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Abstract 

 

This study examined the integration of core values in reading literacy among Grade 4 teachers 

under the Enhanced K to 12 Curriculum at Tiwi Central School during School Year 2025–2026. 

Using a qualitative-descriptive design, data were gathered through open-ended survey 

questionnaires, Daily Lesson Plans, and teacher reflective notes. The study aimed to (1) identify 

the core values integrated in reading literacy lessons, (2) determine challenges encountered by 

teachers in integrating core values, (3) examine strategies employed during reading activities, 

and (4) propose measures to strengthen values integration. Findings revealed that teachers 

frequently embedded values such as empathy, honesty, responsibility, respect, and love of 

country through story discussions, guided questioning, and reflective exercises. Challenges 

included limited instructional time, lack of localized reading materials, insufficient training, and 

difficulty assessing learners’ value development. Teachers addressed these challenges using 

contextualized questioning, culturally relevant story selection, collaborative discussions, and 

modeling of ethical behavior. The study concludes that intentional integration of core values in 

reading literacy supports both moral and academic development, highlighting the need for 

teacher support, resource provision, and structured assessment practices to achieve holistic 

learner development. 
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Introduction 

 

Reading literacy is a foundational skill 

that underpins lifelong learning and 

academic success. At Grade 4, learners 

transition from “learning to read” to 

“reading to learn,” making this stage critical 

for developing comprehension, vocabulary, 

and critical thinking (PIRLS, 2021). Despite 

its importance, national and international 

assessments, including PISA and SEA-PLM, 

report consistently low reading performance 

among Filipino learners, revealing the need 

for instructional strategies that enhance 

comprehension while fostering engagement 

and reflection (DepEd, 2019; Schleicher, 

2018; Mullis et al., 2020). 

 

Education in the Philippines extends 

beyond academics to include moral, ethical, 

and social development. Republic Act No. 

10533 (Enhanced K to 12 Curriculum) and 

Republic Act No. 11476 (GMRC and 

Values Education Act of 2020) mandate the 

integration of DepEd core values Maka-

Diyos, Makatao, Makakalikasan, and 

Makabansa across all learning areas. These 

policies position reading literacy as a dual-

purpose tool: fostering comprehension and 

critical thinking while nurturing moral 

reasoning, empathy, and responsible 

citizenship (DepEd, 2023). 

 

Research indicates that culturally rooted 

literature, such as Filipino folktales and 

short stories, offers rich opportunities to 

integrate values. Such texts enhance learner 

engagement, ethical reflection, and cultural 

identity, fostering values like bayanihan, 

paggalang, and katapatan (Bautista, 2023; 

Delos Reyes, 2022; Aquino, 2022). Learners 

demonstrate higher motivation and 

improved comprehension when stories 

reflect their experiences and communities 

(Almario, 2020; Meece et al., 2006; Wang & 

Guthrie, 2004). Yet, teachers face 

challenges, including congested curricula, 

limited localized materials, insufficient 

professional development, and assessment 

practices that prioritize academic over moral 

outcomes (Cabansag, 2021; Almerino et al., 

2020; Syamsuriyanti & Padipa, 2023; 

Atmazaki et al., 2024; Lagdaan & Sevilla, 

2025). 

 

Grounded in Bandura’s Social Learning 

Theory (1977) and Kohlberg’s Stages of 

Moral Development (1984), this study posits 

that learners internalize values through 

observation, reflection, discussion, and 

guided engagement with texts. Bandura 

emphasizes learning via modeling and 

reinforcement, while Kohlberg highlights 

moral reasoning development through 

structured reflection and ethical dialogue. 

Situated at Tiwi Central School, the study 

examines 246 Grade 4 learners under seven 

teachers, including those enrolled in Special 

Needs and Special Science programs, 

providing an in-depth view of classroom 

practices and contextual factors affecting 

values integration. 

 

The study seeks to identify core values 

embedded in reading literacy, determine 

implementation challenges, examine teacher 

strategies, and propose measures to 

strengthen integration, bridging gaps 

between policy mandates, educational 

theory, and classroom practice. 

 

Review Of Related Literatures 

 

The integration of character 
education in reading instruction is 

strongly grounded in the Philippine basic 

education policy framework. Reading 

texts used in elementary classrooms 

frequently contain moral themes, 

cultural values, and ethical situations 
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that can be intentionally utilized to 

develop both literacy and character. 

Under the Enhanced K to 12 

Curriculum, character formation is no 

longer treated as a separate learning area 

but as a cross-cutting concern embedded 

in daily instruction. This policy direction 

emphasizes the importance of integrating 

the Department of Education (DepEd) 

core values Maka-Diyos, Maka-tao, 

Makakalikasan, and Makabansa across 

learning areas, particularly in reading 

literacy at the elementary level. The 

Enhanced K to 12 Curriculum 

underscores foundational skills in 

reading while anchoring learning 

competencies on DepEd core values. 

DepEd (2023) highlights the principle of 

“less clutter, more depth,” which allows 

teachers to meaningfully integrate values 

within essential literacy competencies. 

This mandate is aligned with the 

Philippine Professional Standards for 

Teachers (PPST), which expect teachers 

to model ethical behavior and promote 

positive values in classroom instruction. 

Reading lessons in English and Filipino 

are identified as key avenues for values 

integration because literary texts 

naturally present situations that 

encourage reflection, judgment, and 

moral reasoning. 

 

Local studies consistently show 

that reading materials such as Filipino 

short stories, legends, and biographies 

provide rich opportunities for teaching 

values like honesty, perseverance, 

respect, and responsibility. Dela Cruz 

(2022) emphasizes that teachers play a 

critical role in making these values 

explicit through guided questioning, 

discussion, and reflection. Similarly, 

Lazaro and Santos (2021) report that 

learners demonstrate higher engagement 

and improved moral understanding when 

reading lessons include structured 

values-based activities. These findings 

affirm that core values integration 

enhance both comprehension and 

character development. The use of 

culturally relevant materials further 

strengthens learners’ connection to texts. 

By drawing from familiar contexts, 

learners are better able to relate textual 

content to real-life experiences, 

reinforcing socio-emotional 

understanding alongside reading skills. 

Torres and Mendoza (2024) note that 

this approach allows teachers to 

integrate values naturally within daily 

lesson plans without sacrificing 

academic objectives. 

 

Despite its recognized 

importance, teachers encounter 

challenges in integrating core values into 

reading lessons. Studies point to limited 

formal training in values integration and 

the tendency to rely on implicit rather 

than explicit instruction. Some teachers 

struggle to balance time constraints, 

curriculum demands, and the need for 

meaningful discussion. Reyes and 

Manuel (2023) observe that without 

clear strategies, values integration may 

remain superficial and inconsistent 

across lessons.  

These challenges highlight the 

need for concrete measures and 

instructional support to guide teachers in 

purposeful integration. 

 

To address these challenges, 

teachers employ several practical 

measures. These include the selection of 

value-laden reading texts, the use of 

guided questions that prompt moral 

reflection, and the incorporation of 

collaborative activities such as group 

discussions and role-playing. Teacher 

initiatives supported by the National 

Educators Academy of the Philippines 

(NEAP) emphasize contextualized 
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lesson planning and reflective teaching 

practices. Evidence from classroom-

based studies shows that when teachers 

intentionally plan for values integration, 

learners demonstrate improved 

interpersonal behavior and deeper text 

understanding (Reyes & Manuel, 2023). 

 
This study is anchored on 

Vygotsky’s sociocultural theory, which 

posits that learning occurs through social 

interaction and guided mediation. In 

reading instructions, teacher-led 

discussions and peer interactions serve 

as scaffolds that support both 

comprehension and moral 

understanding. Miller (2011) explains 

that meaning making is enhanced when 

learners actively negotiate ideas within a 

supportive social context. 

In addition, Kohlberg’s theory of 

moral development provides a 

framework for understanding how 

learners process moral situations 

presented in texts. At the Grade 4 level, 

learners often operate at the 

conventional stage, where judgments are 

based on social norms and fairness. 

Local findings by Ramos and Velasco 

(2023) indicate that 

structured discussions of moral 
dilemmas in stories help learners 

progress in moral reasoning. Schema 

theory further supports this integration 

by explaining that comprehension 

improves when learners connect textual 

content with prior knowledge and lived 

experiences (Anderson, 2018). 

 

The reviewed literature 

establishes that reading literacy is both a 

cognitive and a moral process. National 

policies, empirical studies, and learning 

theories consistently support the 

integration of DepEd core values into 

reading instruction. While teachers face 

challenges related to training and 

implementation, existing measures 

demonstrate that intentional, well-

planned strategies can effectively 

integrate values into reading lessons. 

These insights provide a strong 

foundation for examining how Grade 4 

teachers integrate core values in reading 

literacy under the Enhanced K to 12 

Curriculum. 

 

Theoretical & Conceptual Framework 

 

Theories 

 

This study is grounded in Vygotsky’s 

Sociocultural Theory and Kohlberg’s 

Theory of Moral Development, which 

together explain how reading literacy 

functions as a medium for both academic 

learning and values formation among Grade 

4 learners. These theories support the 

integration of DepEd core values in reading 

lessons under the Enhanced K to 12 

Curriculum and provide a theoretical basis 

for examining teacher practices, challenges, 

and measures in values integration. 

 

Vygotsky’s Sociocultural Theory 

emphasizes that learning occurs through 

social interaction, language, and culturally 

meaningful tools such as texts (Vygotsky, 

1978). Learning is mediated by teachers and 

peers through scaffolding within the Zone of 

Proximal Development (ZPD). In reading 

literacy instruction, comprehension and 

value formation develop when learners 

participate in guided discussions, 

collaborative reading, and reflective 

activities facilitated by the teacher (Daniels, 

2001).  

 

In the context of Tiwi Central School, 

where learners come from diverse socio-

cultural backgrounds, this theory explains 

how teachers intentionally mediate reading 

activities to support both understanding of 
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texts and internalization of values. By 

analyzing daily lesson plans and classroom 

practices, the study examines how teachers 

embed core values such as honesty, respect, 

responsibility, and empathy into reading 

instruction. Vygotsky’s theory thus justifies 

viewing the classroom as a socially mediated 

environment where literacy and values are 

learned concurrently. 

 

Complementing Vygotsky’s 

perspective, Kohlberg’s Theory of Moral 

Development explains how learners’ reasons 

about moral issues as they mature. At the 

Grade 4 level, learners typically function at 

the conventional stage, where moral 

judgments are guided by social rules, 

fairness, and expectations of others 

(Kohlberg, 1981). Reading lessons that 

present characters, conflicts, and moral 

choices provide developmentally appropriate 

contexts for moral reflection. 

 

Through guided reading and moral 

questioning, teachers can help learners 

examine the consequences of actions and 

relate story events to real-life situations 

(Crain, 2011). This process aligns with the 

Department of Education’s directive to 

integrate the core values of Maka-Diyos, 

Maka-tao, Makakalikasan, and Makabansa 

across all learning areas (Department of 

Education, 2023). In reading literacy, the 

explicit discussion of value-laden texts 

supports learners’ progression toward deeper 

moral understanding. 

 

Vygotsky’s and Kohlberg’s theories 

explain why reading literacy lessons are 

effective contexts for values integration. 

Texts provide culturally and morally 

meaningful content, teacher mediation 

supports comprehension and reflection, and 

structured discussion promotes moral 

reasoning.  

 

These theories support the study’s 

descriptive examination of the core values 

integrated by Grade 4 teachers, the challenges 

they encounter, and the measures they 

employ in reading instruction. 

 

This theoretical grounding affirms 

that reading literacy activities are not only 

cognitive tasks but also social and moral 

learning experiences. Through intentional 

teaching practices, Grade 4 reading lessons 

contribute to the holistic development of 

learners envisioned by the Enhanced K to 12 

Curriculum. 

 

With these theories, the study follows 

a descriptive research design that examines 

the relationships among key variables in the 

integration of core values in reading literacy. 

The independent variable consists of the 

core values integrated by Grade 4 teachers, 

particularly honesty, respect, responsibility, 

perseverance, and empathy, as reflected in 

reading lessons during School Year 2025–

2026. These values align with DepEd’s core 

values of Maka-Diyos, Maka-tao, 

Makakalikasan, and Makabansa (DepEd, 

2023). 

 

Conceptual Framework  

 

The conceptual framework of this study 

illustrates how Grade 4 teachers integrate 

core values into reading literacy under the 

Enhanced K to 12 Curriculum.  It is 

grounded in Vygotsky’s Sociocultural 

Theory and Kohlberg’s Theory of Moral 

Development, which emphasize that literacy 

learning and values formation occur through 

guided interaction, reflection, and 

meaningful engagement with texts. The 

independent variable is the DepEd core 

values integrated in reading lessons 

specifically honesty, respect, responsibility, 

perseverance, and empathy which represent 

the broader values of Maka-Diyos, Makatao, 

Makakalikasan, and Makabansa and serve as 

the moral content embedded in instruction. 
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The process variables include the strategies 

teachers use to integrate these values, such 

as value-laden reading texts, reflective 

questioning, storytelling, cooperative 

reading, and guided discussion, as well as 

the challenges they face, including limited 

training, time constraints, curriculum 

demands, and insufficient instructional 

resources.  

 

These factors influence how 

consistently and effectively values are 

integrated during reading activities. The 

dependent variable focuses on learners’ 

outcomes, particularly their moral 

understanding and observable behavior 

during reading lessons, which reflect how 

well they internalize core values while 

developing reading comprehension skills. 

Data for the study are collected through 

teacher surveys, daily lesson plans, and 

reflective notes from Grade 4 teachers at 

Tiwi Central School.  

 

This framework explains how 

intentional teacher practices in reading 

literacy contribute to both academic 

development and character formation, 

guiding the study in identifying integrated 

values, challenges, strategies, and ways to 

strengthen values integration in Grade 4 

reading lessons. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 

Conceptual Framework Model 

 

 

 

Methodology 

 

 This study employed a qualitative-

descriptive design to explore how Grade 4 

teachers integrated DepEd core values in 

reading literacy lessons during School Year 

2025–2026. Participants included all seven 

Grade 4 teachers at Tiwi Central School, 

selected through total enumeration based on 

their responsibility for teaching reading and 

a minimum of one year of teaching 

experience. Data were gathered from three 

sources: open-ended survey questionnaires, 

which elicited teachers’ descriptions of 

values integration, strategies employed, and 

challenges encountered; Daily Lesson Plans 

(82 in total), which were systematically 

reviewed to identify embedded core values, 

learning activities, and instructional 

approaches; and reflective notes, obtained 

through guided prompts following each 

reading lesson, allowing teachers to record 

insights, observed learner responses, and 

Kohlberg’s 

Theory of Moral 

Development 

Lev Vygotsky’s 

Sociocultural 

Theory 

Identify Core Values in 

Grade 4 Reading Literacy 

Identify Challenges Encountered in Incorporating 

Core Values in Reading Lessons 

Determine Measures 

Employed by the teachers 

Integrating Core Values 
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reflections on challenges and strategies. 

Data analysis employed a hybrid approach 

combining inductive and deductive coding, 

with initial codes derived from the DepEd 

core values framework and expanded to 

capture emerging themes from lesson plans, 

surveys, and reflections. Thematic analysis 

grouped codes into patterns corresponding 

to core values, challenges, and strategies, 

while triangulation across data sources 

ensured credibility and peer debriefing 

validated the identified themes. 

 

Result 

 

The study revealed that Grade 4 teachers 

at Tiwi Central School actively integrated 

DepEd core values Makatao, Makadiyos, 

Makakalikasan, and Makabansa into reading 

literacy lessons during the 2025–2026 

school year. Analysis of 82 classroom 

activities, Daily Lesson Plans, and teacher 

reflections showed that values integration 

was most effective in collaborative, 

reflective, and context-based activities. 

Among the core values, Makatao was most 

frequently emphasized, with lessons 

fostering empathy, cooperation, respect, and 

social responsibility through group 

discussions, role-playing, and peer 

interactions.  

 

Makadiyos appeared predominantly in 

narratives, reflective writing, and moral-

focused activities, supporting ethical and 

spiritual development. Makakalikasan was 

incorporated primarily through 

environmental-themed texts and tasks that 

encouraged learners’ awareness and care for 

nature. Makabansa, though less consistently 

addressed, was highlighted in lessons 

involving Filipino culture, traditions, and 

civic consciousness. 

 

The results also showed that values 

integration occurred more naturally in 

learner-centered, culturally relevant, and 

meaningful literacy tasks, whereas purely 

skill-based lessons tended to show limited 

explicit incorporation of core values. 

Teachers employed strategies such as 

storytelling, guided reflection, collaborative 

reading, role-playing, dramatization, and 

value-infused writing activities to facilitate 

learners’ moral reasoning and character 

development. 

 

Challenges identified included limited 

access to culturally grounded or value-rich 

reading materials, insufficient professional 

training on values integration, time 

constraints due to curriculum pacing, and 

occasional low learner engagement. Despite 

these constraints, teachers demonstrated 

initiative in embedding values by selecting 

morally and culturally relevant texts, 

facilitating reflection, and connecting 

lessons to real-life experiences.  

 

The study underscores that integrating 

core values into reading literacy enhances 

not only comprehension and academic skills 

but also learners’ social, emotional, and 

ethical development, emphasizing the need 

for supportive materials, structured 

guidance, and professional development for 

consistent implementation. 

 

To address these challenges, teachers 

employed various practical strategies 

that strengthened values integration in 

reading literacy. These included 

selecting texts with moral, cultural, and 

environmental themes; using guided 

reflection and questioning to draw out 

values from stories; facilitating 

collaborative and experiential activities 

such as group discussions and role-

playing; and connecting reading lessons 

to real-life situations in school and the 

community. Value-infused writing 

activities also helped learners articulate 

their reflections and moral insights. 

Overall, the results indicate that reading 
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literacy serves as an effective platform 

for holistic development when values 

integration is intentional, contextualized, 

and reflective, underscoring the need for 

improved instructional resources, 

sustained teacher training, and structured 

support to ensure balanced integration of 

all DepEd core values. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Discussion 

This study examined how Grade 4 

teachers at Tiwi Central School integrated 

DepEd core values Makadiyos, Makatao, 

Makakalikasan, and Makabansa into reading 

literacy lessons under the Enhanced K to 12 

Curriculum.  

The results showed that Makatao and 

Makakalikasan were most consistently 

reflected in lessons through collaborative 

activities, storytelling, role-playing, guided 

reflection, and real-life contextualization, 

while Maka-Diyos and Makabansa were less 

emphasized due to limited culturally 

relevant texts, time constraints, and 

inconsistent home–school support. These 

findings highlight that values integration is 

most effective in interactive, reflective, and 

socially mediated activities, whereas skill-

focused lessons showed minimal 

incorporation of values. 

The study also demonstrated that 

teachers employ multiple strategies to 

reinforce core values, including selecting 

value-based texts, facilitating guided 

reflection and discussions, modeling ethical 

behavior, and engaging learners in 

experiential activities. These approaches 

align with Vygotsky’s Sociocultural Theory, 

which emphasizes learning through social 

interaction, and Kohlberg’s Moral 

Development Theory, illustrating that 

learners internalize values through guided 

reasoning and reflection. 

The findings suggest several key 

implications: first, teacher professional 

development is critical to provide explicit 

strategies for integrating values effectively 

into literacy instruction. Second, culturally 

relevant materials reflecting Filipino 

traditions, history, and the environment are 

essential to promote Makabansa and 

Makakalikasan values. Third, active learner 

engagement through discussion, 

dramatization, and collaborative tasks 

enhances both literacy skills and moral 

reasoning. Fourth, home–school 

collaboration supports consistent 

reinforcement of values outside the 

classroom. Finally, intentional, structured, 

and contextually grounded instruction, 

supported by teacher modeling and 

experiential learning, ensures learners 

internalize values while developing literacy 

competence. 
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In conclusion, the study emphasizes that 

effective integration of core values in 

reading literacy requires a holistic approach 

that combines interactive teaching strategies, 

culturally responsive resources, reflective 

activities, and strong teacher and family 

involvement, supporting both academic and 

moral development in alignment with the K 

to 12 Curriculum. 

 

Conclusion 

The findings of this study highlight how 

Grade 4 teachers at Tiwi Central School 

incorporate DepEd core values Makatao, 

Makadiyos, Makakalikasan, and Makabansa 

into reading literacy lessons. Analysis of 

classroom activities, lesson plans, and 

teacher reflections demonstrates that values 

integration is most effective when 

instruction is interactive, reflective, 

culturally relevant, and socially mediated. 

Teachers employ multiple strategies to 

reinforce these values, yet challenges such 

as limited resources, time constraints, and 

professional training affect the depth and 

consistency of integration. Based on the 

study’s findings, the following conclusions 

are drawn: 

1. Grade 4 teachers actively integrate 

core values into reading literacy 

lessons, with Makatao and 

Makakalikasan most frequently 

emphasized through collaborative 

activities, storytelling, role-playing, 

and peer interactions, fostering 

empathy, cooperation, and social 

responsibility. 

2. Makadiyos is predominantly 

reflected in narrative reading, 

reflective writing, and moral-focused 

tasks, supporting learners’ ethical 

reasoning and spiritual awareness. 

3. Makabansa is less consistently 

integrated due to limited culturally 

relevant materials but appears in 

lessons involving Filipino traditions, 

cultural stories, and civic 

consciousness. 

4. Values integration is most effective 

in learner-centered, contextually 

grounded, and reflective activities, 

while skill-focused lessons show 

limited explicit incorporation of core 

values. 

5. Teachers employ strategies such as 

value-based text selection, guided 

reflection, collaborative reading, 

dramatization, role-playing, and 

value-infused writing to promote 

learners’ moral reasoning, character 

development, and engagement. 

6. Challenges affecting the integration 

of core values include limited access 

to value-rich or culturally grounded 

reading materials, insufficient 

professional training, time 

constraints, and occasional low 

learner engagement. 

7. Despite these challenges, teachers 

demonstrate initiative by connecting 

lessons to real-life experiences, 

modeling ethical behavior, and 

selecting texts that reinforce moral 

and cultural values. 
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8. Effective integration of core values 

in reading literacy enhances not only 

academic skills and comprehension 

but also learners’ social, emotional, 

and ethical development, 

underscoring the importance of 

supportive materials, structured 

guidance, teacher preparation, and 

family involvement. 

Recommendation 

Based on the findings and 

conclusions of this study, several 

actions are proposed to strengthen 

the integration of DepEd core values 

in Grade 4 reading literacy. The 

following recommendations aim to 

address the identified challenges and 

enhance the consistent and 

meaningful implementation of 

Makatao, Makadiyos, 

Makakalikasan, and Makabansa in 

classroom instruction. 

1. Enhance the integration of 

Makatao and Makakalikasan in 

reading literacy by encouraging 

collaborative activities, 

storytelling, role-playing, and 

peer interaction to further 

develop learners’ empathy, 

cooperation, and social 

responsibility. 

2. Provide opportunities for 

reflective writing, narrative 

analysis, and moral-focused 

reading tasks to strengthen the 

development of Makadiyos, 

promoting ethical reasoning and 

spiritual awareness among 

learners. 

3. Increase the availability and use 

of culturally relevant texts that 

highlight Filipino traditions, local 

stories, and civic themes to 

ensure consistent integration of 

Makabansa in reading lessons. 

4. Prioritize learner-centered, 

contextually grounded, and 

reflective activities in lesson 

planning, while finding ways to 

embed values even in skill-

focused lessons to ensure holistic 

learning. 

5. Continue employing strategies 

such as guided reflection, 

collaborative reading, 

dramatization, role-playing, and 

value-infused writing to support 

learners’ moral reasoning, 

character development, and 

engagement in reading literacy. 

6. Address challenges in values 

integration by providing teachers 

with access to value-rich and 

culturally grounded reading 

materials, professional 

development on values-based 

instruction, and sufficient time 

for reflective and interactive 

activities. 

7. Support teachers’ initiative by 

promoting practices that connect 

lessons to real-life experiences 

and encourage teacher modeling 

of ethical behavior, reinforcing 

the internalization of core values. 

8. Strengthen systems and resources 

to support consistent values 

integration, including structured 

guidance, family involvement, 

and school programs that 
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reinforce social, emotional, and 

ethical development alongside 

literacy skills. 
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