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ABSTRACT 

 

This study examined the perceived 

effects of Learning Action Cells (LACs) on the 

professional competencies of teachers in six 

public elementary schools in the Tiwi District 

for School Year 2025–2026. Grounded in 

Wenger’s Communities of Practice theory, the 

research explored how collaborative, school-

based professional development enhances 

teacher competencies in learner diversity and 

inclusion, content and pedagogy, assessment and 

reporting, 21st-century skills and ICT 

integration, and curriculum contextualization. 

Using descriptive research design, the study 

involved 82 teachers who regularly participated 

in LAC sessions. Data was gathered through a 

validated questionnaire consisting of a Likert 

scale and a checklist and analyzed using 

frequency counts and weighted means. 

 

Findings showed that teachers perceived 

LACs to have a very high positive effect across 

all competency areas. LAC participation 

supported improved use of differentiated 

strategies, inclusive practices, learner-centered 

pedagogy, and alignment of lessons with K to 12 

standards. Teachers also strengthened their 

assessment literacy through better tool design, 

feedback practices, and reporting. In addition, 

LACs enhanced the integration of critical 

thinking, collaboration, digital literacy, and ICT 

tools in instruction. Curriculum 

contextualization skills improved using local 

language, indigenous knowledge, and culturally 

relevant learning activities. Despite these 

benefits, teachers identified challenges such as 

time constraints, scheduling difficulties, limited 

resources, and unclear implementation 

procedures. 

 

The study concludes that LACs serve as 

an effective platform for continuous professional 

development but require stronger administrative 

support, adequate resources, and clearer 

processes. It recommends structured LAC 

planning, improved capacity-building activities, 

and consistent monitoring to optimize LAC 

implementation and sustain teacher growth. 

 

Keywords: Communities of Practice, ICT 

Integration Inclusive, Education, Learning 

Action Cell, Professional Development  

 

INTRODUCTION 

 

Teaching in the 21st century demands 

continuous growth, reflective practice, and 

adaptive expertise to respond effectively to 

diverse learner needs. High-quality professional 

development (PD) strengthens teacher 

competencies and improves student outcomes 

when it is sustained, collaborative, content-

focused, and embedded in classroom practice 

(Darling-Hammond, Hyler, & Gardner, 2017; 

Popova, Evans, & Breeding, 2019). Rather than 

isolated workshops, effective PD fosters 

ongoing professional dialogue, peer feedback, 

and shared problem solving that translate 

directly into improved instructional practices. 

 

In the Philippines, the Department of 

Education institutionalized the Learning Action 

Cell (LAC) through DepEd Order No. 35, s. 

2016 as the primary school-based continuing 

professional development mechanism under the 

K to 12 Program. LACs are aligned with the 

Philippine Professional Standards for Teachers 

(PPST), ensuring that collaborative activities 

address competencies in pedagogy, assessment, 

learner diversity, curriculum contextualization, 

and professional engagement (DepEd, 2017). By 

fostering structured communities of practice 

within schools, LACs create opportunities for 

reflective dialogue, peer mentoring, 

collaborative lesson planning, and collective 

inquiry into instructional challenges. 

 

Teacher competence remains one of the 

strongest determinants of student learning. As a 

PPST-aligned mechanism, LACs are designed to 
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enhance content knowledge, pedagogical skills, 

assessment literacy, inclusive practices, and 

integration of 21st-century skills (DepEd, 2017). 

However, the effectiveness of implementation is 

shaped by contextual factors such as 

instructional leadership, time allocation, 

workload demands, facilitation quality, and 

availability of resources. In many schools, heavy 

administrative responsibilities and limited 

monitoring systems risk reducing LAC sessions 

to compliance-driven activities rather than 

meaningful professional learning engagements. 

 

Empirical research consistently affirms 

that collaborative professional learning 

communities strengthen teacher practice, 

reflective capacity, and student outcomes when 

systematically supported (Darling-Hammond & 

Hyler, 2020). In the Philippine context, studies 

indicate that participation in LACs enhances 

lesson planning, classroom management, 

curriculum adaptation, and assessment practices 

(De Asis & Amora, 2020; Ramirez, 2021; 

Domingo, 2023). Structured collaboration 

encourages peer feedback and reflective 

dialogue, deepening pedagogical competence 

and fostering professional accountability. 

International evidence parallels these findings, 

with professional learning communities in 

Indonesia and South Korea demonstrating 

improvements in pedagogical content 

knowledge and instructional innovation through 

sustained collaborative cycles (Utami & 

Handayani, 2021; Park & Kim, 2021). Such 

sustained engagement also strengthens collective 

efficacy and professional identity among 

teachers. 

 

Despite these positive findings, 

recurring challenges constrain effectiveness. 

Heavy workloads, limited time, insufficient 

funding, and weak facilitation can diminish the 

impact of collaborative initiatives (Popova et al., 

2019; Gonzales & Pajo, 2022). Leadership 

support, structured monitoring systems, and 

alignment with instructional data are critical to 

ensuring that professional collaboration 

produces measurable improvements rather than 

routine meetings (Darling-Hammond & Hyler, 

2020). Without adequate institutional backing, 

collaborative structures risk becoming 

procedural rather than transformative. 

 

Although LACs are institutionalized as 

the primary school-based professional 

development strategy in Philippine public 

schools, implementation outcomes remain 

uneven. Teachers often manage significant 

instructional and administrative responsibilities 

that limit time for sustained professional 

dialogue. Some LAC sessions lack systematic 

needs assessment, strategic planning, and 

alignment with priority competency domains 

such as pedagogy, inclusion, assessment literacy, 

ICT integration, and contextualization. Limited 

funding, inconsistent leadership engagement, 

and weak evaluation mechanisms further restrict 

the potential of LACs to strengthen professional 

competencies meaningfully. 

 

While existing literature acknowledges 

the value of collaborative professional learning, 

few empirical studies systematically assess how 

LACs influence specific competency domains 

aligned with the PPST at the district level. Many 

studies highlight general benefits or 

implementation challenges without examining 

operational processes such as needs assessment, 

topic prioritization, budgeting, resource 

allocation, facilitation quality, and evaluation 

systems. In districts such as Tiwi, which 

comprises 23 public elementary schools 

operating in varied educational contexts, limited 

localized evidence makes it difficult to 

determine whether LACs function as 

transformative professional learning 

communities or primarily as compliance 

mechanisms. Addressing this gap is essential for 

generating actionable insights that can optimize 

LAC implementation, strengthen competency-

based professional development, and ultimately 

improve student learning outcomes. 

 

This study is anchored in the 

Communities of Practice (CoP) framework 

proposed by Wenger (1998), which posits that 

individuals who share a common concern or 

passion improve their practice through sustained 

interaction and shared learning. Within this 

framework, LACs can be understood as 
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structured school-based communities of practice 

where teachers collaboratively reflect on 

experiences, address instructional challenges, 

co-construct professional knowledge, and refine 

pedagogical strategies. The theory emphasizes 

learning through active participation, suggesting 

that sustained engagement in collaborative 

professional learning enhances teacher 

competence over time. Thus, viewing LACs 

through the lens of Communities of Practice 

underscores their potential as transformative 

mechanisms for strengthening instructional 

quality and advancing student achievement. 

 

Objectives of the Study 

The main objective of the study was to 

assess the perceived effect of learning action 

cells on the professional competencies of 

teachers in Tiwi District. The specific objectives 

were the following: 

1. To assess the perceived effects of LACs 

on the professional competencies of 

teachers along the following: 

a. Learner Diversity and Student 

Inclusion, 

b. Content and Pedagogy of the 

Revised K to 12 Basic 

Education Program, 

c. Assessment and Reporting in 

the Revised K to 12 Basic 

Education Program, 

d. 21st Century Skills and ICT 

Integration in Instruction and 

Assessment, and 

e. Curriculum Contextualization, 

Localization, and 

Indigenization. 

2. To identify the challenges met along 

with the different processes of effective 

LAC implementation: 

a. Assessment of Needs, 

b. Prioritization of Topics or 

Agenda, 

c. Formation of LAC, 

d. Identification of Appropriate 

Intervention, 

e. Scheduling of Meetings, 

f. Setting Up of Resources, 

g. Assignment of Work, 

h. LAC Implementation Norms, 

i. Preparing Line-item Budget, 

and 

j. Writing of LAC Plan. 

3. To provide recommendations for 

optimizing the use of LACs in schools 

 

 

METHODS 

 

Research Design 

This study employed a descriptive 

research design to assess the perceived effects of 

Learning Action Cells (LACs) on teachers’ 

professional competencies in the Tiwi District. It 

described the extent to which LACs enhanced 

competencies in learner diversity, pedagogy, 

assessment, ICT integration, and curriculum 

contextualization, and documented challenges in 

LAC implementation. Since the study focused 

on gathering factual data about teachers’ 

experiences and perceptions without 

manipulating conditions, the descriptive design 

was deemed appropriate. The approach 

generated empirical evidence reflecting the 

status of LACs and provided a basis for 

recommendations. 

 

Respondents 

The respondents included all eighty-two 

(82) teachers, from Teacher I to Master Teacher 

II, from six public elementary schools in the 

Tiwi District, Schools Division of Albay. Three 

schools were classified as small (Bariis 

Elementary School, Misibis Integrated School, 

and Putsan Elementary School), two as medium 

(Mayong Elementary School and Joroan 

Elementary School), and one as large 

(Cararayan-Naga Elementary School). These 

teachers were selected because they were 

directly involved in implementing the Revised K 

to 12 Basic Education Program and regularly 

participated in LAC sessions. Their insights 

were essential in assessing LAC effectiveness 

and identifying implementation challenges. 

The Instrument 

The research instrument consisted of 

two parts. 

Part A was a Likert Scale measuring the 

perceived effects of LACs on competencies in 

learner diversity and inclusion, pedagogy under 
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the Revised K to 12 Program, assessment and 

reporting, ICT integration and 21st century 

skills, and curriculum contextualization and 

localization. 

Part B was a checklist identifying 

challenges in LAC implementation processes, 

including needs assessment, topic prioritization, 

LAC formation, intervention planning, 

scheduling, resource preparation, budgeting, and 

writing of LAC plans. 

Content validation was conducted by a 

panel composed of a school head and master 

teachers who possessed expertise in instructional 

leadership, curriculum implementation, and 

LAC facilitation. The validators were provided 

with research objectives, conceptual framework, 

and the draft instrument, and were asked to 

evaluate each item in terms of clarity, relevance, 

representativeness, appropriateness of language, 

and alignment with PPST domains and LAC 

operational processes. They provided both 

ratings and written feedback. Based on their 

recommendations, revisions were made, 

including rewording ambiguous or double-

barreled statements, removing redundant items, 

refining checklist descriptors for operational 

clarity, and improving the consistency of scale 

anchors and instructions. The instrument was 

further reviewed to ensure logical sequencing, 

uniform formatting, and clarity of directions. 

These revisions strengthened both the content 

validity and reliability of the instrument by 

ensuring that each item measured a single 

construct and accurately represented the 

intended competency domain or implementation 

process. After incorporating all suggested 

improvements, the finalized instrument was 

deemed appropriate for administration to the 

target respondents. 

 

Data Gathering Procedure 

Permission to conduct the study was 

secured from the Dean of the Graduate Studies 

of UST Legazpi, the Schools Division Office of 

Albay, the Tiwi District, and the respective 

school heads. 

A researcher-made questionnaire using a Likert 

Scale was administered personally by the 

researcher. Respondents were given sufficient 

time to answer and were assured of 

confidentiality. Related literature was gathered 

from libraries and online sources to support the 

development and refinement of the instrument. 

After data collection, responses were organized 

into tables for analysis, interpretation, and 

formulation of findings, conclusions, and 

recommendations. 

 

Data Analysis 

Descriptive statistics were used, 

specifically Frequency Count and Weighted 

Mean. Frequency determined the distribution of 

responses, while Weighted Mean measured the 

level of agreement in the Likert Scale items 

using the formula by Calmorin and Calmorin 

(1997). 

The following scale guided 

interpretation: 

 4.50 to 5.00 (Very High): 

LACs have a very strong and 

consistent positive effect. 

 3.50 to 4.49 (High): LACs have 

a substantial positive effect. 

 2.50 to 3.49 (Neutral): LACs 

have a moderate or uncertain 

effect. 

 1.50 to 2.49 (Low): LACs have 

a limited effect. 

 1.00 to 1.49 (Very Low): LACs 

have almost no effect. 

 

Ethical Considerations 

The study adhered to ethical standards. 

Participation was voluntary, and informed 

consent was secured from all respondents. The 

purpose of the study and confidentiality of 

responses were clearly explained. No identifying 

information was disclosed, and data were used 

solely for academic purposes. The researcher 

upheld honesty, objectivity, and compliance with 

DepEd and research ethics guidelines throughout 

the study. 

 

 

 

RESULTS AND DISCUSSIONS 

 

Perceived Effects of LACs on the Professional 

Competencies of Teachers  

A. Learner Diversity and Student Inclusion  
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The results revealed that the perceived 

effects of Learning Action Cells (LACs) on the 

professional competencies of teachers along 

learner diversity and student inclusion were 

rated Very High across all indicators. The 

highest-rated indicators were that LAC 

collaboration enabled teachers to use 

differentiated instructional materials and that 

LAC activities guided them in modifying 

teaching approaches for learners with special 

needs, both with a weighted mean of 4.83. This 

was followed by the capacity of LACs to 

strengthen gender sensitivity in teaching, which 

obtained a weighted mean of 4.78, and the 

application of inclusive strategies shared during 

LACs to accommodate learners with different 

abilities, with a weighted mean of 4.77. Teachers 

also indicated that LAC sessions helped them 

design lessons that address varied learning needs 

and improved their ability to ensure equitable 

participation of all learners, both earning a 

weighted mean of 4.76. Moreover, they reported 

that LAC discussions enhanced their practices in 

promoting respect for learner diversity, with a 

weighted mean of 4.74. Teachers further 

expressed that they created classroom 

environments of acceptance and inclusion 

inspired by LAC insights and integrated 

culturally responsive practices emphasized in 

LAC sessions, both with a weighted mean of 

4.68. The lowest-rated indicator, though still 

interpreted as Very High, was that teachers 

encouraged peer support among students based 

on strategies learned in LACs, with a weighted 

mean of 4.67. Overall, the findings affirm that 

LACs were highly effective in strengthening 

teachers’ competencies related to learner 

diversity and inclusion. 

Table 1 

Perceived Effects of LACs on the Professional Competencies of Teachers along Learner Diversity and 

Student Inclusion (N=82) 

Indicators 
Frequency 

WM Interpretation 
5 4 3 2 1 

1. LAC sessions help me design lessons that address 

 the varied learning needs of students.
63 19 0 0 0 4.76 Very High 

2. I apply inclusive strategies shared during LACs 

 to accommodate learners with different abilities.
64 17 1 0 0 4.77 Very High 

3. Through LAC discussions, I have improved my 

practices in promoting respect for learner 

 diversity.

60 21 1 0 0 4.74 Very High 

4. LAC collaboration enables me to use 

 differentiated instructional materials.
68 14 0 0 0 4.83 Very High 

5. I create a classroom environment of acceptance 

 and inclusion inspired by LAC insights.
56 26 0 0 0 4.68 Very High 

6. LAC activities guide me in modifying teaching 

 approaches for learners with special needs.
66 16 0 0 0 4.83 Very High 

7. I encourage peer support among students based 

 on strategies learned in LACs.
55 26 1 0 0 4.67 Very High 

8. LACs strengthen my capacity to promote gender 

 sensitivity in teaching.
66 16 0 0 0 4.78 Very High 

9. I integrate culturally responsive practices as 

 emphasized in LAC sessions.
60 22 2 0 0 4.68 Very High 

10. LACs have improved my ability to ensure 

 equitable participation of all learners.
62 20 0 0 0 4.76 Very High 

General Weighted Mean 4.75 Very High 

Note:  Very High (4.50 – 5.00), High (3.50 – 4.49), Neutral (2.50 – 3.49), Low (1.50 – 2.49), Very Low 

(1.00 – 1.49) 
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Findings indicate that LAC sessions 

significantly strengthened teachers’ 

competencies in addressing learner diversity and 

promoting inclusive education. Teachers 

reported shifting from uniform instructional 

approaches to more learner-centered and 

differentiated practices. Through collaborative 

discussions, they developed practical strategies, 

accessed varied instructional materials, and 

applied theoretical knowledge to classroom 

realities. 

Teachers expressed increased 

confidence in supporting learners with special 

needs through differentiated tasks and 

appropriate accommodation. They also enhanced 

gender sensitivity and cultural responsiveness by 

using inclusive language and integrating 

culturally relevant examples. Classroom 

environments became more participatory, 

emphasizing respect, collaboration, and 

equitable engagement. 

These improvements align with 

Wenger’s (1998) Communities of Practice 

theory, which posits that professional learning 

occurs through sustained collaboration and 

shared reflection. LACs functioned as 

communities of practice where teachers 

translated shared knowledge into inclusive and 

responsive classroom practices. 

However, as findings are perception-

based, validation through classroom 

observations and student performance data is 

recommended to confirm long-term impact and 

sustainability. 

 

B. Content and Pedagogy of the Revised K to 

12 Basic Education Program  

The results revealed that the perceived 

effects of Learning Action Cells (LACs) on 

teachers’ competencies in content and pedagogy 

were rated Very High across all indicators. The 

highest-rated indicators were that LAC sessions 

enabled teachers to apply learner-centered 

strategies in classroom practice and that their 

lesson delivery improved because of practices 

shared during LAC meetings, both obtaining a 

weighted mean of 4.84. These were followed by 

teachers’ use of real-life examples in teaching, 

as emphasized in LAC sharing, which had a 

weighted mean of 4.83, and their application of 

differentiated pedagogy gained from LAC 

collaboration, with a weighted mean of 4.82. 

Teachers also reported that LAC discussions 

enhanced their use of constructivist teaching 

methods, with a weighted mean of 4.79, and that 

they aligned instructional objectives with the 

curriculum using strategies reinforced in LAC 

sessions, which obtained a weighted mean of 

4.78.  

 

 

Table 2 

Perceived Effects of LACs on the Professional Competencies of Teachers along Content and Pedagogy of 

the Revised K to 12 Basic Education Program (N=82) 

Indicators 
Frequency 

WM Interpretation 
5 4 3 2 1 

1. LAC sessions deepen my mastery of K to 12 learning 

 competencies.
62 19 1 0 0 4.74 Very High 

2. I apply learner-centered strategies shared during 

 LACs in my classroom practice.
69 13 0 0 0 4.84 Very High 

3. Through LAC participation, I learned effective ways 

 of sequencing lessons to meet K to 12 standards.
63 19 0 0 0 4.77 Very High 

4. LACs help me employ multiple approaches to 

 engage students.
59 23 0 0 0 4.72 Very High 

5. I use real-life examples in my teaching, as 

 emphasized in LAC sharing.
68 13 1 0 0 4.83 Very High 

6. I incorporate inquiry-based and problem-solving 

 approaches discussed in LACs.
66 14 2 0 0 4.74 Very High 

7. I align instructional objectives with the curriculum 

 using strategies reinforced in LAC sessions.
65 17 0 0 0 4.78 Very High 
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8. I apply differentiated pedagogy gained from LAC 

 collaboration.
68 13 1 0 0 4.82 Very High 

9. LAC discussions enhance my use of constructivist 

 teaching methods.
67 13 2 0 0 4.79 Very High 

10. My lesson delivery has improved because of 

 practices shared during LAC meetings.
69 13 0 0 0 4.84 Very High 

General Weighted Mean 4.79 Very High 

Note:  Very High (4.50 – 5.00), High (3.50 – 4.49), Neutral (2.50 – 3.49), Low (1.50 – 2.49), Very Low 

(1.00 – 1.49) 

 

Likewise, they shared that through LAC 

participation, they learned effective ways of 

sequencing lessons to meet K to 12 standards, 

with a weighted mean of 4.77, and that LAC 

sessions deepened their mastery of K to 12 

learning competencies, with a weighted mean of 

4.74. They also incorporated inquiry-based and 

problem-solving approaches discussed in LACs, 

with a weighted mean of 4.74, and employed 

multiple approaches to engage students, which 

received the lowest weighted mean of 4.72 but 

was still interpreted as Very High.  

LAC sessions enhanced teachers’ 

mastery of curriculum content and learner-

centered pedagogy under the Revised K to 12 

Program. Teachers reported improved alignment 

of objectives, instructional strategies, and 

assessments with curriculum standards. Inquiry-

based, real-life, and problem-solving approaches 

were more frequently integrated into lessons, 

making learning more meaningful and engaging. 

Collaborative reflection strengthened 

pedagogical creativity and confidence. 

Consistent with Wenger’s (1998) framework, 

LACs operated as professional communities 

where teachers clarified standards, exchanged 

strategies, and refined instructional delivery, 

thereby improving overall teaching quality. 

 

C. Assessment and Reporting in the Revised 

K to 12 Basic Education Program 

The results revealed that the perceived 

effects of Learning Action Cells (LACs) on 

teachers’ competencies in assessment and 

reporting were rated Very High across all 

indicators. The highest-rated indicator was that 

teachers aligned summative assessments with 

DepEd policies, as reinforced in LAC sessions, 

which obtained a weighted mean of 4.80. This 

was followed by the enhancement of teachers’ 

skills in designing formative assessments 

aligned with competencies, with a weighted 

mean of 4.79. Teachers also reported that 

assessment results were better utilized in 

instruction and that LACs helped them 

communicate learners’ progress effectively to 

parents and guardians, both with a weighted 

mean of 4.76. Likewise, teachers agreed that 

their assessment practices became fairer and 

more valid through LAC input and that LACs 

enhanced their transparency in reporting student 

performance, each earning a weighted mean of 

4.73.  

Table 3 

Perceived Effects of LACs on the Professional Competencies of Teachers along Assessment and 

Reporting in the Revised K to 12 Basic Education Program (N=82) 

Indicators 
Frequency 

WM Interpretation 
5 4 3 2 1 

1. LAC sessions enhance my skills in designing 

formative assessments aligned with competencies. 
66 15 1 0 0 4.79 Very High 

2. I use assessment tools suggested in LACs to 

evaluate student performance. 
58 23 1 0 0 4.70 Very High 

3. Performance-based assessment strategies shared in 

LACs improve my classroom practice. 
58 23 1 0 0 4.71 Very High 

4. LACs guide me in providing timely and 

constructive feedback to learners. 
58 24 0 0 0 4.71 Very High 

5. My assessment practices have become fairer and 62 18 2 0 0 4.73 Very High 
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more valid through LAC input. 

6. I improve accuracy in record-keeping based on 

recommendations from LACs. 
59 20 3 0 0 4.68 Very High 

7. Assessment results are better utilized in my 

instruction due to LAC discussions. 
64 16 2 0 0 4.76 Very High 

8. LACs help me communicate learners’ progress 

effectively to parents/guardians. 
64 16 2 0 0 4.76 Very High 

9. I align summative assessments with DepEd 

policies, as reinforced in LAC sessions. 
66 16 0 0 0 4.80 Very High 

10. LACs enhance my transparency in reporting 

student performance. 
61 20 1 0 0 4.73 Very High 

General Weighted Mean 4.74 Very High 

Note:  Very High (4.50 – 5.00), High (3.50 – 4.49), Neutral (2.50 – 3.49), Low (1.50 – 2.49), Very Low 

(1.00 – 1.49) 

 

Furthermore, they indicated that 

performance-based assessment strategies shared 

in LACs improved their classroom practice and 

that LACs guided them in providing timely and 

constructive feedback to learners, both with a 

weighted mean of 4.71. They also stated that 

they used assessment tools suggested in LACs to 

evaluate student performance, with a weighted 

mean of 4.70. The lowest-rated indicator, though 

still interpreted as Very High, was that teachers 

improved accuracy in record-keeping based on 

recommendations from LACs, with a weighted 

mean of 4.68.  

LAC participation improved teachers’ 

assessment literacy. Teachers became more 

capable of designing valid formative and 

summative assessments aligned with curriculum 

standards and DepEd policies. They reported 

stronger competence in providing constructive 

feedback, ensuring transparency in grading, and 

communicating learner progress to parents. 

Teachers also demonstrated improved 

use of assessment data to inform instruction, 

reflecting evidence-based and reflective practice. 

Viewed through the Communities of Practice 

lens, collaborative problem-solving strengthened 

consistency and accountability in reporting 

practices. 

 

D. 21st Century Skills and ICT Integration in 

Instruction and Assessment 

The highest-rated indicator was that 

teachers encouraged collaboration among 

learners using approaches shared in LACs, with 

a weighted mean of 4.79. This was followed by 

the belief that LACs helped them integrate 

critical thinking activities in their lessons, 

earning a weighted mean of 4.76. Likewise, 

teachers indicated that LAC sessions inspired 

them to design creative and innovative 

classroom tasks and reinforced the responsible 

and ethical use of technology, both with a 

weighted mean of 4.72. Integration of ICT tools 

into lessons as emphasized in LAC practices 

also received the same weighted mean of 4.72. 

Table 4 

Perceived Effects of LACs on the Professional Competencies of Teachers along 21st Century Skills and 

ICT Integration in Instruction and Assessment (N=82) 

Indicators 
Frequency 

WM Interpretation 
5 4 3 2 1 

1. LACs help me integrate critical thinking activities 

in my lessons. 
62 20 0 0 0 4.76 Very High 

2. I encourage collaboration among learners using 

approaches shared in LACs. 
67 14 1 0 0 4.79 Very High 

3. LAC sessions inspire me to design creative and 

innovative classroom tasks. 
60 21 1 0 0 4.72 Very High 

4. I apply problem-solving activities discussed in 

LAC meetings. 
59 20 3 0 0 4.67 Very High 

5. I integrate ICT tools into lessons as emphasized 60 21 1 0 0 4.72 Very High 
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in LAC practices. 

6. My use of multimedia resources has improved 

through strategies shared in LACs. 
57 22 3 0 0 4.66 Very High 

7. I employ online assessment platforms based on 

practices discussed in LACs. 
39 37 6 0 0 4.38  High 

8. LACs encourage me to promote self-directed 

learning through ICT. 
54 25 3 0 0 4.60 Very High 

9. I enhance digital literacy instruction using 

examples from LAC discussions. 
50 28 4 0 0 4.56 Very High 

10. Responsible and ethical use of technology is 

reinforced through LAC collaboration. 
59 22 1 0 0 4.71 Very High 

General Weighted Mean 4.66 Very High 

Note:  Very High (4.50 – 5.00), High (3.50 – 4.49), Neutral (2.50 – 3.49), Low (1.50 – 2.49), Very Low 

(1.00 – 1.49) 

 

Furthermore, teachers applied problem-

solving activities discussed in LAC meetings 

(WM = 4.67) and improved their use of 

multimedia resources through strategies shared 

in LACs (WM = 4.66). Promotion of self-

directed learning through ICT was also rated 

very high, with a weighted mean of 4.60, while 

enhancing digital literacy instruction using 

examples from LAC discussions obtained a 

weighted mean of 4.56. The lowest-rated 

indicator, though still interpreted as very high, 

was the employment of online assessment 

platforms based on practices discussed in LACs, 

with a weighted mean of 4.38. 

LAC sessions enhanced teachers’ 

competencies in integrating 21st century skills 

and ICT into instruction. Teachers reported 

greater confidence in embedding collaboration, 

critical thinking, creativity, and digital literacy 

into classroom activities. ICT tools were used 

more effectively to promote interactive and 

learner-centered instruction. 

Teachers also developed awareness of 

responsible and ethical technology use and 

improved their ability to encourage self-directed 

digital learning. These findings are supported by 

Ramirez and Santos (2021), who found that 

collaborative LAC engagement strengthens ICT 

integration when supported by leadership and 

alignment with the PPST. 

 

E. Curriculum Contextualization, 

Localization, and Indigenization  

The highest-rated indicators were that 

teachers applied local language and expressions 

when appropriate, as discussed in LACs, and 

that LAC activities encouraged them to involve 

community resources in lessons, both with a 

weighted mean of 4.77. These were followed by 

the indicators stating that teachers connected 

subject matter to real-life contexts with 

strategies from LACs, aligned lessons with 

learners’ socio-cultural backgrounds, and found 

curriculum contextualization to be more relevant 

and inclusive through LAC participation, each 

with a weighted mean of 4.76. The lowest 

indicator is on designing classroom projects on 

local and indigenous issues as shared in LAC 

with a weighted mean of 4.60  although is it 

rated as very high. 

 

Table 5 

Perceived Effects of LACs on the Professional Competencies of Teachers along Curriculum 

Contextualization, Localization, and Indigenization (N=82) 

Indicators 
Frequency 

WM Interpretation 
5 4 3 2 1 

1. LAC sessions guide me in adapting lessons to 

reflect local culture and practices. 
58 23 1 0 0 4.70 Very High 

2. I use localized learning materials recommended 

during LACs. 
60 20 2 0 0 4.71 Very High 

3. LAC collaboration strengthens my integration of 58 21 3 0 0 4.67 Very High 
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indigenous knowledge in teaching. 

4. I connect subject matter to real-life contexts with 

strategies from LACs. 
63 18 1 0 0 4.76 Very High 

5. I apply local language and expressions when 

appropriate, as discussed in LACs. 
65 16 1 0 0 4.77 Very High 

6. LAC activities encourage me to involve 

community resources in lessons. 
64 17 1 0 0 4.77 Very High 

7. I highlight local heritage and traditions as 

emphasized in LAC discussions. 
57 22 3 0 0 4.66 Very High 

8. LACs help me align lessons with learners’ socio-

cultural backgrounds. 
64 16 2 0 0 4.76 Very High 

9. I design classroom projects on local and 

indigenous issues as shared in LACs. 
54 23 5 0 0 4.60 Very High 

10. Curriculum contextualization becomes more 

relevant and inclusive through LAC participation. 
63 18 1 0 0 4.76 Very High 

General Weighted Mean 4.72 Very High 

Note:  Very High (4.50 – 5.00), High (3.50 – 4.49), Neutral (2.50 – 3.49), Low (1.50 – 2.49), Very Low 

(1.00 – 1.49) 

 

Using localized learning materials 

recommended during LACs also received a very 

high rating, with a weighted mean of 4.71. 

Teachers were further guided in adapting lessons 

to reflect local culture and practices (WM = 

4.70) and strengthened their integration of 

indigenous knowledge in teaching through LAC 

collaboration (WM = 4.67). Highlighting local 

heritage and traditions as emphasized in LAC 

discussions obtained a weighted mean of 4.66, 

while designing classroom projects on local and 

indigenous issues as shared in LACs received 

the lowest yet still very high rating, with a 

weighted mean of 4.60. 

Findings reveal that LACs significantly 

enhanced teachers’ competencies in 

contextualizing and localizing the curriculum. 

Teachers integrated local languages, community 

resources, and culturally relevant examples to 

make lessons more meaningful. They developed 

localized materials and embedded indigenous 

perspectives, fostering identity, belonging, and 

cultural respect among learners. 

These findings align with Stevenson and 

Clark (2023) and Nguyen and Torres (2022), 

who emphasized that structured peer 

collaboration strengthens inclusive, culturally 

responsive, and differentiated instruction. LACs 

thus serve as mechanisms for culturally 

sustaining pedagogy within the Philippine 

context. 

 

Summary of the Perceived Effects of LACs on 

the Professional Competencies of Teachers 

The highest general weighted mean 

(GWM) is observed in Content and Pedagogy of 

the Revised K to 12 Basic Education Program 

(GWM = 4.79), which suggests that LAC 

sessions are most effective in strengthening 

teachers’ mastery of subject matter and 

improving their instructional strategies aligned 

with the current curriculum standards. Close 

behind are Learner Diversity and Student 

Inclusion (GWM = 4.75) and Assessment and 

Reporting in the Revised K to 12 Program 

(GWM = 4.74), indicating that LACs play a 

significant role in enhancing teachers’ ability to 

address varied learner needs and apply 

appropriate assessment practices. 

Table 6 

Summary of the Perceived Effects of LACs on the Professional Competencies of Teachers 

Domains GWM Interpretation 
1. Learner Diversity and Student Inclusion, 4.75 Very High 

2. Content and Pedagogy of the Revised K to 12 Basic Education 

Program, 
4.79 Very High 

3. Assessment and Reporting in the Revised K to 12 Basic 4.74 Very High 
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Education Program, 

4. 21st Century Skills and ICT Integration in Instruction and 

Assessment, and 
4.66 Very High 

5. Curriculum Contextualization, Localization, and Indigenization. 4.72 Very High 

 

Meanwhile, Curriculum 

Contextualization, Localization, and 

Indigenization (GWM = 4.72) and 21st Century 

Skills and ICT Integration in Instruction and 

Assessment (GWM = 4.66), though slightly 

lower, still fall within the very high category. 

This implies that teachers perceive LACs as 

highly beneficial in helping them contextualize 

learning materials and integrate modern skills 

and technology into their teaching. 

 

Challenges Met along with the Different 

Processes of Effective LAC Implementation  

 

 

 

A. Assessment of Needs 

 

Results showed that the most common 

challenge encountered was time constraints in 

conducting a thorough needs analysis, cited by 

47 respondents or 57.32 percent. This finding 

suggests that teachers often struggle to allocate 

sufficient time for an in-depth assessment due to 

competing tasks and workload. 

The next major challenge identified was 

the difficulty in prioritizing multiple competing 

needs, reported by 37 respondents or 45.12 

percent. This was followed by the lack of 

documentation or follow-through on previously 

identified needs, cited by 28 respondents or 

34.15 percent, and the misalignment between 

actual and perceived needs, indicated by 27 

respondents or 32.93 percent. 

Table 7 

Challenges Met during Assessment of Needs (N=82) 

Challenges Frequency % 

1. Lack of proper tools or instruments for needs assessment 26 31.71% 

2. Limited data or evidence to support identified learning gaps 16 19.51% 

3. Time constraints in conducting thorough needs analysis 47 57.32% 

4. Insufficient skills of facilitators in interpreting assessment results 21 25.61% 

5. Low participation or input from teachers during assessment 16 19.51% 

6. Misalignment between actual needs and perceived needs 27 32.93% 

7. Inadequate support from school leadership in conducting assessment 16 19.51% 

8. Lack of documentation or follow-through on previous needs identified 28 34.15% 

9. Difficulty in prioritizing multiple competing needs 37 45.12% 

10. Resistance from teachers in acknowledging skill gaps 20 24.39% 

Average Frequency 25.4 28.86% 

 

Other issues reported included the lack 

of proper tools or instruments for needs 

assessment (31.71%), insufficient skills of 

facilitators in interpreting assessment results 

(25.61%), and resistance from teachers in 

acknowledging skill gaps (24.39%). Meanwhile, 

limited data or evidence to support identified 

learning gaps, low participation or input from 

teachers during assessment, and inadequate 

support from school leadership were each cited 

by 19.51 percent of the respondents. 

B. Prioritization of Topics or Agenda 

 

The results revealed that the most 

common challenge was having too many topics 

suggested with limited time to cover all, 

reported by 49 respondents or 59.76 percent. 

This indicates that time constraints and topic 

overload hindered the effective selection and 

focus of LAC discussions. 

Table 8 
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Challenges Met during Prioritization of Topics or Agenda (N=82) 

Challenges Frequency % 

1. Too many topics suggested with limited time to cover all 49 59.76% 

2. Disagreements among LAC members on which topics to prioritize 16 19.51% 

3. Lack of data-driven criteria in selecting priority topics 14 17.07% 

4. Influence of personal preferences over professional development needs 13 15.85% 

5. Inadequate alignment with school improvement plan or PPST 12 14.63% 

6. Pressure to address trending or mandated topics rather than actual needs 39 47.56% 

7. Time constraints in deciding and finalizing agenda 40 48.78% 

8. Inconsistent involvement of teachers in decision-making 13 15.85% 

9. Poor documentation of prioritization process 11 13.41% 

10. Limited capacity to evaluate relevance and urgency of proposed topics 26 31.71% 

Average Frequency 23.3 26.48% 

 

Another major challenge identified was 

time constraints in deciding and finalizing the 

agenda, cited by 40 respondents or 48.78 

percent. This was closely followed by pressure 

to address trending or mandated topics rather 

than actual needs, reported by 39 respondents or 

47.56 percent. Limited capacity to evaluate the 

relevance and urgency of proposed topics was 

also noted by 26 respondents or 31.71 percent, 

highlighting the need for more systematic 

approaches in topic selection. 

Meanwhile, other challenges such as 

disagreements among LAC members on which 

topics to prioritize (19.51%), lack of data-driven 

criteria in selecting priority topics (17.07%), 

inconsistent involvement of teachers in decision-

making (15.85%), and influence of personal 

preferences over professional development 

needs (15.85%) were also observed. 

Additionally, inadequate alignment with the 

school improvement plan or Philippine 

Professional Standards for Teachers (PPST) was 

cited by 14.63 percent, while poor 

documentation of the prioritization process was 

the least identified challenge at 13.41 percent. 

 

C. Formation of LAC 

 

The results revealed that the most 

prevalent challenge was the overloaded 

schedules of teachers preventing full 

participation, reported by 45 respondents or 

54.88 percent. This finding highlights that 

teachers’ heavy workloads and multiple 

responsibilities often hinder their consistent 

involvement in LAC activities. 

Table 9 

Challenges Met during Formation of LAC (N=82) 

Challenges Frequency % 

1. Uneven distribution of members by grade level or subject area 17 20.73% 

2. Inadequate number of competent LAC leaders or facilitators 26 31.71% 

3. Conflicts in group composition due to personality or professional 

differences 
18 21.95% 

4. Absence of clear guidelines on LAC group formation 20 24.39% 

5. Limited buy-in from members assigned to a LAC team 17 20.73% 

6. Overloaded schedules of teachers preventing full participation 45 54.88% 

7. Lack of training for designated LAC leaders 21 25.61% 

8. Inconsistent application of LAC grouping policy 19 23.17% 

9. Insufficient administrative support for group formation 15 18.29% 

10. Geographic or logistical constraints in grouping multi-campus schools 26 31.71% 

Average Frequency 22.4 25.45% 
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The next most common challenges were 

the inadequate number of competent LAC 

leaders or facilitators and geographic or 

logistical constraints in grouping multi-campus 

schools, both cited by 26 respondents or 31.71 

percent. These results indicate difficulties in 

leadership capacity and logistical organization 

during the group formation process. Other 

frequently encountered challenges included the 

lack of training for designated LAC leaders 

(25.61%) and the absence of clear guidelines on 

LAC group formation (24.39%), suggesting a 

need for better preparation and clearer policies. 

Inconsistent application of LAC 

grouping policy (23.17%) and conflicts in group 

composition due to personality or professional 

differences (21.95%) also emerged as issues 

affecting collaboration and cohesion within 

groups. Additionally, uneven distribution of 

members by grade level or subject area and 

limited buy-in from members assigned to a LAC 

team were both reported by 20.73 percent of 

respondents, while insufficient administrative 

support for group formation was the least 

identified challenge at 18.29 percent.  

 

 

D. Identification of Appropriate Intervention 

 

The results revealed that the most 

common challenge was budget limitations for 

implementing chosen interventions, reported by 

29 respondents or 35.37 percent. This indicates 

that financial constraints often restrict schools 

from adopting or sustaining effective solutions 

to address identified learning needs. 

Table 10 

Challenges Met during Identification of Appropriate Intervention (N=82) 

Challenges Frequency % 

1. Limited understanding of the root causes of identified needs 18 21.95% 

2. Lack of access to updated teaching and learning strategies 14 17.07% 

3. Minimal exposure to best practices or research-based interventions 26 31.71% 

4. Difficulty in selecting interventions suited to the school context 20 24.39% 

5. Budget limitations for implementing chosen interventions 29 35.37% 

6. Insufficient collaboration in brainstorming or validating solutions 25 30.49% 

7. Over-reliance on previously used but ineffective interventions 17 20.73% 

8. Failure to consult subject matter experts or master teachers 13 15.85% 

9. Pressure to adopt generic interventions not tailored to specific needs 26 31.71% 

10. Lack of tools to measure the potential effectiveness of interventions 28 34.15% 

Average Frequency 21.6 24.55% 

 

The next major challenge was the lack 

of tools to measure the potential effectiveness of 

interventions, cited by 28 respondents or 34.15 

percent. This was closely followed by minimal 

exposure to best practices or research-based 

interventions and pressure to adopt generic 

interventions not tailored to specific needs, both 

identified by 26 respondents or 31.71 percent. 

These findings suggest that teachers often lack 

access to evidence-based models and rely on 

general approaches rather than context-specific 

solutions. 

Insufficient collaboration in 

brainstorming or validating solutions was 

another notable issue, reported by 30.49 percent 

of respondents, while difficulty in selecting 

interventions suited to the school context was 

cited by 24.39 percent. Other challenges 

included limited understanding of the root 

causes of identified needs (21.95%), over-

reliance on previously used but ineffective 

interventions (20.73%), lack of access to 

updated teaching and learning strategies 

(17.07%), and failure to consult subject matter 

experts or master teachers (15.85%). 

 

E. Scheduling of Meetings 

 

The results revealed that the most 

prevalent challenge was the overlap of LAC 

meetings with other school activities or 

trainings, reported by 44 respondents or 53.66 
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percent. This indicates that competing priorities 

often disrupt the conduct of regular LAC 

sessions, reducing opportunities for professional 

collaboration. 

The second most common challenge 

was frequent changes in the school calendar 

disrupting LAC plans, identified by 42 

respondents or 51.22 percent, followed by low 

prioritization of LACs due to academic 

workload, cited by 37 respondents or 45.12 

percent. Teachers also noted that fatigue or stress 

affected their availability and attendance, 

reported by 40.24 percent of respondents, which 

reflects the demanding nature of their workload. 

 

 

 

 

 

 

 

Table 11 

Challenges Met during Scheduling of Meetings (N=82) 

Challenges Frequency % 

1. Conflicts with teachers’ class or administrative schedules 26 31.71% 

2. Frequent changes in school calendar disrupting LAC plans 42 51.22% 

3. Lack of designated timeslot for regular LAC sessions 22 26.83% 

4. Delayed communication of meeting dates and times 13 15.85% 

5. Teachers’ fatigue or stress affecting availability and attendance 33 40.24% 

6. Overlapping with other school activities or trainings 44 53.66% 

7. Difficulty in coordinating schedules among multiple LAC teams 15 18.29% 

8. Absence of a school-wide LAC calendar 23 28.05% 

9. Low prioritization of LACs due to academic workload 37 45.12% 

10. No contingency plan for missed or rescheduled meetings 20 24.39% 

Average Frequency 27.5 31.25% 

 

Other issues included conflicts with 

teachers’ class or administrative schedules 

(31.71%), absence of a school-wide LAC 

calendar (28.05%), and lack of a designated 

timeslot for regular sessions (26.83%). 

Additionally, 24.39 percent of respondents 

mentioned the absence of contingency plans for 

missed or rescheduled meetings, while 18.29 

percent cited difficulty in coordinating schedules 

among multiple LAC teams. The least reported 

challenge was delayed communication of 

meeting dates and times, identified by 15.85 

percent. 

 

F. Setting-Up of Resources 

 

The results showed that the most 

common challenges were inadequate ICT tools 

or internet connectivity for digital LACs and 

shortage of printed materials or references for 

discussion, both cited by 22 respondents or 

26.83 percent. These findings highlight the 

persistent gap in both digital and traditional 

resource availability, which hinders the smooth 

conduct of LAC activities. 

Table 12 

Challenges Met during Setting-Up of Resources (N=82) 

Challenges Frequency % 

1. Inadequate ICT tools or internet connectivity for digital LACs 22 26.83% 

2. Shortage of printed materials or references for discussion 22 26.83% 
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3. Limited access to DepEd Commons or LRMDS portal 13 15.85% 

4. Lack of budget for instructional resources or training aids 21 25.61% 

5. Poor quality or outdated reference materials 18 21.95% 

6. Unavailability of conducive venues for face-to-face sessions 14 17.07% 

7. Difficulty in borrowing or sharing resources across grade levels 16 19.51% 

8. Limited technical skills of facilitators in using e-resources 17 20.73% 

9. Absence of centrally stored LAC session outputs or materials 17 20.73% 

10. Lack of coordination in preparing needed resources ahead of time 15 18.29% 

Average Frequency 17.5 19.89% 

 

              

  Another significant issue was the lack of 

budget for instructional resources or training 

aids, reported by 21 respondents or 25.61 

percent, followed by poor quality or outdated 

reference materials, cited by 21.95 percent of 

teachers. Additionally, limited technical skills of 

facilitators in using e-resources and the absence 

of centrally stored LAC session outputs or 

materials were both reported by 20.73 percent of 

respondents, suggesting a need for improved 

digital competence and resource management. 

Other challenges included difficulty in 

borrowing or sharing resources across grade 

levels (19.51%), lack of coordination in 

preparing needed resources ahead of time 

(18.29%), and unavailability of conducive 

venues for face-to-face sessions (17.07%). The 

least cited concern was limited access to DepEd 

Commons or the Learning Resources 

Management and Development System 

(LRMDS) portal, identified by 15.85 percent of 

respondents. 

 

G. Assignment of Work 

 

The results revealed that the most 

common challenge was the delayed completion 

of assigned work affecting the session flow, 

reported by 22 respondents or 26.83 percent. 

This suggests that time management and task 

adherence were recurring issues that disrupted 

the continuity and effectiveness of LAC 

sessions. 

Table 13 

Challenges Met during Assignment of Work (N=82) 

Challenges Frequency % 

1. Uneven distribution of tasks among LAC members 12 14.63% 

2. Lack of clarity on assigned roles and responsibilities 16 19.51% 

3. Poor follow-through on assigned tasks 15 18.29% 

4. Absence of accountability or monitoring mechanisms 15 18.29% 

5. Delayed completion of assigned work affecting session flow 22 26.83% 

6. Miscommunication on task expectations or deadlines 15 18.29% 

7. Some members feeling overburdened while others are disengaged 20 24.39% 

8. Unclear delegation of responsibilities among LAC leaders and 

members 
14 17.07% 

9. No structured documentation of assignments and outputs 13 15.85% 

10. Resistance to task ownership among teachers 11 13.41% 

Average Frequency 15.3 17.39% 

 

The second most frequently reported 

challenge was that some members felt 

overburdened while others were disengaged, 

cited by 24.39 percent of respondents, indicating 

an imbalance in task participation among 

members. Lack of clarity on assigned roles and 

responsibilities was identified by 19.51 percent, 

while poor follow-through on assigned tasks, 

absence of accountability or monitoring 

mechanisms, and miscommunication on task 
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expectations or deadlines were each reported by 

18.29 percent of teachers. 

Other challenges met during assignment 

of work was the unclear delegation of delegation 

of responsibilities among LAC leaders and 

members which is 17.07% and followed by the 

no structured documentation of assignment and 

outputs which is 15.85% and the least 

challenging is the resistance to task ownership 

among teachers. 

Other concerns included unclear 

delegation of responsibilities among LAC 

leaders and members (17.07%), no structured 

documentation of assignments and outputs 

(15.85%), and uneven distribution of tasks 

among LAC members (14.63%). The least cited 

challenge was resistance to task ownership 

among teachers, mentioned by 13.41 percent of 

respondents. 

 

H. LAC Implementation Norms 

 

The results revealed that the most 

common challenge was inconsistent adherence 

to agreed norms such as punctuality and 

participation, reported by 24.39 percent of 

respondents. This finding suggests that while 

norms were often established, maintaining 

consistent compliance among members 

remained a concern during LAC sessions. 

The next most frequently cited 

challenges were lack of awareness or orientation 

on LAC norms and expectations and inability to 

manage time effectively during sessions, both 

identified by 23.17 percent of respondents. 

These indicate that some teachers were not fully 

oriented on expected standards of behavior and 

session management, leading to reduced 

efficiency and engagement. Difficulty in 

maintaining respectful and productive dialogue 

followed, cited by 20.73 percent, while low 

levels of engagement or collaboration and non-

compliance with agreed action plans or follow-

ups were each reported by 19.51 percent of 

participants. 

Table 14 

Challenges Met during LAC Implementation Norms (N=82) 

Challenges Frequency % 

1. Lack of awareness or orientation on LAC norms and expectations 19 23.17% 

2. Inconsistent adherence to agreed norms (e.g., punctuality, 

participation) 
20 24.39% 

3. Limited enforcement of norms by facilitators or school heads 13 15.85% 

4. Absence of agreed-upon ground rules among members 12 14.63% 

5. Poor modeling of professional conduct during sessions 9 10.98% 

6. Tolerance of off-topic discussions or disruptive behavior 13 15.85% 

7. Low level of engagement or collaboration during meetings 16 19.51% 

8. Difficulty in maintaining respectful and productive dialogue 17 20.73% 

9. Inability to manage time effectively during sessions 19 23.17% 

10. Non-compliance with the agreed action plans or follow-ups 16 19.51% 

Average Frequency 15.4 17.50% 

 

Limited enforcement of norms by 

facilitators or school heads and tolerance of off-

topic discussions or disruptive behavior were 

both noted by 15.85 percent of respondents, 

while absence of agreed-upon ground rules 

among members was mentioned by 14.63 

percent. The least reported issue was poor 

modeling of professional conduct during 

sessions, cited by 10.98 percent of respondents. 

 

I. Preparing Line-item Budget 

 

The findings revealed that the most 

frequently encountered challenge during the 

preparation of the line-item budget was the 

delayed release or approval of funds for planned 

interventions, reported by 26 or 31.71% of the 

respondents. This was followed by budget 

restrictions that limited the scope of Learning 
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Action Cell (LAC) plans, with 22 or 26.83% identifying it as a concern.  

Table 15 

Challenges Met during Preparing Line-item Budget (N=82) 

Challenges Frequency % 

1. Lack of training in school-based budgeting and financial planning 16 19.51% 

2. Unclear allocation of MOOE or other school funds for LAC activities 13 15.85% 

3. Delayed release or approval of funds for planned interventions 26 31.71% 

4. Difficulty in justifying LAC-related expenses 13 15.85% 

5. Budget restrictions limiting the scope of LAC plans 22 26.83% 

6. Absence of templates or guidelines for LAC budget preparation 14 17.07% 

7. Errors in estimating costs for materials or activities 18 21.95% 

8. Poor coordination between LAC leaders and school finance staff 16 19.51% 

9. Limited inclusion of LAC needs in annual school improvement plan (SIP) 13 15.85% 

10. Inadequate documentation of expenditures related to LAC sessions 11 13.41% 

Average Frequency 16.2 18.41% 
 

Errors in estimating costs for materials 

or activities ranked next, cited by 18 or 21.95% 

of respondents. Both lack of training in school-

based budgeting and financial planning and poor 

coordination between LAC leaders and school 

finance staff were also significant challenges, 

each reported by 16 or 19.51% of the 

participants. The absence of templates or 

guidelines for LAC budget preparation was 

noted by 14 or 17.07%, while unclear allocation 

of Maintenance and Other Operating Expenses 

(MOOE) or other school funds for LAC 

activities, difficulty in justifying LAC-related 

expenses, and limited inclusion of LAC needs in 

the annual School Improvement Plan (SIP) were 

each mentioned by 13 or 15.85% of respondents. 

The least encountered challenge was inadequate 

documentation of expenditures related to LAC 

sessions, cited by 11 or 13.41% of the 

respondents. 

 

J. Writing of LAC Plan 

 

The results revealed that the most 

common challenge encountered during the 

writing of the Learning Action Cell (LAC) plan 

was time constraints preventing thorough 

planning and review, reported by 39 or 47.56% 

of the respondents. This was followed by the 

absence of a validation or feedback mechanism 

for plan improvement, cited by 34 or 41.46% of 

the participants.  

Table 16 

Challenges Met during Writing of LAC Plan (N=82) 

Challenges Frequency % 

1. Lack of knowledge on how to structure a comprehensive LAC plan 28 34.15% 

2. Unclear goals or objectives to guide the plan 13 15.85% 

3. Absence of a standardized format or template 25 30.49% 

4. Difficulty in aligning the plan with identified teacher needs and school 

priorities 
28 34.15% 

5. Limited participation of members in planning process 27 32.93% 

6. Lack of integration with RPMS, PPST, and SIP 16 19.51% 

7. Poor writing or documentation skills among LAC leaders 16 19.51% 

8. Time constraints preventing thorough planning and review 39 47.56% 

9. Challenges in creating SMART objectives and success indicators 19 23.17% 

10. No validation or feedback mechanism for plan improvement 34 41.46% 

Average Frequency 24.5 27.84% 
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Lack of knowledge on how to structure 

a comprehensive LAC plan and difficulty in 

aligning the plan with identified teacher needs 

and school priorities were both noted by 28 or 

34.15% of respondents, indicating significant 

challenges in content organization and 

alignment. Limited participation of members in 

the planning process came next, reported by 27 

or 32.93%, while the absence of a standardized 

format or template was identified by 25 or 

30.49% of participants.  

Challenges in creating SMART 

objectives and success indicators were also 

observed by 19 or 23.17% of respondents. Both 

lack of integration with the Results-based 

Performance Management System (RPMS), 

Philippine Professional Standards for Teachers 

(PPST), and School Improvement Plan (SIP), as 

well as poor writing or documentation skills 

among LAC leaders, were cited by 16 or 19.51% 

of participants. The least identified challenge 

was having unclear goals or objectives to guide 

the plan, reported by 13 or 15.85% of the 

respondents. 

 

Summary of Challenges Met Along with the 

Different Processes of Effective LAC 

Implementation 

              The result reveals that teachers 

experience varying degrees of difficulty across 

the stages. The most frequently cited challenge 

is the scheduling of meetings (27.5 or 31.25%), 

indicating that time constraints and conflicting 

responsibilities significantly affect the regular 

conduct of LAC sessions. This is followed by 

assessment of needs (25.4 or 28.86%) and 

writing of the LAC plan (24.5 or 27.84%), 

suggesting that teachers encounter difficulties in 

systematically identifying priority areas and 

translating them into concrete, structured plans. 

 

Table 17 

Summary of Challenges Met Along with the Different Processes of Effective LAC Implementation 

Domains 
Average 

Frequency 
% 

1. Assessment of Needs, 25.4 28.86% 

2. Prioritization of Topics or Agenda, 23.3 26.48% 

3. Formation of LAC, 22.4 25.45% 

4. Identification of Appropriate Intervention, 21.6 24.55% 

5. Scheduling of Meetings, 27.5 31.25% 

6. Setting-Up of Resources, 17.5 19.89% 

7. Assignment of Work, 15.3 17.39% 

8. LAC Implementation Norms, 15.4 17.50% 

9. Preparing Line-item Budget, and 16.2 18.41% 

10. Writing of LAC Plan. 24.5 27.84% 

 

Moderate challenges are observed in the 

prioritization of topics or agenda (23.3 or 

26.48%), formation of LAC groups (22.4 or 

25.45%), and identification of appropriate 

interventions (21.6 or 24.55%). These findings 

imply that although teachers recognize the 

importance of collaborative planning, they still 

struggle with decision-making processes that 

require consensus, clarity of focus, and 

alignment with school needs. 

Relatively lower but still noteworthy 

challenges are seen in the setting up of resources 

(17.5 or 19.89%), preparing the line-item budget 

(16.2 or 18.41%), assignment of work (15.3 or 

17.39%), and establishment of LAC 

implementation norms (15.4 or 17.50%). While 

these areas are less problematic, they still 

indicate areas that would benefit from further 

guidance and administrative support. 

 

Recommendations for Optimizing the Use of 

LACs in Schools 

   

 The recommendations focused on 

strengthening resources, improving processes, 

and enhancing teacher capacity to ensure more 

effective LAC sessions. To address issues 

related to limited ICT tools, unreliable internet 
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connectivity, and insufficient printed materials, 

the table proposed upgrading ICT infrastructure 

and allocating funds for updated instructional 

resources. Process-related challenges, such as 

delayed task completion, uneven member 

participation, and inconsistent adherence to LAC 

norms, can be improved by establishing clear 

timelines, ensuring equitable task distribution, 

and regularly reinforcing agreed norms through 

orientation and monitoring. The 

recommendations also emphasize the need to 

streamline fund approval procedures and provide 

training in budgeting and financial management 

to support LAC planning and implementation. 

Additionally, dedicating specific periods for 

planning and instituting a formal feedback 

mechanism are suggested to enhance the quality, 

relevance, and consistency of LAC plans across 

schools. 

 

 

 

 

 

 

 

 

Table 18 

Recommendations for Optimizing the Use of LACs in Schools 

Findings 
Recommendations for Optimizing the Use of LACs in 

Schools 

1. Inadequate ICT tools or internet 

connectivity hindered digital LAC sessions. 

Strengthen ICT infrastructure and ensure equitable access to 

digital devices and reliable internet connection for all teachers. 

2. Shortage of printed materials or references 

limited the quality of discussions. 

Allocate funds for procuring updated and relevant teaching-

learning materials to support LAC topics. 

3. Delayed completion of assigned work 

affected the flow of LAC sessions. 

Establish clear timelines and accountability mechanisms to 

ensure timely submission and completion of assigned tasks. 

4. Some LAC members were overburdened 

while others remained disengaged. 

Implement equitable task distribution and rotate 

responsibilities to foster balanced participation among all 

members. 

5. Inconsistent adherence to LAC norms such 

as punctuality and participation was 

observed. 

Reinforce agreed norms through regular orientation, 

monitoring, and positive reinforcement strategies. 

6. Lack of awareness or orientation on LAC 

norms and expectations persisted. 

Conduct periodic LAC orientation sessions to refresh 

understanding of norms, goals, and collaborative expectations. 

7. Delayed release or approval of funds 

disrupted LAC-planned interventions. 

Streamline fund approval processes and ensure early 

coordination between school heads and finance offices. 

8. Teachers lacked training in school-based 

budgeting and financial planning. 

Provide capacity-building workshops on financial 

management and preparation of line-item budgets for LAC 

activities. 

9. Time constraints prevented thorough 

planning and review of LAC plans. 

Schedule dedicated planning periods within the school 

calendar for the development and review of LAC plans. 

10. Absence of a validation or feedback 

mechanism for LAC plans limited 

improvement. 

Establish a feedback and evaluation system involving school 

heads and master teachers to ensure quality and relevance of 

LAC plans. 
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Furthermore, these recommendations underscore 

the critical role of school leadership and 

collective responsibility in sustaining effective 

Learning Action Cells. School heads, master 

teachers, and LAC leaders are expected to 

provide consistent instructional leadership by 

monitoring implementation, offering timely 

feedback, and ensuring that recommended 

improvements are aligned with school 

improvement plans and division priorities. When 

adequately supported by resources, clear 

systems, and continuous capacity-building, 

LACs can function not merely as compliance-

driven activities but as dynamic professional 

learning communities that promote reflective 

practice, collaboration, and shared 

accountability among teachers. Ultimately, the 

consistent implementation of these 

recommendations may contribute to improved 

teaching practices and enhanced learner 

outcomes across schools. 

 The recommendations center on 

strengthening resources, improving 

implementation processes, and enhancing 

teacher capacity to make LAC sessions more 

effective. To address concerns such as limited 

ICT tools, unstable internet connectivity, and 

insufficient printed materials, the table proposes 

upgrading technological infrastructure and 

ensuring adequate funding for updated 

instructional resources. Process-related issues 

such as delayed task completion, uneven 

participation among members, and inconsistent 

observance of LAC norms can be resolved by 

setting clear timelines, distributing 

responsibilities fairly, and consistently 

reinforcing agreed norms through regular 

orientation and monitoring. 

 The recommendations also stress the 

need to simplify fund approval procedures and 

provide training in budgeting and basic financial 

management to support more efficient LAC 

planning and implementation. In addition, 

allocating dedicated time for planning and 

establishing a formal feedback mechanism are 

suggested to improve the quality, relevance, and 

consistency of LAC plans across schools. 

 The recommendations formulated to 

optimize the use of Learning Action Cells 

(LACs) in schools are supported by recent 

studies emphasizing the significance of 

institutional support, capacity building, and 

structured collaboration in sustaining effective 

professional learning communities. Santos and 

Rivera (2023) found that the successful 

implementation of LACs largely depends on the 

availability of technological and instructional 

resources. Their study highlighted that 

inadequate ICT infrastructure and limited access 

to digital materials hinder teacher collaboration 

and knowledge sharing, validating the present 

study’s recommendation to enhance ICT access 

and resource allocation for LAC sessions. 

 Similarly, Morales, Choi, and Lee 

(2022) stressed the importance of organizational 

structures and time management in professional 

development programs. Their findings revealed 

that allocating dedicated time for collaborative 

planning, coupled with accountability systems, 

significantly improves teachers’ engagement and 

output quality. This aligns with the current 

study’s recommendations to integrate scheduled 

LAC planning periods and establish clear 

monitoring mechanisms to ensure timely 

completion of tasks and adherence to norms. 

 In addition, Perez and Dela Cruz (2021) 

underscored the role of financial and leadership 

support in sustaining school-based learning 

initiatives. They recommended capacity-

building programs and clearer coordination 

between school finance offices and LAC leaders 

which is consistent with the recommendations 

provided in this study. Collectively, these studies 

reinforce that optimizing the implementation of 

LACs requires not only the improvement of 

material and financial resources but also the 

strengthening of human and organizational 

capacities that sustain teacher collaboration and 

professional growth. 

 

 

Conclusions  Based on the objectives and findings of 

this study, the following conclusions were 

drawn: 
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 1. Based on the analyses and 

interpretations, it can be concluded that the 

Learning Action Cell (LAC) has been highly 

effective in enhancing teachers’ professional 

competencies across multiple domains of 

practice. Through collaborative learning and 

reflective dialogue, teachers have strengthened 

their abilities to address learner diversity, deliver 

inclusive and culturally responsive instruction, 

and align pedagogical practices with the Revised 

K to 12 Basic Education Program. LAC sessions 

have also fostered improvements in assessment 

literacy, ICT integration, and curriculum 

contextualization, allowing teachers to adapt to 

the demands of 21st-century education. LACs 

have proven to be a vital professional 

development mechanism that promotes 

continuous growth, innovation, and 

collaboration among teachers, ultimately 

contributing to improved teaching quality and 

more meaningful learning experiences for 

students. 

 2. Teachers faced various challenges in 

implementing Learning Action Cell (LAC) 

sessions, which affected the consistency and 

effectiveness of the program. These challenges 

included limited time, inadequate resources, 

insufficient administrative support, and a lack of 

training, all of which hindered the smooth 

conduct of LAC activities from planning to 

implementation. Procedural issues such as 

unclear guidelines, weak coordination, and 

inconsistent adherence to norms also surfaced, 

highlighting the need for stronger institutional 

backing and clearer policy direction. Despite 

these obstacles, teachers demonstrated 

dedication to professional growth and 

collaboration. To sustain the effectiveness of 

LACs, schools must provide adequate time, 

resources, and leadership support while 

strengthening coordination and monitoring to 

ensure that LACs continue to serve as effective 

platforms for teacher development and 

instructional improvement. 

 3. Derived from the challenges 

encountered by teachers in the conduct of 

Learning Action Cell (LAC) sessions, 

recommendations are necessary to optimize its 

implementation in schools  

 

Recommendations 

 Upon careful examination of the 

findings and conclusions, the research proposes 

the following recommendations: 

 1. To further strengthen the positive 

impact of Learning Action Cell (LAC) sessions 

on teachers’ professional competencies, it is 

recommended that schools institutionalize 

regular, well-structured LAC activities that align 

with the Department of Education’s professional 

development framework. Continuous capacity-

building programs and mentoring initiatives 

should also be implemented to sustain teachers’ 

growth in inclusive education, pedagogy, 

assessment literacy, ICT integration, and 

curriculum contextualization. 

 2. To address the challenges that affect 

the consistency and effectiveness of LAC 

implementation, school leaders should ensure 

sufficient allocation of time, resources, and 

administrative support for LAC activities. Clear 

operational guidelines, improved coordination 

among facilitators, and regular monitoring 

mechanisms must be established to strengthen 

accountability and ensure that LACs are 

conducted with fidelity and purpose. 

 3. To optimize the implementation of 

Learning Action Cell (LAC) sessions, it is 

enjoined that the Department of Education and 

school administrators implement the 

recommendations in this study. 
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