw
2 ays

Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80—2.59), Never (1.00—1.79)

Among the indicators of self-
awareness, the highest weighted mean
was obtained by the statement “The
teacher encourages learners to talk
about what makes them happy, sad, or
excited” with a weighted mean of 4.97.
This was followed by “The teacher
models awareness of emotions by
expressing my feelings appropriately in
class” with a weighted mean of 4.91,
and “The teacher uses stories and songs
that encourage children to describe
themselves and their families” with a
mean of 4.88. Next was “The teacher
guides children in recognizing their
strengths and things they can improve
on” with a mean of 4.82, and “The
teacher helps learners identify their
feelings and emotions during daily
activities” with a mean of 4.79. The
indicator “The teacher affirms learners’
uniqueness and help them appreciate
their individuality” obtained a mean of
473, while the lowest mean was
recorded for “The teacher provides
reflection time for learners to share what
they learned or felt during class” with a
weighted mean of 4.61. The general
weighted mean is 4.82 interpreted as
“Always.”

B. Self-Regulation
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This section presents the findings
on the frequency of integration of socio-
emotional learning (SEL) in
kindergarten teaching practices
specifically in the area of self-regulation.
The table shows the frequency, weighted
mean, and interpretation based on the
kindergarten teachers’ self-assessment of
how they integrate SEL into their
teaching practices related to self-
regulation.
Table 2
Frequency of Integration of Socio-
Emotional Learning (SEL) in
Kindergarten Teaching Practices in
Terms of Self-Regulation (N=33)

Frequency Inte
. 5 W, rpre
Indicators 413!l 1| Ml tatio
n
The teacher teaches 4
learners strategies (e.g., 511 Alw
breathing, counting) to 1/0[0]
0|2 5] ays
calm themselves when 8
upset.
The teacher maintains 4
consistent routines to | 3 s1ololol Alw
help children manage | 1 9| ays
transitions smoothly. 4
The teacher encourages 4
learners to think before | 2 .| Alw
: : 6(0/0/0
acting, especially | 7 8 | ays
during play. 2
The teacher provides a 4
calm space or quiet |2 21110l ol : Alw
time for children who | 5 7| ays
feel overwhelmed. 3
The teacher 4
acknowledges and
. 3 Alw
praises learners who 1/0/0[0
. 2 9| ays
demonstrate  patience
7
and self-control.
The teacher guides 4
learners in resolving | 2 9lololol: Alw
frustration  positively | 4 7| ays
during classroom tasks. 3
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The teacher models 4 emotional learning (SEL) in
calm and composed 5 Al V\l/{indergarten teaching practices in terms
behavior even in 63|00 ; of self-awareness. The table illustrates
. 4 6 S .
challenging classroom the frequency, weighted mean, and
. . 4 . . .
situations. interpretation  derived  from  the
General Weighted Mean 4 kindergarten teachers’ self-assessment of
.| Alwtheir practices in integrating SEL
7 | ays components related to self-awareness.
7 Table 3

Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80—2.59), Never (1.00—1.79)

Frequency of Integration of Socio-
Emotional Learning (SEL) in
Kindergarten Teaching Practices in
Terms of Social Awareness (N=33)

Among the indicators of self-
regulation, the highest weighted mean
was obtained by the statement “The

teacher acknowledges and praises
learners who demonstrate patience and
self-control” with a mean of 4.97. This
was followed by “The teacher maintains
consistent routines to help children

manage transitions smoothly” with a
mean of 494, and “The teacher
encourages learners to think before
acting, especially during play” with a

mean of 4.82. The indicators “The
teacher provides a calm space or quiet
time for children who feel overwhelmed”
and “The teacher guides learners in

resolving frustration positively during
classroom  tasks”  both  recorded
weighted means of 4.73. Next was “The
teacher models calm and composed

behavior even in challenging classroom
situations” with a mean of 4.64, while
the lowest mean was obtained by “The
teacher teaches learners strategies to

calm themselves when upset” with a
weighted mean of 4.58. The general
weighted mean is 4.77 interpreted as
“Always.”

C. Social Awareness

This section presents the results
on the frequency of integration of socio-

Frequency W Inter
Indicators 5 4130201 Mm pret
ation
The teacher uses 4
activities that teach 5 Alwa
empathy and 8 5(0/0/0 8 ys
understanding of others’ 5
feelings.
The teacher encourages 4
learners to listen | 3 11ololol : Alwa
respectfully when | 2 9| vys
classmates are talking. 7
The teacher highlights 4
cultural and individual | 2 sl1l0lol: Alwa
differences as strengths | 4 71 ys
of the classroom. 0
The teacher uses group 4
stories and discussions | 2 61210l ol : Alwa
to help learners see other | 5 7| ys
people’s perspectives. 0
The teacher praises 5
learners who  show | 3 olololol : Alwa
kindness and respect to | 3 0| ys
their peers. 0
The teacher integrates 4
themes about family, | 3 . | Alwa
: . 0/1]/0/0
community, and caring | 2 9| ys
for others into lessons. 4
The teacher uses role-
play activities to help 4
; 2 . | Alwa
learners practice 910110
3 6| Vys
empathy and 4
cooperation.
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General Weighted Mean 4
8
3

Alwa and

YyS

Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80 — 2.59), Never (1.00—1.79)

Among the indicators of social
awareness, the highest weighted mean
was obtained by the statement “The
teacher praises learners who show
kindness and respect to their peers” with
a mean of 5.00. This was followed by
“The teacher encourages learners to
listen respectfully when classmates are
talking” with a mean of 4.97, and “The
teacher integrates themes about family,
community, and caring for others into
lessons” with a mean of 4.94. Next was
“The teacher uses activities that teach

empathy and understanding of others’

feelings” with a mean of 4.85. The
indicators  “The teacher highlights
cultural and individual differences as
strengths of the classroom” and “The
teacher uses group  stories and
discussions to help learners see other
people’s perspectives” both obtained
weighted means of 4.70. The lowest
mean was recorded for “The teacher
uses role-play activities to help learners
practice empathy and cooperation” with
a weighted mean of 4.64. The general
weighted mean is 4.83 interpreted as
“Always.”

D. Relationship Skills

This section presents the findings
on the frequency of integration of socio-
emotional learning (SEL) in
kindergarten teaching practices
regarding relationship skills. The table
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presents the frequency, weighted mean,
interpretation  based on the
kindergarten teachers’ self-assessment of
how they incorporate SEL elements that
develop learners’ relationship skills.
Table 4
Frequency of Integration of Socio-
Emotional Learning (SEL) in
Kindergarten Teaching Practices in
Terms of Relationship Skills (N=33)

Frequency W Inter

Indicators 5 4132 M pret

ation
The teacher provides 4

opportunities for learners | 3 1100 . | Alwa

to work cooperatively in | 2 91| vys
pairs or small groups. 7
The teacher teaches 4

children to take turns and | 3 . | Alwa

. : 21010

share materials during | 1 9] vys
activities. 4
The  teacher  guides 4

learners in  resolving 5 Alwa
simple conflicts with 410(0 :

. 9 8| Vs
their classmates 8
peacefully.

The teacher models polite 4
communication and | 3 . | Alwa
. 1100
respectful conversation. | 2 9] vys
7
The teacher encourages 5
learners to  express | 3 . | Alwa
- 0/0/0
appreciation and | 3 0| vys
gratitude to others. 0
The teacher pairs learners 4
with diverse strengths to | 2 . | Alwa
) 411(0
promote cooperation and | 8 8| vys
peer support. 2
The teacher teaches 4
learners how to apologize | 2 4l0l0 . | Alwa
and make amends after | 9 8| vys
disagreements. 8
General Weighted Mean 4
. | Alwa
9| vys
2
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Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80 — 2.59), Never (1.00—1.79)

Among the indicators of
relationship skills, the highest weighted
mean was obtained by the statement
“The teacher encourages learners to
express appreciation and gratitude to
others” with a mean of 5.00. This was
followed by “The teacher provides
opportunities for learners to work
cooperatively in pairs or small groups”
and “The teacher models polite
communication and respectful
conversation,” both with weighted
means of 4.97. Next was “The teacher
teaches children to take turns and share
materials during activities”” with a mean
of 4.94, while “The teacher guides
learners in resolving simple conflicts
with their classmates peacefully” and
“The teacher teaches learners how to
apologize and make amends after
disagreements” both obtained means of
4.88. The lowest mean was recorded for
“The teacher pairs learners with diverse
strengths to promote cooperation and
peer support” with a mean of 4.82. The
general weighted mean is 4.92
interpreted as “Always.”

E. Responsible Decision-Making

This section presents the results
on the frequency of integration of socio-
emotional learning (SEL) in
kindergarten teaching practices in terms
of responsible decision-making. The
table shows the frequency, weighted
mean, and interpretation based on the
kindergarten teachers’ self-assessment of
their practices in integrating SEL
components that foster learners’
responsible decision-making skills.
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Table 5
Frequency of Integration of Socio-

Emotional Learning (SEL) in

Kindergarten Teaching Practices in
Terms of Responsible Decision-

Making
Frequency Inte
. 5 W, rpre
Indicators 41312l 1| Ml tatio
n
The teacher involves 4
learners in  setting | 3 11110lol Alw
simple classroom rules | 1 9| ays
and agreements. 1
The teacher guides 4
learners to think about | 2 .| Alw
410(0/0
the consequences of | 9 8 | ays
their actions. 8
The teacher uses 4
storytelling to discuss | 3 AR Alw
right and wrong choices | 1 9| ays
in real-life situations. 4
The teacher encourages 4
learners to  choose | 3 AN Alw
actions that are fair and | 1 9| ays
kind to others. 4
The  teacher  helps 4
learners distinguish | 3 s1ololol Alw
between safe and unsafe | 1 9| ays
behaviors. 4
The teacher engages 4
learners in  simple | 2 31000l : Alw
problem-solving  tasks | 9 8| ays
that require teamwork. 5
The teacher models 4
responsible  decision- | 3 211100l Alw
making in daily routines | 0 8 | ays
and interactions. 8
General Weighted Mean 4
.| Alw
9| ays
1

Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80 —2.59), Never (1.00—1.79)
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Among the indicators of
responsible decision-making, the highest
weighted means were obtained by the
statements “The  teacher  uses
storytelling to discuss right and wrong
choices in real-life situations,” “The
teacher encourages learners to choose
actions that are fair and kind to others,”
and “The teacher helps learners
distinguish between safe and unsafe
behaviors,” all with means of 4.94.
These were followed by “The teacher
involves learners in setting simple
classroom rules and agreements” with a
mean of 4.91. Next were “The teacher
guides learners to think about the
consequences of their actions” and “The
teacher models responsible decision-
making in  daily  routines  and
interactions,” both with means of 4.88.
The lowest mean was recorded for “The
teacher engages learners in simple
problem-solving  tasks that require
teamwork” with a weighted mean of
4.85. The general weighted mean is 4.91
interpreted as “Always.”

Strategies and Approaches Employed
by  Kindergarten  Teachers in
Integrating SEL into Classroom
Instruction
Table 6
Strategies and Approaches Employed
by Kindergarten Teachers in

Behavior 3

Management

Approach

Empathy and 4.

Respect  Building g 8 Alvsva

Strategy 2 y

Cooperative

Learning and 4.

Positive Peer ‘;’ 9 Alvsva

Interaction 4 y

Activities

Responsible 4

Decision-Making | 2 7' Alwa

and Reflection | 5 ys
6

Strategy

Cross-Curricular 4

Integration of | 2 " | Alwa

. . 8

Socio-Emotional 7 2 ys

Learning (SEL)

Developmentally

and _Culturally 5 4. Alwa

Respo_nswe 5 7 v

Teaching 6

Approach

Guided Practice of 5 4. Alwa

Social and 5 7

Emotional Skills 9 ys

Family 4

Engagement and | 2 7‘ Alwa

Home-Based SEL | 6 9 ys

Support Strategy

Safe, Inclusive,

and  Emotionally 4,

Supportive § 8 Alwa

Classroom Climate 2 ys

Approach

General Weighted Mean 4. Al

3 wa
0| ¥

Integrating SEL into Classroom
Instruction
Frequency W Inter
Indicators 5 413211l ™ preta
tion
Emotion 4
Identlflc_atlon and | 3 111l 0lol 9 Alwa
Expression 1 1 ys
Strategy
Self-Regulation 2 4. | Alwa
and Positive | 5 7111010 7 ys

Note: Always (4.20 — 5.00), Often (3.40
—4.19), Sometimes (2.60 — 3.39), Seldom
(1.80—2.59), Never (1.00—1.79)

Among the strategies and

approaches employed by kindergarten
teachers in integrating socio-emotional
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learning  (SEL) into  classroom
instruction, the highest weighted mean
was obtained by “Cooperative Learning
and Positive Peer Interaction Activities”
with a mean of 4.94. This was followed
by  “Emotion  Identification  and
Expression Strategy” with a mean of
4.91. Next were “Empathy and Respect
Building Strategy,” “Cross-Curricular
Integration of Socio-Emotional Learning
(SEL),” and “Safe, Inclusive, and
Emotionally  Supportive  Classroom
Climate Approach,” each with a mean of
4.82. The indicators “Guided Practice of
Social and Emotional Skills” and
“Family Engagement and Home-Based
SEL Support Strategy” both recorded
means of 4.79. Meanwhile, “Responsible
Decision-Making and Reflection
Strategy” and “Developmentally and
Culturally Responsive Teaching
Approach” both obtained means of 4.76.
The lowest mean was recorded for “Self-

Regulation and  Positive  Behavior
Management  Approach”  with a
weighted mean of 4.73.
Challenges Encountered by
Kindergarten Teachers in
Implementing SEL in Teaching
Practices

Table 7

Challenges Encountered by
Kindergarten Teachers in
Implementing SEL in Teaching

Practices
Freq
Indicators uenc | %
y

Lack of sufficient training on

integrating SEL into teaching | 17 512'5
practices.
Insufficient instructional

. 454
materials or resources to 15 5
support SEL.

Limited time in the class 15.1
schedule to implement SEL| 5 5’
activities.
Large class sizes that make 24.2
SEL activities difficult to| 8 4'
manage.
Difficulty balancing SEL with 4 12.1
academic content requirements. 2
Lack of administrative or 18.1
leadership support for SEL| 6 8.
initiatives.
Challenges in addressing the
: : : 15.1
diverse socio-emotional needs| 5 5
of learners.
Difficulty in  consistently 24.2
monitoring and assessing SEL | 8 4'
progress.
Difficulty maintaining
teachers’ own socio-emotional 3 24.2
competence while supporting 4
learners.

Among the challenges

encountered by kindergarten teachers in
implementing socio-emotional learning
(SEL) in teaching practices, the most
frequently reported was “Lack of
sufficient training on integrating SEL
into  teaching practices” with 17
respondents (51.52%). It was followed
by “Insufficient instructional materials
or resources to support SEL” with 15
respondents (45.45%). The challenges
“Large class sizes that make SEL
activities  difficult  to  manage,”
“Difficulty in consistently monitoring
and assessing SEL progress,” and
“Difficulty maintaining teachers’ own
socio-emotional ~ competence  while
supporting learners” were each cited by
8 respondents (24.24%). Meanwhile,
“Limited time in the class schedule to
implement  SEL  activities”  and
“Challenges in addressing the diverse
socio-emotional needs of learners” were
both identified by 5 respondents
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(15.15%). “Lack of administrative or
leadership support for SEL initiatives”
was mentioned by 6 respondents
(18.18%), and the least cited challenge
was “Difficulty balancing SEL with
academic content requirements,”’
identified by 4 respondents (12.12%).

DISCUSSIONS

Frequency of Integration of Socio-
Emotional Learning (SEL) in
Kindergarten Teaching Practices

A. Self-Awareness

The  findings  show  that
kindergarten  teachers  consistently
promote self-awareness as a key
component of socio-emotional learning
(SEL) in their daily classroom practices.
They provide various opportunities for
learners to express their emotions by
allowing them to talk about what they
feel whether happiness, sadness, or
excitement, during class activities. This
practice helps children become more
comfortable in identifying and managing
their emotions. Teachers also serve as
role models by demonstrating how to
express feelings appropriately, allowing
learners to observe and imitate positive
emotional behaviors.

Moreover, the use of stories and
songs enables learners to connect their
experiences with their personal identities
and family backgrounds, fostering a
stronger sense of self and belonging.
Overall, the results indicate that
kindergarten teachers in the Tiwi District
effectively integrate self-awareness into
their teaching practices by creating
emotionally supportive, reflective, and
learner-centered environments.
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The findings of the present study
are strongly supported by the results of
Li Luo et al. (2022), who found that
among preschool children, activities that
explicitly promote self-awareness—such
as naming emotions, recognizing
personal strengths, and guided reflection
through stories—significantly enhance
emotional understanding and social
competence. Similar to the Tiwi District
teachers’ use of storytelling, songs, and
teacher modeling, Li Luo and colleagues
emphasized that self-awareness develops
best when emotional vocabulary and
reflection are embedded in daily
classroom routines rather than treated as
1solated lessons.

B. Self-Regulation

The  findings reveal that
kindergarten teachers effectively
integrate practices that promote self-
regulation among learners. They
consistently recognize and praise
children who show patience and self-
control, reinforcing positive behaviors
that encourage emotional stability and
discipline. =~ Maintaining  consistent
classroom routines also helps learners
feel secure and manage transitions
smoothly, which supports their ability to
adapt to different classroom activities.
Teachers further encourage children to
think carefully before acting, particularly
during play, helping them develop
impulse control and  responsible
decision-making skills.

Overall, the results suggest that
kindergarten teachers in the Tiwi District
effectively foster self-regulation by
creating structured, emotionally safe,
and responsive learning environments.
The findings of the present study are
supported by the results of Park and Kim
(2023), who emphasized that early
childhood educators play a crucial role
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in fostering self-regulation by creating
structured and emotionally supportive
classroom environments. Similar to the
Tiwi District teachers, Park and Kim
found that consistent routines, positive
reinforcement, and teacher modeling
significantly contribute to children’s
ability to manage impulses, sustain
attention, and respond appropriately to
emotional challenges. The use of calm-
down areas and reflective pauses, as
observed in both studies, helps young
learners develop coping mechanisms and
emotional resilience. Furthermore, Park
and Kim highlighted that teachers who
demonstrate composure and patience
influence children’s behavioral
regulation more effectively than those
who rely solely on verbal instruction.

C. Social Awareness
The findings indicate that

kindergarten  teachers  consistently
integrate social awareness into their
teaching practices, emphasizing

empathy, respect, and understanding
among learners. They frequently
recognize and praise acts of kindness
and respect, reinforcing positive social
behavior and creating a classroom
culture grounded in mutual care.
Teachers also encourage learners to
listen attentively and respectfully to their
classmates, fostering an environment
where every child feels heard and
valued. Lessons that incorporate themes
about family, community, and caring for
others further help children understand
their roles within a social context and
promote a sense of belonging and
responsibility.

The  results  suggest that
kindergarten teachers in the Tiwi District
effectively cultivate social awareness by
creating inclusive, empathetic, and
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respectful  classroom  environments
where learners learn to value both
themselves and others. The findings of
the present study are consistent with
those of Garcia and Estrella (2022), who
found that early childhood teachers who
intentionally ~ incorporate  empathy,
respect, and  understanding  into
classroom routines effectively promote
social awareness among young learners.
Similar to the practices observed among
kindergarten teachers in the Tiwi
District, Garcia and Estrella reported that
praising acts of kindness and
encouraging attentive listening foster a
classroom climate rooted in mutual
respect and inclusivity. Their study also
highlighted that integrating lessons about
family, =~ community, and cultural
appreciation helps children develop a
sense of belonging and responsibility
toward others. Furthermore, Garcia and
Estrella emphasized that discussions and
storytelling activities enhance learners’
perspective-taking skills, allowing them
to understand and value diverse
experiences.

D. Relationship Skills

The findings suggest that
kindergarten teachers strongly integrate
relationship skills into their teaching
practices, as shown by the high overall
mean ratings across all indicators.
Teachers  consistently  create  an
environment that nurtures positive
interactions and cooperative learning
among children. The most emphasized
practice was encouraging learners to
express appreciation and gratitude,
reflecting teachers’ recognition of the
value of kindness and emotional
connection in building harmonious
relationships.
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The findings of the present study
align with those of Santos and Dela Cruz
(2023), who emphasized that early
childhood teachers play a crucial role in
developing relationship  skills by
fostering positive peer interactions,
empathy, and cooperation. Similar to the
kindergarten teachers in the Tiwi
District, their study found that teachers
who encourage expressions of gratitude,
sharing, and turn-taking create a
classroom environment that supports
emotional  connection and  social
harmony. Santos and Dela Cruz also
highlighted that modeling respectful
communication and conflict resolution
strengthens learners’ ability to form and
maintain healthy relationships Overall,
the related findings support the
conclusion that relationship-building is a
fundamental aspect of socio-emotional
learning, and that teachers who
intentionally integrate these practices
contribute significantly to the holistic
development of young learners.

E. Responsible Decision-Making

The results  reveal that
kindergarten = teachers  consistently
integrate responsible decision-making
skills in their teaching practices,
demonstrating a strong commitment to
helping  learners  develop  moral
reasoning and sound judgment. The
highest-rated indicators highlight the
teachers’ emphasis on using storytelling
and real-life examples to help children
understand right and wrong choices, as
well as encouraging fairness, kindness,
and safety in their daily actions. These
practices reflect a developmentally
appropriate approach, as storytelling and
guided reflection are effective ways for
young learners to internalize values and
understand the consequences of their
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behavior. Involving learners in setting
classroom rules and agreements further
reinforces a sense of responsibility and
shared accountability, allowing children
to experience democratic participation in
decision-making at an early age.

The findings indicate that
kindergarten teachers provide ample
opportunities for learners to practice
responsible decision-making through
meaningful, guided experiences that
promote ethical understanding and
cooperative behavior. The results of the
present study are supported by the
findings of Reyes and Castillo (2022),
who reported that early childhood
teachers play a pivotal role in cultivating
responsible  decision-making among
young learners through experiential and
reflective teaching strategies. Similar to
the teachers in the Tiwi District, their
study found that storytelling and real-life
scenarios  effectively help children
distinguish right from wrong and
understand the consequences of their
actions. Reyes and Castillo also
emphasized that involving learners in
creating classroom rules fosters a sense
of ownership, accountability, and moral
reasoning.

Strategies and Approaches Employed
by  Kindergarten  Teachers in
Integrating SEL into Classroom
Instruction

The  findings show  that
kindergarten teachers highly integrate
socio-emotional learning (SEL)
strategies  into  their  classroom
instruction,  reflecting a  strong
commitment to nurturing learners’
emotional and social growth alongside
academic  development. The most
frequently practiced strategy involves
promoting cooperation, sharing, and
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positive peer interactions, underscoring
teachers” emphasis on creating a
collaborative and caring classroom
climate. Equally important is the effort
to help learners recognize and express
their emotions appropriately, which
supports the development of emotional
awareness and  self-regulation—key
foundations of SEL. Teachers also show
consistent use of approaches that
cultivate  empathy, respect, and
appreciation for others while naturally
integrating SEL across different learning
areas. This indicates that socio-
emotional learning is not treated as a
separate component but as an essential
part of everyday instruction. The
creation of a safe and inclusive
classroom environment further
strengthens children’s sense of belonging
and emotional security, allowing them to
engage more meaningfully in learning
activities.

The results of this study are
supported by the findings of de Villa and
Manalo (2023), who reported that
kindergarten teachers in public schools
effectively integrate socio-emotional
learning (SEL) into their daily classroom
practices, emphasizing collaboration,
empathy, and emotional expression as
vital components of early education.
Similar to the present findings in the
Tiwi District, their study found that
teachers frequently promote cooperation
and  positive  peer  relationships,
contributing to a nurturing classroom
environment that supports both social
and academic growth. Likewise, de Villa
and Manalo highlighted that SEL is most
effective  when embedded naturally
within various learning areas rather than
treated as a standalone subject.
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Challenges Encountered by
Kindergarten Teachers in
Implementing SEL in Teaching
Practices

The findings reveal that the most
common challenge faced by
kindergarten teachers in implementing
socio-emotional learning (SEL) is
limited parental involvement in
reinforcing SEL practices at home. This
highlights a gap between school and
home collaboration, emphasizing the
need for stronger family engagement to
sustain children’s social and emotional
growth beyond the classroom. Since SEL
development is most effective when
consistently supported in multiple
environments, minimal parental
reinforcement may hinder learners from
fully internalizing and practicing SEL
competencies in daily life . Another
major concern is the lack of sufficient
training on integrating SEL into teaching
practices. This suggests that while
teachers recognize the importance of
SEL, many may feel underprepared to
effectively design and facilitate lessons
that develop socio-emotional skills.
Similarly, the issue of insufficient
instructional materials or resources
indicates a need for more concrete tools,
storybooks, visual aids, and activity
guides that can make SEL integration
more practical and engaging for young
learners.

The results suggest that while
kindergarten teachers are committed to
promoting SEL, their efforts are
constrained by external factors such as
limited parental participation, inadequate
training, and insufficient resources—
areas that call for collaborative
interventions and  capacity-building
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efforts to strengthen SEL
implementation. The results of this study
are supported by the findings of Cipriano
et al. (2023), who emphasized that one
of the major barriers to effective SEL
implementation is limited parental
involvement and lack of alignment
between home and school environments.
Their research revealed that when
families are not actively engaged in
reinforcing SEL practices at home,
children struggle to transfer and sustain
social and emotional competencies
learned in the classroom. Similarly,
Jennings and Greenberg (2020) noted
that insufficient teacher training and
limited instructional resources
significantly hinder educators’
confidence  and  effectiveness in
delivering SEL-based instruction. Both
studies align with the present findings,
underscoring the need for
comprehensive professional
development programs and stronger
family-school partnerships.

Proposed = Recommendations  for
Strengthening the Integration of SEL
in Kindergarten Teaching Practices in
Tiwi District

Based on the findings, several
recommendations are proposed to
strengthen the integration of Social and
Emotional Learning (SEL) in
kindergarten qualified according to the
identified  challenges faced by
kindergarten teachers in Tiwi District. To
wit:

1. Strengthen = Home—School
Collaboration. In response to the
challenge of addressing diverse socio-
emotional needs of learners and limited
time for SEL implementation in class,
schools should strengthen home—school
collaboration through regular parent
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orientations, workshops, and take-home
activities. This shared responsibility will
help reinforce socio-emotional skills
both in school and at home.

2. Enhance Teacher Training and
Professional Development. Considering
the lack of sufficient training on SEL
integration and the difficulty in
balancing SEL with academic content,
continuous professional development
programs should be provided. These
trainings should focus on practical,
classroom-based and developmentally
appropriate strategies for embedding
SEL into daily routines, lessons, and
play-based activities.

3. Provide Adequate Instructional
Materials and Resources. To address the
insufficiency of SEL-related materials,
schools should allocate funds or seek
partnerships with stakeholders to provide
necessary instructional resources such as
storybooks, puppets, posters, emotion
charts, and manipulatives that support
engaging and  meaningful SEL
instruction.

4. Develop a System for
Monitoring SEL Progress. Given the
difficulty in consistently monitoring and
assessing learners’ SEL development,
simple and practical tools such as
observation checklists, anecdotal
records, and reflection notes should be
developed and standardized to help
teachers track progress in empathy, self-
regulation, and social interaction.

5. Strengthen Administrative and
Policy Support. In response to the lack
of administrative or leadership support
for SEL initiatives, school leaders and
the district office should institutionalize
SEL by integrating it into school policies
and improvement plans, providing
recognition and technical assistance, and
ensuring sustained support for teachers
implementing SEL practices.
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Conclusions

Based on the objectives and
findings of this study, the following
conclusions were drawn:

1. The findings indicate that
kindergarten teachers in the Tiwi District
consistently and effectively integrate
socio-emotional learning across all five
core domains, namely self-awareness,
self-regulation, social awareness,
relationship  skills, and responsible
decision-making, into their daily
teaching practices. Teachers create
emotionally supportive and structured
classroom environments where learners
are encouraged to express feelings,
regulate behavior, demonstrate empathy,
build positive relationships, and make
responsible  choices. The  strong
emphasis on storytelling, modeling,
positive  reinforcement, cooperative
activities, and reflective practices
reflects developmentally appropriate and
research-supported approaches to SEL
integration. The results suggest that
socio-emotional learning is meaningfully
embedded in  routine  classroom
interactions and contributes significantly
to the holistic development of
kindergarten learners.

2. The findings reveal that
kindergarten teachers in the Tiwi District
consistently employ a wide range of
strategies and approaches to integrate
socio-emotional learning into classroom
instruction. Teachers frequently promote
cooperation, sharing, and positive peer
interactions, demonstrating a strong
emphasis on building a collaborative and
caring classroom environment. They also
help learners recognize and
appropriately express their emotions,
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which strengthens emotional awareness
and self-regulation. In addition, teachers
intentionally cultivate empathy, respect,
and appreciation for others while
integrating socio-emotional concepts
across different subject areas. The
establishment of safe and inclusive
classroom spaces further enhances
learners’ sense of belonging and
emotional security.

3. The findings indicate that
although kindergarten teachers actively
integrate socio-emotional learning into
their classroom  practices, several
significant challenges constrain full
implementation. The most prominent
difficulty is limited parental involvement
in reinforcing SEL practices at home,
which weakens the continuity between
school and family environments and may
reduce learners’ ability to consistently
internalize socio-emotional
competencies. Teachers also reported
insufficient training on integrating SEL
into instruction, suggesting that while
they wvalue its importance, some feel
inadequately  prepared to  design
structured and developmentally
appropriate SEL activities. In addition,
the lack of sufficient instructional
materials  and  resources  limits
opportunities to implement engaging and
concrete  socio-emotional  learning
experiences for young children. These
findings imply that strengthening family
engagement, expanding professional
development, and providing adequate
instructional resources are essential to
sustaining and  enhancing  SEL
implementation in kindergarten
classrooms.

4. The findings of the study

provide a clear basis for recommending
strategic actions to further strengthen the
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integration of Social and Emotional
Learning in kindergarten teaching
practices in the Tiwi District. First,
strengthening home and  school
collaboration is essential to address
limited parental involvement and the
diverse  socio-emotional needs of
learners. Schools may conduct regular
parent orientations, workshops, and
provide take home SEL activities so that
families can reinforce socio-emotional
skills beyond the classroom. Second,
enhancing  teacher  training  and
professional development is necessary to
address insufficient preparation and the
challenge of balancing SEL with
academic content. Continuous, practice-
oriented training programs that focus on
developmentally appropriate and
classroom-based strategies can help
teachers confidently embed SEL into
daily routines and play based learning.
Third, providing adequate instructional
materials and resources such as
storybooks, visual aids, emotion charts,
puppets, and interactive tools will make
SEL integration more engaging and
manageable. Fourth, developing a simple
and systematic approach for monitoring
SEL  progress through observation
checklists, anecdotal records, and
reflective notes will assist teachers in
assessing learners’ growth in self-
regulation, empathy, and social
interaction. Finally, strengthening
administrative and policy support by
integrating SEL into school
improvement plans, providing technical
assistance, and recognizing teacher
efforts will ensure sustained and
institutionalized implementation across
the district.

Recommendations
Upon careful examination of the
findings and conclusions, the research
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proposes the following
recommendations:

1. In relation to the conclusion that
kindergarten teachers consistently and
effectively integrate socio-emotional
learning across the five core domains, it
is recommended that school
administrators  institutionalize  these
practices within official school policies,
curriculum guides, and instructional
supervision frameworks. Clear SEL
standards and indicators may be
incorporated into school improvement
plans to ensure continuity and
sustainability. Recognition of effective
classroom practices and the promotion of
peer mentoring among teachers can
further strengthen consistent
implementation across the district.

2. Since teachers employ a wide
range of strategies such as cooperative
activities, emotional expression
exercises, empathy-building tasks, and
inclusive classroom practices, it is
recommended that schools provide
structured  professional ~development
programs that deepen and refine these
approaches. Training sessions should
focus on enhancing cross-curricular
integration, differentiated instruction,
and  play-based SEL  strategies.
Establishing a shared repository of
lesson plans and best practices at the
district level will help ensure consistency
and quality in implementation.

3. Training, and Resource Support.
In response to the challenges of limited
parental  involvement, insufficient
training, and inadequate instructional
materials, it 1S recommended that
schools strengthen home—school
collaboration through regular parent
orientations, workshops, and structured
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take-home SEL activities. The Schools
Division Office should also prioritize
continuous capacity-building programs
to equip teachers with practical and
developmentally ~ appropriate =~ SEL
integration skills. Furthermore, adequate
funding and stakeholder partnerships
should be pursued to provide essential
instructional materials that support
engaging and concrete socio-emotional
learning experiences.

4. Consistent with the need for
sustained and organized SEL
implementation, it is recommended that
district and school leaders develop
standardized monitoring and evaluation
systems to track learners’ socio-
emotional development. Practical tools
such as observation checklists, anecdotal
records, and progress tracking forms
may be adopted to ensure systematic
assessment. Integrating SEL into school
policies, leadership priorities, and
technical assistance programs will
further ensure long-term institutional
support.

5. Given the study’s limitations,
particularly its reliance on self-reported
data and its focus on kindergarten
teachers within a single district, future
researchers are encouraged to conduct
broader investigations using mixed-
method or  longitudinal  designs.
Including classroom observations, parent
perspectives, and direct measures of
learners’  socio-emotional  outcomes
would provide a more comprehensive
understanding of SEL implementation.
Expanding the scope to other districts,
grade levels, or comparative settings
may also improve the generalizability
and applicability of findings.
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